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    ABSTRACT


    This study sought to determine whether perceived social support and self-efficacy were significant predictors of resilience among students when the effects of other variables such as stress, age, gender, and cumulative grade point average (CGPA) were controlled for. The effect of the interaction between perceived social support and self-efficacy on resilience was also tested. The study sample consisted of 377 first year local undergraduate students from a public university in Malaysia. Multiple regression was used to analyse the data. The results indicated that both perceived social support and self-efficacy were significant predictors of resilience as higher scores on perceived social support and on self-efficacy scales predicted higher resilience. The interaction effect between these variables was also positive and significant. Further analysis using ordered probit model revealed that when a student scored higher on levels of perceived social support as well as on self-efficacy, it lowered the probability of the student being in the low resilience category and increased the probability of being in the moderately resilient and highly resilient categories. The interaction effect remained significant across all categories of resilience.
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    INTRODUCTION


    A large volume of research has centred on the concept of resilience in order to understand the process of how individuals learn to cope with hardship and become stronger (Cicchetti, 2010; Sun and Stewart, 2007; Werner and Smith, 1992). However, much of the literature has focussed mainly on how to cultivate resilience among children and adolescents living in adverse conditions—for example, poverty or having mentally ill parents (e.g. Benard, 1993; Brooks, 2006; Werner and Smith, 1992). Though some authors have defined resilience as the ability to recover from an adverse event (Cicchetti, 2010; Wright and Masten, 2005), the present study incorporates the ideas of Pooley and Cohen (2010) and Wagnild (2009) to extend the definition of resilience as the ability of an individual to recover from an adverse event by drawing upon internal and external sources of support.


    According to Masten and Garmezy (1985), resilience encompasses three concentric aspects in a youth’s life which consists of an individual’s attributes, support from family and external sources of support. They argue that to be considered resilient, one must encounter hardship because resilience springs from adversity. Other authors have broadened the concept of resilience to include risk and protective factors. The former encompasses all factors that result in a negative outcome, while the latter includes all factors that buffer the negative effects (Ortega, Beauchemin and Kaniskan, 2008; Prelow and Loukas, 2003). An individual who is experiencing great stress will require more protective factors to ensure that his or her development is not impaired (Werner and Smith, 1989).


    The present study looks at resilience among Malaysian young adults undergoing a transition phase in their lives. More specifically, it looks at the resilience of students entering university for the first time. First year students joining a university, usually situated away from home, have to cope with the challenge of leaving a familiar environment and adjusting to a new environment (Habibah, Nooreen and Rahil, 2010). They also have to face the challenge of adjusting to adulthood (Tasleem, Strydom and Strydom, 2013). Thus, external and internal protective factors such as a good support system and self-efficacy may help them to cope better with these twin challenges (Enochs and Roland, 2006; Tasleem, Strydom and Strydom, 2013).


    Rozumah and Nor Sheereen (2009) as well as Tam and Yusooff (2009) have postulated that since Malaysians are ingrained with values and traditions that place importance on family ties, family support is a critical factor in developing resilience. On the other hand, it has also been suggested that as individuals enter the adolescent period, they begin to feel more comfortable disclosing personal matters to their friends or a significant other rather than family (Rozumah and Nor Sheereen, 2009). In the literature, family, friends and “significant other” are part of what has been identified as perceived social support (Zimet et al., 1988). Other factors have also been assumed to influence resilience; Rahil et al. (2006), for example, believed that greater self-efficacy leads to higher perseverance and greater resilience among students. However, to our knowledge, there has been no published study on the effects of both self-efficacy and social support on the resilience of university students.


    SOCIAL SUPPORT AND RESILIENCE


    Perceived social support was defined by Shumaker and Brownell (1984) as an exchange of resources between at least two individuals where not less than one individual perceives that the exchange enhances his or her well-being. Perceived social support makes a person more resilient in times of stress and prevents a psychopathology from developing (Ozbay et al., 2007). It also equips an individual with the necessary resources to cope with a crisis (Chi et al., 2011).


    An individual may perceive to receive support from family, friends or a significant other. Studies examining the different types of social support in different contexts have yielded interesting outcomes. Mattanah et al. (2010) show that perceived social support, in general, allows an individual to cope with hardship and bounce back from adversity. Zaleski, Levey-Thors and Schiaffino (1998) reported that perceived social support from friends can ease adjustment issues faced by students in college or university. Frey and Rothlisberger (1996), who examined social support among adolescents, found that they confided in friends more frequently on minor issues but turned to family on issues that caused them major distress. Interestingly, Prezza and Giuseppina (2002) show that perceived social support from friends and “significant other” decreases with age. However, all of the aforementioned studies relate to resilience only indirectly as this variable was not the main variable under study.


    Studies in Malaysia that included social support and resilience treated both as independent variables (e.g. Saim, 2013; Achour and Mohd Roslan, 2014). In contrast, one of the objectives of the present study is to determine whether perceived social support predicts resilience.


    SELF-EFFICACY AND RESILIENCE


    Self-efficacy is another key variable in determining resilience (Warner and Smith, 1982). It is an innate characteristic found in every individual that can be developed to act as a buffer against negative circumstances. Bandura (1997) defined self-efficacy as an individual’s personal judgement of his or her capabilities in successfully carrying out a task. Necessary emotional resources such as self-efficacious beliefs are essential for effective coping and the development of resilience. When individuals with high self-efficacy are faced with adversity, they are more able to control their thoughts and persevere through hardship as compared to individuals with lower self-efficacy. Also, high self-efficacy in an individual is known to be a major predictor of successfully completing school (Hamill, 2003). In their seminal work to determine whether perceived coping and cognitive control self-efficacy govern negative thoughts pertaining to sexual assailants, Ozer and Bandura (1990) found that when women perceived that they had control over a situation, they were better able to defend themselves against the sexual assailant. Their findings underscore the importance of self-efficacy in helping an individual to persevere when faced with adversity, although the direct relationship between this variable and resilience was not examined.


    In a different context, Kukic (2008) found that perceived self-efficacy was a predictor of academic achievement and of how well a person adapts and copes with college life. So far, there have been a lack of studies linking self-efficacy to resilience in the Malaysian context. One study, however, looked at self-efficacy and resilience among international students in Malaysia (Sabouripour and Roslan, 2015). Elsewhere, as with perceived social support, studies related to self-efficacy and resilience did not look at the predictive ability of self-efficacy on resilience (e.g. Garza, Bain and Kupczynski, 2014; Speight, 2009). The present study aims to test exactly that.


    RECIPROCITY BETWEEN PERCEIVED SOCIAL SUPPORT AND SELF-EFFICACY


    Green and Rodgers (2002) examined the reciprocal relationship between mastery and perceived social support among single mothers found that having higher mastery led to a better ability in perceiving and seeking support from others when needed. Similarly, higher levels of perceived social support resulted in better mastery on carrying out tasks. A similar study conducted by Luszczynska, Nihal and Schwarzer (2005) that aimed at determining whether self-efficacy and perceived social support were predictors of finding benefits in cancer, found that patients who utilised both personal and social resources had a more optimistic outlook. These findings show that there is a link between both perceived social support and self-efficacy which may interact to predict resilience. The present study determined if indeed an interaction between the two variables existed to predict resilience.


    OTHER VARIABLES AND THEIR RELATIONSHIP TO RESILIENCE


    Various studies have found that variables such as age, gender, race, students’ cumulative grade point average (CGPA) and stress influence resilience (Gooding et al., 2011; Feinstein and Hammond, 2004; Urquhart and Pooley, 2007; Li, 2008; Sanders and Sanders, 2009; Wasonga, Christman and Kilmer, 2003; Wilks and Croom, 2008; Clifton et al., 2004). The effects of these variables were therefore held constant in the present study to ensure that their effects do not affect the main variables.


    THE PRESENT STUDY


    The present study was conceived within the broader framework of the theory of resilience which has been discussed widely (Petersen, 1988; Hines, Merdinger and Wyatt, 2005). The conceptual framework for the study was guided by this theory.


    The theory of resilience posits that when an individual makes the transition from adolescence to emerging adulthood, the level of autonomy increases and more often than not, support is sought from friends and peers, rather than from family (Petersen, 1988). In addition, young adults develop the capacity to draw upon their internal resources of resilience such as self-efficacy and self-confidence in order to deal with the challenges that they may encounter (Hines, Merdinger and Wyatt, 2005). This study, therefore, sought to determine whether perceived social support and self-efficacy were predictors of resilience among first-year university students, after controlling for variables such as age, gender, race, stress level and CGPA. This is an interesting group because it faces the twin challenges of adapting to a new environment and adjusting to adulthood. Although there have been previous studies on resilience among first year college students, these studies have had different purposes and aims. Calmes (2012), for example, examined the role of resilience in the relationship between facing adversity as a child and the subsequent dependence on substances in adulthood. It was found that resilience was not a predictor of substance abuse in later life. In another study, Morgan (2016) sought to determine factors of resilience among art and design students. She found that factors such as financial stability, peer support and a relatively stress free environment predicted academic success. The conceptual framework guiding the study is shown in Figure 1.
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      Figure 1: The conceptual framework.

    


    The connection between perceived social support and resilience has long been recognised, but not much has been done in terms of conceptualising it in relation to resilience (Armstrong, Bernie-Leftkovich and Ungar, 2005). A similar view was echoed by a later study (Li, Ji and Chen, 2014) that argued though perceived social support was a well-known protective factor that promoted well-being, few studies have examined the role of different types of perceived social support, let alone link it with resilience. In this study, different types of perceived social support (from family, friends and significant other) are posited to predict resilience positively, as indicated by the unidirectional bold line linking “social support” to “resilience”. Students who have better perceived social support are hypothesised to have significantly higher resilience.


    Sagone and Caroli (2013) studied the relationship between resilience, self-efficacy, and thinking styles among 130 Italian adolescents. It was found that with regard to resilience, adolescents who had high resilience perceived themselves to be highly effective in general and scholastic tasks. Another study by Cassidy (2015) sought to determine the relationship between academic self-efficacy and academic resilience among 435 British undergraduate students. It was found that these variables were positively correlated. Although these studies looked at self-efficacy and resilience, the first study tested the predictive ability of resilience in determining self-efficacy while the second study examined academic self-efficacy and resilience, respectively. In the present study, we posit that self-efficacy predicts resilience positively, as shown by the unidirectional bold line linking “self-efficacy” to “resilience” in the Figure 1. Students who have higher self-efficacy are, therefore, hypothesised to have significantly higher resilience.


    Studies have noted the reciprocal relationship between perceived social support and self-efficacy (e.g. Green and Rodgers, 2002; Luszczynska, Nihal and Schwarzer, 2005). In addition, Karademas (2006) pointed out that having a strong sense of self-efficacy and perceived social support increases an individual’s optimism which results in positive health outcomes, hence prompting us to examine the possible interaction between these two variables on resilience. This is shown by the bidirectional arrow between the two, in Figure 1.


    To isolate the effects of perceived social support and self-efficacy on resilience, variables such as age, gender, race, CGPA and stress that may confound the main relationships are controlled for. This is shown by the box below resilience with dotted lines pointing upwards toward resilience.


    METHOD


    Participants


    The study population consisted of 377 local, first-year students in introductory level courses in the Social Sciences, at a public university.


    Students in introductory courses are an appropriate population to sample from because they attract students majoring in various fields from across the university. Individuals from diverse fields of academic study were therefore well represented in this population. Of the nine introductory courses that were available, a random number generator was used to determine the course from which the sample was to be drawn. Introductory Psychology was the course selected.


    A public university was chosen because it better reflected the diverse socio-economic and demographic backgrounds that students come from.


    The sample consisted of 76 (20.2%) males and 301 (79.8%) females. Of this, there were 272 Malays (72.2%), 87 Chinese (23.1%), 18 Indians and others (4.8%). The mean age of participants was 22 years. The sample was broadly reflective of Malaysia’s multi-ethnic population (Malays, Chinese, Indians and others, with Malays forming the majority). The preponderance of females in institutions of higher learning, in general (UNICEF, 2005; Latifah, 2015) was also reflected in the sample.


    The study was approved by the ethics committee of the International Medical University and permission to conduct this study in the public university was obtained. A pilot study consisting of 50 students was undertaken to identify whether the questionnaire was easily understood. No ambiguities were detected. Due to the policy of the public university, no incentives were given to participants.


    Materials


    Four questionnaires were used to measure resilience, perceived social-support, self-efficacy, and stress levels among students, respectively. Demographic variables such as age, gender, race and CGPA were also included. All questionnaires were bilingual, in English and Malay.


    Resilience


    Resilience among students, the dependant variable, was measured using the Resilience Scale developed by Wagnild and Young (1993). It consists of 14 items designed to determine individual resilience at the point of study, and has a 7-point rating scale ranging from 1 (Strongly disagree) to 7 (Strongly agree). The Resilience Scale has a Cronbach’s Alpha coefficient of 0.93 indicating a high internal consistency (Wagnild, 2009). The Malay version was also kindly provided by Dr. Gail Wagnild. The bilingual version had a Cronbach’s Alpha of 0.86.


    Perceived Social Support


    Perceived social support, one of the two independent variables, was measured using the Multidimensional Scale of Perceived Social Support (MSPSS) developed by Zimet et al. (1988). It consists of 12 items that assess three different sources of support which included support from family, friends and “significant other”. It has a 7-point Likert scale ranging from 1 (Very strongly disagree) to 7 (Very strongly agree) and a Cronbach’s Alpha coefficient range of 0.85–0.91. A Malay version that had been validated by Ng et al. (2010), with a Cronbach’s Alpha coefficient of 0.89, was used. The reliability test for the present study showed that the bilingual version had a Cronbach’s Alpha of 0.91.


    Self-Efficacy


    This was measured using the General Self-Efficacy Scale developed by Schwarzer and Jerusalem (1995). It consists of 10 items that assesses how an individual reacts to new or challenging tasks in various aspects of life. It has a 4-point Likert Scale ranging from 1 (Not at all true) to 4 (Exactly true) and a Cronbach’s Alpha coefficient range of 0.76–0.90. The Malay version was obtained through back translation and the reliability coefficient obtained from the pilot study was 0.82. The final bilingual version had a reliability coefficient of 0.84.


    Perceived Stress


    Since stress is known to affect resilience, its effects were controlled for by determining students’ perceived stress over the past one month using the Perceived Stress Scale developed by Cohen, Kamarck and Mermelstein (1983). It consists of 10 items measuring stress perceived by a student with a 5-point Likert Scale ranging from 0 (Never) to 5 (Very Often). It has a Cronbach’s Alpha of 0.79. The Malay version, validated by Al-Dubai et al. (2012), was used in the present study and had a reliability coefficient of 0.82. In the present study, the bilingual version used had a Cronbach’s Alpha value of 0.73.


    Permission to use the various scales and their Malay versions were obtained from the respective researchers and is gratefully acknowledged.


    Procedure


    The final version of the questionnaire was distributed to 438 students who gave their signed consent to participate in the study. Participation was voluntary and subjects were told that they could withdraw at any stage. It took approximately 20 minutes to complete the questionnaire. With 377 useable responses returned, the response rate was 86%.


    Data Analysis


    Data were analysed using PASW Version 18 and STATA Version 12. Preliminary analysis was done by obtaining descriptive statistics and correlations for all variables. The assumptions of multiple regression were also checked for. The presence of multicollinearity was tested by computing the Variance Inflation Factor (VIF) and Tolerance values. The rule of thumb is that multicollinearity poses a problem when VIF values exceed 10 and Tolerance values approach 0 (Gujarati, 2003; Tabachnick and Fidell, 2007). In this study, the VIF value was below 1.2 and Tolerance values were above 0.8 for all of the independent variables except race, which was then dropped from the regression analysis.


    The interaction variable was the product of perceived social support and self-efficacy which caused it to be highly collinear with the main independent variables. To reduce multicollinearity and provide a more meaningful interpretation of the intercept term, mean centring was done. The sample mean of each continuous independent variable was subtracted from each corresponding score before being squared (Tabachnick and Fidell, 2007; Warner, 2012). This also allows the effects of each independent variable to be distinguished from the interaction variable (Warner, 2012).


    Mean centring changes the interpretation of the results; instead of the yintercept representing the resilience score when each independent variable is equal to 0, it will now represent the resilience score of a student who has mean values for the perceived social support and self-efficacy scales (Warner, 2012).


    A standard multiple regression equation was estimated to determine the relationship between the independent variables and the dependent variable. Further analysis using ordered probit was done to gain additional insights regarding the predictor variables under study. As the prerequisite for using the ordered probit model was that the dependent variable must be in an ordered categorical form, resilience was reclassified into three categories (low, moderate and high) by regrouping students’ resilience scores following the ranges specified in Wagnild (2009).


    RESULTS


    The regression analyses found that social support and self-efficacy were significant predictors of resilience, after controlling for other factors such as stress, age, gender and CGPA of participants (Table 1).


    Table 1: Multiple regression of self-efficacy and perceived social support as predictors of resilience among a sample of 377 first-year students at a public university


    
      
        	Variables

        	
          b

        

        	
          SE

        

        	
          β

        

        	
          t

        

        	
          p

        
      


      
        	Age

        	
          0.16

        

        	
          0.20

        

        	
          0.03

        

        	
          0.76

        

        	
          0.45

        
      


      
        	Gender

        	
          –0.18

        

        	
          0.87

        

        	
          –0.01

        

        	
          –0.24

        

        	
          0.84

        
      


      
        	CGPA

        	
          –0.26

        

        	
          0.71

        

        	
          –0.02

        

        	
          –0.37

        

        	
          0.71

        
      


      
        	Stress level

        	
          –0.25

        

        	
          0.07

        

        	
          –0.14

        

        	
          –3.31

        

        	
          0.00

        
      


      
        	Perceived social support

        	
          0.09

        

        	
          0.04

        

        	
          0.11

        

        	
          2.42

        

        	
          0.02

        
      


      
        	Self-efficacy

        	
          1.16

        

        	
          0.10

        

        	
          0.53

        

        	
          12.34

        

        	
          0.00

        
      

    


    Note: R2 = 0.397; Adjusted R2 = 0.388; df = 376.


    The total variance explained by the model was 39.7% (R2 = 0.397, F (6, 370), p < .05). The results support the first two hypotheses; perceived social support significantly predicted resilience (β = 0.11, p < .05), as did self-efficacy (β = 0.53, p < .05). The standardised beta (β) coefficients indicate that self-efficacy had a larger positive impact on resilience relative to perceived social support when the control factors were held constant.


    Controlling for stress, CGPA, age and gender, the results suggest that a one point increase in the perceived social support scale results, on average, in an increase of 0.09 points in the resilience score. Similarly, a one point increase in the self-efficacy scale increases the resilience score by 1.16, as indicated by the unstandardised beta value (b).


    Stress was the only significant factor among the control variables. As anticipated, stress lowered resilience when all other factors were held constant (β = –0.14, p < .05); a one point increase in the stress scale reduces the score on resilience by 0.25.


    Since perceived social support significantly predicted resilience, another regression was run to determine which form of social support had the highest ability to predict resilience. The results are shown in Table 2.


    Table 2: Multiple regression for the subscales of perceived social support and their corresponding predictive ability of resilience


    
      
        	Variables

        	
          b

        

        	
          SE

        

        	
          β

        

        	
          t

        

        	
          p

        
      


      
        	“Significant Other”

        	
          –0.03

        

        	
          0.11

        

        	
          –0.14

        

        	
          –0.23

        

        	
          0.82

        
      


      
        	Family

        	
          0.34

        

        	
          0.13

        

        	
          0.16

        

        	
          2.56

        

        	
          0.01

        
      


      
        	Friends

        	
          0.45

        

        	
          0.13

        

        	
          0.21

        

        	
          3.51

        

        	
          0.00

        
      

    


    Note: R2 = 0.095; Adjusted R2 = 0.087; df = 376.


    Perceived social support from friends and family were significant predictors of resilience while “significant other” was not. However, support from friends was a slightly better predictor of resilience (β = 0.21, p < .05), relative to support from family (β = 0.16, p < .05).


    To test the third hypothesis, social support was interacted with self-efficacy to see if self-efficacy remained unchanged across all levels of social support. Bearing in mind that the variables were centred, all subsequent interpretations uses the mean of each variable as the reference point. The results of the regression incorporating the interaction variable are shown in Table 3.


    Table 3: Multiple regression of perceived social support and self-efficacy as predictors of resilience when both are centred and interacted, among a sample of 377 first-year students at a public university


    
      
        	Variables

        	
          b

        

        	
          SE

        

        	
          β

        

        	
          t

        

        	
          p

        
      


      
        	Age

        	
          0.18

        

        	
          0.20

        

        	
          0.04

        

        	
          0.89

        

        	
          0.38

        
      


      
        	Gender

        	
          –0.39

        

        	
          0.86

        

        	
          –0.02

        

        	
          –0.46

        

        	
          0.65

        
      


      
        	CGPA

        	
          –0.24

        

        	
          0.70

        

        	
          0.01

        

        	
          –0.34

        

        	
          0.73

        
      


      
        	Stress

        	
          –0.23

        

        	
          0.07

        

        	
          0.13

        

        	
          –3.06

        

        	
          0.00

        
      


      
        	Perceived social support

        	
          0.09

        

        	
          0.04

        

        	
          0.11

        

        	
          2.59

        

        	
          0.01

        
      


      
        	Self-efficacy

        	
          1.20

        

        	
          0.09

        

        	
          0.55

        

        	
          12.82

        

        	
          0.00

        
      


      
        	Social support* self-efficacy

        	
          0.02

        

        	
          0.01

        

        	
          0.13

        

        	
          3.14

        

        	
          0.00

        
      

    


    Note: R2 = 0.413; Adjusted R2 = 0.402; df = 376. All continuous variables were centred at about the mean.


    With the addition of the interaction variable, the total variance explained by the model increased slightly to 41.3 % (R2 = 0.413, F (7, 369), p < .05). The coefficients of self-efficacy and perceived social support remained significant.


    The coefficient of the interaction term was positive and significant. Stock and Watson (2003) provide a formula for calculating the interaction effect for each variable, as follows: [image: art] (coefficient of the interaction term × score of x2). For example, holding perceived social support constant at a score of 72 (upon 84), the slope relating resilience to self-efficacy is estimated to be 1.19 + (0.02 × 72) = 2.63. When higher scores of social support are used, for example, scores of 75 and 78, the value of the slope changes to 2.69 and 2.75, respectively. This shows that the effect of self-efficacy on resilience increases at higher levels of social support.


    Similarly, holding self-efficacy constant at a score of 32 (upon 40), the slope relating resilience to perceived social support will be 0.08 + (0.02 × 32) = 0.72. When higher perceived social support scores of 35 and 38 are substituted into the equation, the value of the slope increases to 0.78 and 0.84, respectively. Again, this suggests that the effect of perceived social support on resilience increases at higher levels of self-efficacy.


    A more advanced analysis using ordered probit was done to determine how well the independent variables predicted the categories of resilience. Since the estimated coefficients have no direct interpretation (Greene, 2004), the marginal effects are shown in Table 4. They indicate the probabilities of being in the low, moderate and high resilient groups, based on the changes in the scores of the predictor variables.


    Table 4: Marginal effects of the predictor variables on the probability of being in the low, moderate and highly resilient groups based on an ordered probit model


    
      
        	Variables

        	
          Low resilience

        

        	
          Moderate resilience

        

        	
          High resilience

        
      


      
        	Perceived social support

        	
          –0.56**

        

        	
          0.47**

        

        	
          0.09**

        
      


      
        	Self-efficacy

        	
          –5.66**

        

        	
          4.80**

        

        	
          0.90**

        
      


      
        	Stress

        	
          –1.49**

        

        	
          –1.26**

        

        	
          –0.23**

        
      


      
        	Social support* self-efficacy

        	
          –0.09**

        

        	
          0.08**

        

        	
          0.01**

        
      


      
        	Age

        	
          –0.83

        

        	
          0.70

        

        	
          0.13

        
      


      
        	Gender

        	
          1.54

        

        	
          –1.30

        

        	
          –0.24

        
      


      
        	CGPA

        	
          1.85

        

        	
          –1.56

        

        	
          –0.29

        
      

    


    Note: **significant at p < .05. Marginal effects are reported in percentages. All continuous variables have been centred at about the mean.


    The marginal effects of social support, self-efficacy, stress and the interaction terms remained significant in influencing the probability of being in one of the three categories of resilience.


    The results suggest that a unit increase in the social support score decreased the probability of being in the low resilience category by 0.6% and raised the probability of being moderately and highly resilient by about 0.5% and 0.09%, respectively. Likewise, a unit increase in the self-efficacy score decreased the probability of being in the low resilience category by 5.7% but increased the probability of being in the moderately and highly resilient category by 4.8% and 0.9%, respectively. In contrast, a unit increase in the stress score increased the probability of a student being in the low resilience category by 1.5% and decreased the probability of being in the moderate and highly resilient category by 1.3% and 0.2%, respectively.


    The interaction variable also remained significant across all three categories of resilience suggesting that the two independent variables continue to influence the outcome through interactions among themselves.


    Of the two subscales of social support that were significant in the multiple regression analysis, it was found that perceiving support from family and friends decreased the probability of being in the low resilient group by 1.7% and 1.9%, respectively as shown in Table 5.


    Table 5: Marginal effects for the subscales of perceived social support on the probability of being in the low, moderate or highly resilient groups based on an ordered probit model


    
      
        	Variables

        	
          Low resilience

        

        	
          Moderate resilience

        

        	
          High resilience

        
      


      
        	“Significant other”

        	
          –0.08

        

        	
          0.05

        

        	
          0.02

        
      


      
        	Family

        	
          –1.73**

        

        	
          1.21**

        

        	
          0.52**

        
      


      
        	Friends

        	
          –1.89**

        

        	
          1.32**

        

        	
          0.57**

        
      

    


    Note: **significant at p < .05. Marginal effects are reported in percentages.


    Both these subscales increased the probability of being in the moderately resilient group by 1.2% and 1.3%, respectively, and increased the probability of entering the highly resilient group by 0.5% and 0.6%, respectively.


    DISCUSSION


    The results from the regressions supported all three hypotheses. The first two hypotheses suggesting that perceived social support and self-efficacy contributed to the variance in resilience, respectively, were upheld. The third hypothesis that perceived social support significantly interacted with self-efficacy to predict students’ resilience was also corroborated by the data. The impact of social support on resilience was augmented by rising levels of self-efficacy; likewise, the effect of self-efficacy on resilience increased at higher levels of social support.


    The significant positive relationship between perceived social support and resilience is consistent with the results of a number of previous studies (Armstrong, Bernie-Leftkovich and Ungar, 2005; Dent and Cameron, 2003; Xu and Ou, 2014). In an interesting study that examined marital satisfaction of Chinese under stress, an incidental finding showed that social support was a key factor in reducing the negative effects of life crises (Chi et al., 2011). Lee, Suchday and Wylie-Rosett (2012) stated that with the perception of a strong social support network, an individual was better able to cope with adverse situations, relative to someone who had to cope alone.


    We also found that of the three sources of perceived social support, support from friends and family were significantly related to resilience while support from “significant other” was not significant. This is consistent with Masten and Reed (2002) who noted that strong bonds with family and friends were widely reported correlates of resilience.


    Consistent with the prediction of the theory of resilience, our findings showed that perceived social support from friends was a stronger predictor of resilience than from the family. It appears that young adults tend to readily disclose their problems to friends rather than family members. However, this is in contrast to results reported by Li, Ji and Chen (2014) showing that family support is essential in reducing negative emotions among the elderly, and was more important than support from friends. One possible explanation for this difference is that young adults, unlike the elderly, are more comfortable with friends and tend to perceive friends as being more capable of giving them the understanding and support they seek. Another possibility is that entering university is also a time when young adults leave their home and build new support structures through friends instead of continuing to depend on their family (Barutchu and Bert, 2013). Zaleski, Levey-Thors and Schiaffino (1998), who studied young adults, also found results consistent with ours. They postulated that young adults in college lacked emotional independence and tended to cope with the support from friends instead of family due to their similarities in demographics.


    Though some studies have found that “significant other” does enhance resilience (Cohen, 2004; Rahimi and Bigdeli, 2014; Li, Ji and Chen, 2014), we found no support for this. This could be because most first-year university students tend to focus on adjusting to college life and their studies rather than engaging in a long-term commitment with a “significant other”. Another possible explanation is that even for students who do have a “significant other”, the nature of the relationship may vary. Some may benefit from the relationship (Cohen, 2004; Uchino, 2004) while others may experience a lot of stress from it (Umberson and Montez, 2013). This may explain why support from a “significant other” does not consistently predict resilience.


    Our finding of a significant positive association between self-efficacy and resilience is in line with studies by Hung (2010) and Hamill (2003). This also validates the theory of resilience which hypothesises that students who are emerging into adulthood will adjust and solve problems by drawing upon internal resources such as self-efficacy. Having a good sense of self-efficacy helps an individual deal with adverse events effectively as they are able to control their thoughts better, which allows them to persevere through hardship (Hamill, 2003). Self-efficacious individuals more readily dismiss negative thoughts that are related to them or their capabilities as compared to those who are not self-efficacious (Ozer and Bandura, 1990). Bandura (1997) noted that individuals with high self-efficacy tended to have faith in their own strength and capabilities when faced with adversity.


    Some studies found that the relationship between resilience and self-efficacy is bidirectional. Not only did self-efficacy significantly predict resilience, but the converse was also true. In their study to determine the relationship between resilience, self-efficacy and thinking styles among 130 Italian adolescents, Sagone and Caroli (2013) found that adolescents who were highly resilient also felt they were better able to cope with hardships in various domains in their lives. This suggests that having a good sense of self-efficacy not only predicted resilience but was also an outcome of resilience.


    It is perhaps not surprising that self-efficacy emerged as a better predictor of resilience among young adults, relative to perceived social support. Individuals with a high sense of self-efficacy are better able to deal with stressors and adapt to change independently because they believe that they have control over their lives; they rely on internal forces to cope. Therefore, being able to cope from within rather than coping from the support of others is a more effective predictor of individual resilience. This is consistent with the view of Cayirdag (2012) who argues that self-efficacy is the most central concept in Lazarus and Folkman’s theory of psychological stress. Lazarus and Folkman (1984) posit that the manner in which an individual views his or her capabilities determines how they handle difficulties. If they perceive hardship as being within their control, they view it as a challenge rather than a threat. This prevents them from succumbing to extreme stress (as cited in Cayirdag, 2012).


    In examining the significant interaction of self-efficacy and perceived social support, we found that the impact of self-efficacy on resilience increased at higher levels of perceived social support. In other words, the slope to predict resilience from self-efficacy increased as the social support score for a student increased. Similarly, the positive impact of social support on resilience increased at higher levels of self-efficacy. This outcome is consistent with Solberg and Villarreal (1997) who found that having both self-efficacy and good perceived social support improved personal adjustment among Hispanic college students.


    Among the four variables that were controlled for in our study, stress was the only variable that was significant. Not unexpectedly, stress had a negative relationship with resilience. This finding is consistent with the literature; a higher amount of perceived stress leads to a lower resilience score (Wilks and Croom, 2008). Wilks (2008) argued that a highly resilient individual perceives stressful situations as a challenge rather than a threat while an individual with low resilience had the opposite perception.


    The ordered probit analyses found that both self-efficacy and social support were significantly associated with all three degrees of resilience. A higher perceived social support and self-efficacy reduced the probability of falling into the low resilience category and increased the probability of being in either the moderate or high resilience category. This finding further strengthens the fact that both perceived social support and self-efficacy enhances resilience (Hamill, 2003; Sagone and Caroli, 2013). Similarly, the results also imply that support from friends is a better predictor of resilience compared to support from family.


    The results from the ordered probit also confirmed the findings from the multiple regression that self-efficacy was a stronger predictor of resilience. For instance, a unit increase in perceived social support scores lowered the probability of being in the low resilient category by 0.6%, whereas the same increase in self-efficacy lowered the likelihood of being in the low resilient category by 5.7%, which is a substantially bigger reduction. This further reinforces the point that having self-efficacious beliefs about oneself is better at predicting resilience as compared to having a good support system (Hamill, 2003; Ozer and Bandura, 1990). Interestingly, the impact of both variables in raising the probability of being in the moderately resilient category was higher when compared to their effect in increasing the probability of being in the highly resilient category. This suggests that when an individual’s inherent resilience is already high, the impact of other factors like social support or self-efficacy in raising resilience any further is limited.


    Stress, which was controlled for in the present study, significantly increased the probability of a student being in the low resilience category and lowered the probability of being in the moderate and high resilience category. The negative relationship between stress and resilience found in the present study has been corroborated by the findings of previous studies as well (Werner and Smith, 1992; Wilks, 2008). Clearly, stress is a risk factor that lowers resilience.


    LIMITATIONS AND RECOMMENDATIONS FOR FUTURE RESEARCH


    The key limitations of the study are as follows. First, since the study was conducted in a public university, the majority of participants in the sample were Malay. A sample drawn from a private university where students are predominantly Chinese, however, may yield different results. Second, a student’s resilience, perceived social support, self-efficacy and stress levels were measured using self-reported responses. Therefore, biases associated with self-reporting may be present. Third, the response rate may have been higher had the policy of the university permitted the use of incentives to encourage students’ participation in this study.


    Future research should include a broader sample of students obtained from both public and private universities so that the results may be more representative. A larger sample of students will also make the results more generalisable. In addition, there may be many other variables that may be predictors of resilience which have not been examined. The framework could be broadened to include these variables.


    CONCLUSIONS AND IMPLICATIONS


    The key hypotheses of the theory of resilience appear to be supported by the findings of the present study. They hold some implications for intervention strategies to increase the resilience of new, incoming students; the present study found that about one third of the students in the sample had low resilience.


    Since both theory and empirical findings lend credence to the idea that an individual needs good self-efficacy and self-confidence to overcome challenges, one measure is to evaluate resilience of fresh entrants and having trained counsellors to encourage those with low resilience to join activities that can help them develop their strengths. This is in line with what Linnenbrink and Pintrich (2003) advocate. They add that students engage in a task, complete it, and feel confident when they know that they can accomplish it. Additionally, workshops designed to increase self-efficacy should be organised on a regular basis. Trained facilitators should model positive behaviours such as positive thinking, setting goals and achieving them and taking charge of a situation (Margolis, 2005; Schunk, 1991).


    Moreover, building social support is also critical for freshmen as they are at a transition stage and tend to turn to friends for support, as posited by the theory of resilience. Universities can assist them by encouraging students to join clubs or societies and ensuring they actively participate in them and organise events that require team work or include teambuilding exercises. Lecturers can enhance the process by assigning group academic exercises. Many universities have also implemented the mentor-mentee system where student mentees are assigned to an academic mentor. Students should be taught to be proactive and approach their mentor as an additional source of support. By equipping students with confidence and a strong network of support, resilience can be nurtured to ensure that they can deal with adversity.
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    ABSTRACT


    In this paper, we seek to investigate the place that local literature has been given in Malaysian Education in the English Language Subject for Secondary Schools in Malaysia. We argue that literature engenders a space for the nation to share in the experiences and feelings of groups and situations that might never be encountered directly. It often engages with the realities of a nation through diverse constructions of its history, its realities and communal relations. As such we posit that literature can be a significant tool to study the realities of Malaysian nationhood and its constructions of inter-ethnic relationships, and ultimately, an effective tool to forge nation building. The discussion focuses on investigating the role that literature has played in Malaysian education in the context of engaging with ethnically diverse Malaysian learners and whether text selection has prioritised ethnic diversity in its Malaysian context. Samples used for discussion centre on literature in English in Malaysian Education. The paper concludes that more attention needs to be paid to the inclusion of local literature as it can be an important communicator of signifiers of ethnic identity and subsequently play an important role in facilitating inter-ethnic engagement and understanding in Malaysian schools.


    Keywords: social cohesion, Malaysian literature in English, inter-ethnic engagement, literature text selection, role of literature


    INTRODUCTION


    This article explores the role that literature can play in Malaysian education, in terms of engaging with ethnically diverse Malaysian learners and specifically focuses on investigating the extent to which text selection has prioritised ethnic diversity in its Malaysian context. The discussion centres on the English Language Curriculum in Malaysian Education and its attendant Literature in English component. It does this with the rationale that out of the many languages of creative expression in Malaysia, local works produced in English are by far more predominantly multi-ethnic than those produced in Malay, Tamil, Mandarin and other languages.


    We begin with a provision of the historical background of Literature in English in Malaysian Education with an eye towards establishing the extent of the inclusion of local Literature in English. We then move on to present the findings of a case study of the Malaysian Literature in English texts in the three most recent cycles of texts selected for use in Malaysian Secondary Schools. We do this with the intention of establishing whether these texts have had the capacity to facilitate engagement, inclusion and dialogue amongst ethnically diverse learners, as well as the problematics of locating such texts.


    Our main premise of argument is that Literature in English if used gainfully in the Malaysian curriculum can be a significant tool to study the realities of Malaysian nationhood and its constructions of racial politics, and ultimately, an effective tool to forge nation building. National unity is after all a fundamental aspect of the Malaysian national education policy, dating from as far back as the Barnes and Fenn Wu report with their aspirations for a common and united Malayan identity in education and woven together in the Razak Report of 1956 which saw the transformation of the education system in accordance to the aspirations of a budding nation, culminating in the Education Ordinance of 1957 (Brown, 2007: 320). Unity is also mentioned as one of the key aims of Malaysian education, the Malaysian Education Blueprint 2013–2025 as ascertained in the following extract from the document:


    
      There is no better predictor of a nation’s future than what is currently happening in its classrooms … Education is also fundamental to nation building and unity. It provides individuals with the opportunity to improve their lives, become successful members of the community and active contributors to national development. Through interacting with individuals from a range of socio-economic, religious and ethnic backgrounds – and learning to understand, accept and embrace differences – a shared set of experiences and aspirations for Malaysia’s future can be built. It is through these shared experiences and aspirations that a common national identity and unity is fostered.


      (Malaysian Education Blueprint 2013–2025, 2013: E-1)

    


    While the passage firmly places education as a harbinger of national unity, the apparent understanding of the way in which unity can be achieved is through mediated activities such as the Ministry derived Student Integration plan for Unity which involves co-curricular inter-school interactions (Malaysian Education Blueprint 2013–2025, 2013: E-9). The same blueprint also identifies national unity as one of the five aspirations of the Malaysian Education system, as achieved through “an education system that gives children shared values and experiences by embracing diversity” (Malaysian Education Blueprint 2013–2025, 2013: E-9). However, tangible tools for engendering these qualities are largely invisible.


    Contini and Maturo (2011) posit that subjects like history, geography, literature, mathematics and others which are also known as scholastic subjects create an opportunity of intercultural formation. For instance history in an intercultural setting should not reinstate ethnocentric views, while arts and music should project the relation between different cultures thus respecting diversity. On the other hand, subjects like Geography show the progression from local context to world view while religious subjects allow direct and concrete opportunity to understand practises and symbols from diverse religious groups. Civics as a scholastic subject provides the space to understand the Constitution, human rights, and international institutions. The writers conclude that such forms of intercultural education can become a new curricular space that will have the ability to promote openness, equality, social living together and social cohesion as it provides the space for cultural, linguistic and religious diversity (Contini and Maturo, 2011: 3685–3686).


    Even though the subject of Civic education was admittedly introduced in schools in Malaysia on the heels of the racial riots of 1969 with the aim of ameliorating racial conflict and generating inter-ethnic understanding and sensitivity, as Rahimah (1998) rightly avers, the “formulaic nature of the curriculum” has left little impact on its actual foundational aim as it fails to garner students’ interest. Even its predecessor moral education appears to follow the same path, and the recent furore raised by the public over the change of format of the paper in the national school leaving examination of 2013 revealed the extent of the formulaic nature of such subjects and the curriculum.


    This leads to the question of how to generate inter-ethnic engagement and awareness through the curriculum? As Ong et al. (2010) have argued, the main concern in most Malaysian schools is to generate the principles of a highly desired 3 R skills (The three Rs translated as reading, writing and arithmetic), the more fundamental issue of 1R, which they posit as “relationship-building” feature very little in the school environment (Ong et al., 2010). Building and fostering relationships are after all the key to the creation of a socially cohesive environment. Our main premise of argument is that literature especially local literature can play an important role in Malaysian Education as it can facilitate inter-cultural engagement to form a platform for “a shared social interpretive community” (Desai, 1997: 175) grounded in dialogue and engagement with ethnic diversity. This can be crucial in facilitating inter-ethnic understanding that might never be encountered directly in local schools, given the rising rate of polarisation recorded in the past few decades in Malaysian schools (Samuel and Khan, 2013; Tan and Sezali, 2015; Raman and Tan, 2015).


    Extensive research has been done on the importance of using localised literature or multicultural literature to dismantle race and ethnicity stereotypes in diverse classrooms. However, in this quest many scholars caution on text selection and the teaching and learning methodology which are the gateway towards creating cross cultural understanding because the guidelines utilised to select multicultural literature texts for children are predominantly Eurocentric (Naidoo, 1995; McKay, 2001; Jetton and Savage-Davis, 2005). This is a necessary caution as Samuel and Khan (2013) highlight the need to have content relevant to the students as opposed to content alien to them. This is because they posit that foreign books do not assist in the acculturation process of any ethnicity in a multiracial society. The use of foreign content or foreign textbooks was also raised in the Federation of Malaya 1951 report in the contestation on the use of Chinese textbooks which thwarts attempts to unite Malayans of diverse ethnicities particularly that of the Chinese ethnicity in the then Malaya (Samuel and Khan, 2013). Thus it is evident that text selection is a crucial process in the pathway of creating a socially cohesive society amongst diverse ethnicities in a nation such as Malaysia.


    In the West, this aspect has already been taken into consideration with the availability of checklists such as Beyond chopsticks and dragons: Selecting Asian-American literature for children by Valerie Ooka Pang, Carolyn Colvin, MyLuong Tran, and Robertta H. Barba (1992), Children’s books from other countries by Carl M. Tomlinson (1998), Ten quick ways to analyze children’s books for racism and sexism from The Council on Interracial Books for Children (1998) and How to tell the difference: A guide to evaluating children’s books for anti-Indian bias by Beverly Slapin, Doris Searle and Rosemary Gonzales (1996). These are important to create an awareness of the need to be inclusive in text selection. However in Malaysia, this sense of inclusiveness in text selection for Malaysian schools does not seem to be emphasised. This matter has actually been raised by Noritah and Washima (2008) who have argued about the need for multiculturalism and inclusiveness in literary texts for Malaysian Primary Schools that focus on Malaysian identity. This absence is also evident in literary texts for Malaysian Secondary Schools as highlighted in this article.


    In a multicultural society, the context of the content is crucial in creating an awareness of ideological constructs and their attendant influences on young learners (Radhika and Sandhya, 2009; Vengadasamy, 2011; Kalamees-Ruubel and Läänemets, 2012; Ramesh and Talif, 2013). Besides this, using a Eurocentric yardstick is merely a struggle between tokenism and embracing differences (Radhika and Sandhya, 2009). These contentions along with the marginalisation of literatures and declining reading habits have contributed to the lack of communication which can be a contributing factor to social discord in a pluralistic society (Kalamees-Ruubel and Läänemets, 2012). Such arguments underscore the ways in which literature is an important communicator of signifiers of ethnic identity as well as inter-ethnic understanding and misunderstanding, depending on the sensitivity given to text selection, the role of text selection and the syllabi. What then of the scene in Malaysia? How much space has local literature been given in mainstream education?


    LOCAL LITERATURE TEXTS IN THE ENGLISH LANGUAGE CURRICULUM IN MALAYSIAN SECONDARY SCHOOLS


    The teaching and learning of literature in English in the context of Malaysian education has traversed many pathways since independence. In the 1960s and 1970s, it nestled at the core of the English language curriculum, and was made up of a corpus of largely canonical and unabridged texts. The majority of the texts originated from Britain, featuring William Shakespeare, Charles Dickens and Jane Austen, amongst others. Also included in the list were a number of texts from France and America, such as Little women by American writer Louisa May Alcott and Around the world in eighty days by French writer Jules Verne. On the whole, the selection of texts did not reflect the issue of inter-ethnic engagement, with the exception of The merchant of Venice - Shakespeare (with the Jewish character Shylock vilified), Around the world in eighty days (with its plot sequence that traverses the globe, Britain, America, Egypt, Japan, Bombay, Hong Kong) and Robinson Crusoe with the relationship between the protagonist and the Caribbean character, Friday. However, the issues in these are marginal to the narrative development and for the most part, favour western characters. While in a postcolonial context these can be discussed for elements of power and submission, of cross cultural encounters and the creation of hierarchies of racial and cultural identity, nevertheless these did not bring the Asian or Malaysian point of view into the classroom, nor could they successfully engender inter-ethnic engagement through reading these texts.


    In 1970, with the change in education policy that saw the decentring of English and the subsequent establishment of Bahasa Malaysia as the official medium of instruction, literature was relegated to the confines of reading programs that had the main aim of developing language skills. One of the earliest reading programs to be introduced in the secondary schools after the change in the medium of instruction was the English Language Reading Programme (ELRP) which was implemented in 1983 (Edwin, 1993; Ganakumaran, 2003; Too, 2004). Schools received more than 200 graded books with vocabulary lists and grammar items for upper and lower secondary schools. The target was to ensure all learners read 100 books in 3 years. However, after 7 years, ELRP was replaced with a new programme called The Class Reader Programme (CRP).


    The replacement was attributed to the lack of structure in ELRP to improve English. As such CRP took over and its implementation was done as part of the New Integrated Secondary School Curriculum (KBSM) in 1993 (Ganakumaran, 2003; Raj and Hunt, 1990). The reading list consisted of 129 books and out of these, there were a considerable number of local texts such as Malaysian tales by Adibah Amin, The quarrelsome couple by Jessie Wee, Pak Belalang by Ranjit Singh, The iron box by Wong Hon Loong, The adventures of Malim Deman by Suraya Sulyman and Ramasamy and The mystery of the strange sounds by Hyacinth Gaudart, to name but a few (Ganakumaran, 2003; Raj and Hunt, 1990). Also significant was the considerable presence of various ethnicities amongst the authors and consequently the content of some of these texts. However, this programme was short-lived and a factor attributed to its demise was that the CRP failed to meet its set objectives due to the lack of training provided to teachers as well as the absence of any form of assessment (Ganakumaran, 2003; Raj and Hunt, 1990).


    In 1999 the Ministry of Education made changes to the English Language Teaching policy, which facilitated the introduction of the Literature Component, which was to be incorporated in the English Language Syllabus. Unlike the previous Literature/Reading programmes, the Literature Component was tested in public examinations such as the Penilaian Menengah Rendah (PMR) which was previously known as the Malaysian Lower Certificate of Education and Sijil Pelajaran Malaysia (SPM) which was previously known in English as the Malaysian Certificate of Education. The genres taught included poems, short stories, drama and novel. While most of the texts were originally written in English, some were English translations of texts originally written in Malay. Our focus in this paper is on the translated versions as this paper discusses the role of the texts in the English language syllabus and the repercussions on inter-ethnic understanding. As such, aspects of methods and theories of translation and arguments of discrepancies, while arguably significant, are not conducive for the scope of this paper. We also posit that some translated texts may be necessary for inclusion if there is a dearth of texts on a particular community or if these are significant to render the significant experience of a particular ethnic community. For instance, translated texts from other languages/ethnicities namely Mandarin, Tamil, Iban, Melanau, Senoi, Temiar, to name just a few, have thus far not been included in the selection process of texts for the Literature in English Component. Such an inclusion could very well enable an insight into the diverse ethnicities and cultures in Malaysia thus creating a pathway to inter-ethnic engagement. Such an inclusion must be encouraged as it is not possible to find one single text with multiple representations of Malaysia’s ethnic diversity and cultures.


    The first three genres namely poems, short stories, drama are taught in all the states. However the novels are taught in specific zones at the secondary school level to ensure some form of fairness of distribution for local publishers involved in the endeavour. These zones (territorial demarcation) comprised three regions namely Zone 1 which constituted the states of Perlis, Kedah, Pulau Pinang, Perak and Kelantan, Zone 2 which included the states of Selangor, Negeri Sembilan, Melaka, the Federal Territory of Kuala Lumpur and the Federal Territory of Putrajaya, and Zone 3 which comprised Johor, Pahang, Terengganu, Sabah, Sarawak and the Federal Territory of Labuan. Although these demarcations are set, students are allowed to answer based on any of the novels in the prescribed list.


    The texts used in the first cycle (2001–2010) (see Appendix 1) reveal a fair number of local content and a diverse representation of authors from different ethnic communities. Out of 25 texts, there were 8 local titles and 17 foreign texts. Of these, there were three poems, being The dead crow by A. Samad Said, Si Tenggang’s homecoming by Muhammad Haji Salleh and Monsoon history by Shirley Lim; three short stories, i.e. The pencil by Ali Majod, How Dalat got its name by Heidi Munan and Of bunga telur and Bally shoes by Che Husna Azhari; and two novels, Jungle of hope by Keris Mas which are only taught in the states of Johor, Pahang, Terengganu, Sabah, Sarawak and the Federal Territory of Labuan while The return by K. S. Maniam is only taught in Perlis, Kedah, Pulau Pinang, Perak and Kelantan.


    However, the second cycle of texts (see Appendix 2) introduced in 2011 was a stark contrast as local content was relegated to the margins yet again, in what can only be described as almost Janus faced as the number of local texts was reduced to five while the number of foreign texts increased to 20. Of the five local texts in the second cycle (2011–2020), four, being respectively the poems Heir conditioning by M. Shanmughalingam, A fighter’s line by Marzuki Ali, In the midst of hardship by Latiff Mohidin, Are you still playing your flute by Zurinah Hassan are taught in all Malaysian secondary schools. The local novel The curse by Lee Su Ann however is only taught in the states of Johor, Pahang, Terengganu, Sabah, Sarawak and the Federal Territory of Labuan.


    Before the 10 year period was due, the texts in the second cycle were replaced and the third cycle (see Appendix 3), was introduced in 2015. Texts in this cycle were introduced in stages. New texts were introduced for Form 1 and Form 4 students in 2015 whilst Form 2 and Form 5 students received the new titles in 2016. The Form 3 students will at the moment use the text from the second cycle (see Appendix 2) until a new text is assigned to them in 2017. In Form One, a total of four texts were introduced being respectively two poems and three novels (one novel for each Zone). In Form Four, the prescribed texts include two poems, two prose and one play which are taught in 2015. In 2016, Form Two students study two poems and one prose whilst the Form Five students study two poems and three novels (one novel for each Zone). None of the newly introduced texts were from local Malaysian authors.


    A bird’s eye view of the entire corpus of texts used in the context of the study of Literature in Malaysian education would thus reveal a preliminary expanding and subsequent narrowing of Malaysian spaces in the literature component. Perhaps a core issue is that there is a concerted effort at emphasising standard varieties of English notably British and the American standard varieties especially when it comes to selection of literary text. While this may be deemed as significant within the context of the development of language proficiency, we argue that in lessening the number of local texts, spaces for inter-ethnic understanding and engagement within the classroom are inevitably reduced too. To test out this hypothesis, we conducted an analysis of the content of the local texts in the first and second cycle of texts selected for the Malaysian Secondary schools to ascertain the extent to which they were able to facilitate engagement, inclusion and dialogue amongst ethnically diverse learners. The findings are presented in the ensuing section. The parameters that governed our analysis of the local texts in the first and second cycle of the Literature in English component of the English Language Curriculum were adapted from Jenson’s five dimensions of social cohesion.


    In the dimensions of social cohesion, Jenson formulated three pairs of binary opposites of the thematics of inter-ethnic relations, being ethnic inclusion and exclusion, homogeneity or diversity as well as conflict or cohesion in the variables of ethnic representation. Our use of the term social cohesion is predicated on Jane Jenson’s definition of the very term as drawn from documentation of the Government of Canada’s Policy Research Sub-Committee on Social Cohesion, as that of “the ongoing process of developing a community of shared values, shared challenges and equal opportunity within Canada, based on a sense of trust, hope and reciprocity among all Canadians” (Jenson, 1998: 4). The key points here are that of developing a community that is linked by a collective unconscious. This collective unconscious is based on a mutually engaging sentiment of a shared communal identity which recognises and includes its diverse others. Only then can the community foster a sense of belonging. Jenson subsequently develops this thesis on social cohesion by mapping out five dimensions to the concept, each forming a pair of binary opposites, as depicted as follows:


    Table 1: Dimensions of social cohesion


    
      
        	Belonging

        	...............

        	isolation
      


      
        	Inclusion

        	...............

        	exclusion
      


      
        	Participation

        	...............

        	non-involvement
      


      
        	Recognition

        	...............

        	rejection
      


      
        	Legitimacy

        	...............

        	illegitimacy
      

    


    Source: Jenson (1998: 16).


    The pairs identified above encapsulate the key aspects required to achieve social cohesion, and highlight their binary opposites as indicators of their lack. They reflect a range of relationships that centre on the variables of communal acceptance or denunciation, from the most benign to the most malignant. In the first two parameters that governed our analysis, ethnic inclusion and exclusion as well as homogeneity or diversity, evidence of the presence or absence of the portrayal of characters, cultural artefacts/symbols as well religious beliefs and values from diverse ethnic backgrounds were the main signifiers that framed the investigation, whereas in the third dimension, these were inter-ethnic interaction, engagement, ethnic bias/stereotype as well as overt conflicts. We also included the parameter of general signifiers of the historical reality of the nation as an indication of the text’s familiarity to the general Malaysian reader and thus inclusion on the general level. These centred on recognisable historical events as well as everyday Malaysian realities. The ultimate aim of this method of investigation was to ascertain the extent that the literary texts selected for inclusion in the two cycles mentioned reflected the following on a continuum of social cohesion: the authority-defined nation on the one end, the middle ground that promotes social cohesion through inter-ethnic understanding and shared core values and nations of intent located within a specific ethnic consciousness on the other end (see Figure 1). The authority-defined nation according to Shamsul A. B. refers to the bumiputera defined identity which has privileged many aspects of bumiputera culture as the “core” of the Malaysian national identity while recognising, if peripherally, the cultural symbols of other ethnic groups’ (Shamsul, 2007: 323). On the other hand, nations of intent refers to “a more ‘pluralized’ national identity, in which the culture of each ethnic group in Malaysia is accorded a position equal to that of the bumiputera both in terms of cultural and religious status” (Shamsul 2007: 324). The attempt is to strike a balance between these two notions of “Malaysian Identities” and progress towards a socially cohesive Malaysian Identity which adheres to the Malaysian constitution as well as the needs of the diverse ethnicities in Malaysia.


    
      [image: art]


      Figure 1: Continuum of social cohesion for Malaysia.

    


    ETHNIC DIVERSITY AND LOCAL TEXTS IN THE LITERATURE IN ENGLISH COMPONENT OF THE ENGLISH LANGUAGE CURRICULUM


    Collectively, the local texts in the first cycle of the Literature in English component of the English Language Curriculum can be said to be significant for their reflection of ethnic diversity as the first cycle contained texts from writers of at least four ethnic communities in Malaysia, thus reflecting elements of Jane Jenson’s dimensions of inclusion as well as recognition in terms of ethnic diversity in text selection. However, a closer look at the specific content of each text revealed some interesting details on the dialectics of ethnic relations and implications of social cohesion in the school grounds. We begin with the two novels, before proceeding with the short stories and the poems.


    Ethnic Diversity and Local Texts in the First Cycle of the Literature in English Component


    The narrative of the novel, Jungle of hope (Keris Mas, 2000), is, on the whole, predominantly steeped in a literary aesthetics that lean heavily towards the Malay cultural world. A contributing factor to this could very well lie in the fact that the novel is a translated version of the original text written in the Malay language. Coupled with this is the central theme of the wearing away of the fabric of the traditional Malay cultural world, as a result of colonial oppression as well as the arrival of other ethnic communities and its effects on the economic and cultural landscape of the traditional Malay world. In the latter, the text reflects the beginnings of a multi-ethnic community and as such the novel is not homogenous in its ethnic representation. However, the terms of representation of the ethnic other reveals the problematics of early inter-ethnic relations, especially with reference to the ethnic Chinese characters. They are presented as largely predatory profiteers and in a better economic position, illustrious and industrious at the expense of the Malays and their traditional way of life. Ethnic Indians on the other hand, are marginal to the narrative and the sole figure present is portrayed in almost comical and objectified terms.Woven into the narrative thread is also the allusion to the political movement of Kaum Muda, an early Malay nationalist movement that emerged to oppose the British and counter the effects of the influx of an immigrant population through advocating steadfastness to the Malay Muslim world. Consequently, the novel abounds in reflections on Islamic religious beliefs and attendant Islamic imagery. In this way, the text, while significant for its depiction of the plight of the Malay community and the intricacies of Malay Muslim culture in the wake of colonial onslaught and its imposed policies reflects sentiments of rejection and illegitimacy in terms of the presence of the ethnic other. The presence of the latter may consequently evoke feelings of marginalisation in readers of the ethnic other.


    The return (Maniam, 2000), the only other Malaysian novel in the first cycle, is based on the experiences of the Malaysian Indian community in Malaysia, and particularly draws on the dialectics of alienation and belonging that early Indian settlers experienced as they struggled to adopt a new country. Thus the narrative space abounds with the cultural backdrop of the Indian community which includes reference to numerous Hindu religious symbols, as well as Indian cultural norms and traditions. The novel presents too the diminishing role of communal vernacular education as it is overshadowed by the overarching influence of colonial education and inter-generational rifts that are created as a result. It presents too the intricacies of social stratification amongst the Indian community, drawing out conflicts between the working class and the professional classes. A significant issue that rests at the core of the novel is the problematics of the desire for ownership of land, stretching over two generations and their encounters with unreceptive Town Council officials. However, at intermittent intervals, it reveals too the everyday engagement with a budding multi-ethnic town, with the Chinese shopkeeper, the Chinese mechanic, Kai Pang, the Chinese clerk, Sulaiman, the Malay neighbour, the Malay woman at the marketplace in town and other characters, with names that signify their ethnic markers or simply referred to as Chinese or Malay or Indian. The school grounds is also revealed to be a place where such inter-ethnic engagement takes place, with the protagonist Ravi’s Malay and Chinese friends.Thus the novel, while aesthetically Indian at its core, is not solely homogenous in its representation and the terms of engagement with characters of other ethnicities traverse a little further than those found in Jungle of hope. In its depiction of the conflicts faced by the ethnic other, the novel also acts as a counter narrative to that revealed in the novel, Jungle of hope.


    Thus while both texts do focus predominantly on one ethnic community, Malay in Jungle of hope and Tamil Malaysians in The return, there are more instances of engagement in The return than in Jungle of hope. Even if Jungle of hope is translated from the original version it does not provide any instance of real engagement with other ethnic communities whereas The return does. Though there is a necessity of including Jungle of hope as a quintessential novel that best captures the experience of the Malay community, the fact remains that it does reflect some stereotypes.


    With regard to the short stories, Of bunga telur and Bally shoes (Che Husna, 2000) is set in a traditional Malay village in the state of Kelantan and centres on a Malay character, Jamal and his efforts to raise funds for his impending wedding. The groom, struggling with finances, decides to replace the traditional wedding door gift to guests in the form of the bunga telor, or hard boiled eggs, with sweets, to the outraged astonishment of his family members. The story ends with the groom realising to his horror that he did not have a pair of decent shoes for his wedding as he had sold his branded Bally shoes to a cousin to procure money for the wedding celebration. Characters are homogenously from the Malay community and consequently, the narrative space too is indelibly stamped with cultural and religious imagery from the Muslim Malay community. The text thus does not reveal any inter-ethnic engagement, though it can be important for providing insights into village life in the East coast of Malaysia.


    The second short story The pencil (Ali, 2000) narrates the events in a rural school in Malaysia, with a central conflict that surrounds the theft of a special pencil. The characters have distinctly Malay names as ethnic signifiers, yet the narrative does not dwell much on Malay aesthetics as it draws out the events that follow the theft and the resolution at the end. Engagement with other ethnic communities is absent by virtue of their exclusion from the narrative space, a factor probably due to the setting of the story. However, the story does provide significant insight into the problematics of material possession and conflicts in the classroom, as well as providing a glimpse in the scenario in rural schools as the protagonist of the story, the young boy, Zahid, is described as having bought the special pencil after collecting and selling rubber scraps from the nearby rubber estate. Thus while the text is homogenous in its representation, it does not reveal any sense of illegitimacy in terms of sentiments towards other ethnic communities.


    The third local short story in the list, How Dalat got its name (Munan, 2000), is significant for its depiction of village life in East Malaysia, and its native communities often marginalised from the national imaginary. The text focuses on the Melanau community of Sarawak and the plot centres on the conflicts that arise out of the demise of a Melanau village chief and as the events are drawn out, the narrative highlights in the process all the minutiae of Melanau village life, including its rich indigenous cultural norms. Thus, while the text is homogenous in its representation, it is important for its insight into traditional Eastern Malaysian rituals that mainly remain unknown to the other ethnic communities in Malaysia and would thus create awareness amongst diverse learners.


    Of the three local poems in the first cycle, two focus on the Malay community and one on the ethnic Chinese. The latter, Monsoon history (Geok-lin, 2000), is set along the thematic lines of The return as it draws in the history of the presence of the other predominant ethnic community in Malaysia, the Chinese. The poetic voice draws us far back to the Peranakan or Straits Chinese culture, which was predominantly a hybrid interweaving of Chinese and Malay cultural threads. The depiction of the Peranakan couple bears witness to such inter-ethnic engagement, as they are portrayed in the traditional Malay garb of the sarong and partaking in Chinese rituals venerating their ancestors. The poetic voice also alludes to the traditional Malay form of the poem, the pantun, and this together with the rendition of the monsoon season that abounds in detailed sensory imagery reveals a sense of ethnic inclusion that hinges on notions of belonging. The poem would thus stand as a testimony of the bond between the land and its ethnic minority, and could be used as a conduit to facilitate inter-ethnic awareness in the classroom, with reference to the ethnic Chinese. The persona in the poem Si Tenggang’s homecoming (Muhammad, 2000) and likewise that of The dead crow (A. Samad, 2000), both speak and refer to the Malay community and the Malay cultural milieu. The first is a retelling of an old Malay folklore that revolves around the tale of an ungrateful son who is cursed and turned into stone by his own mother on account of his treachery. The poem focuses on the moral at the centre of the folktale but transforms it within the context of the Malay who has journeyed far from the country and encountered foreign cultures, yet returns, “still a Malay” at heart. While the central focus is undeniably on the Malay world, the poem is significant for its openness of vision, of the voyages between cultures as much as it is about physical journeys to foreign lands and as such it stands as an apt metaphor for the pathways towards understanding the other. In this way, the poem does not close in on its ethnic self and would appeal to the learners of diverse ethnic backgrounds. The last local poem in the list, The dead crow reads as a universal indictment against poverty, environmental destruction and ends with a reminder to the politicians to plan wisely for the future of the country so that it may sustain itself over generations to come. The poetic voice could thus speak to every learner in the country as it does not close in on any recognisable ethnic markers and instead speaks to the nation, and in particular leaders of the nation.


    The selection of the local Malaysian texts in the first cycle thus does reveal the basic dimension of inclusion of ethnic communities and the content of the texts in turn can be seen to oscillate between reflecting dimensions of recognition belonging to legitimacy and isolation to illegitimacy. If these texts were seen in comparison, and taught with a careful methodology centred on raising awareness of early conflicts and the beginnings of a new nation, it would be a pathway towards creating inter-ethnic understanding in the classroom. We could add Graeme Turner’s argument to those of Naidoo and McKay explored above, in terms of the need to see literary texts as important platforms for active negotiations of cultural identity that can in turn become sites for lucrative cultural capital to develop cultural literacy skills in students (Turner, 2007). The texts in the first cycle would have allowed for the negotiations of the diverse ethnic identities of students and the honing of inter-cultural awareness in the classroom. Unfortunately, these spaces that could have promised inter-cultural dialogue and understanding were reduced significantly in the next cycle of texts. As noted above, the second cycle saw only five local texts, of which four were poems and one a novel. The lessening of the space for understanding ethnic diversity was also magnified by the fact that out of the authors of the poems, three were Malay and one of the ethnic Indian minority, while the author of the novel was ethnic Chinese. The following discussion maps out the extent of recognition of ethnic diversity reflected by the text selection and its attendant implications for inter-ethnic engagement.


    Ethnic Diversity and Local Texts in the Second Cycle of the Literature in English Component


    We begin by discussing the novel The curse (Lee, 2010). The text though written by an author from the ethnic Chinese community, as deduced by her name, it is a revisionist rendition of the traditional Malay legend of Mahsuri and focuses on a female Malay protagonist as well as her native community. The opening chapter, set in London, draws a multi-ethnic group of characters, mainly Asian and trains in on the protagonist, a young Malay woman named Azreen and a Malaysian Chinese male character named Julian Ng. However, this is only for a brief moment for we are soon transported into a rural setting in Malaysia particularly a remote village in Langkawi, as Azreen rushes to board a flight home to Malaysia upon receiving news of her adopted sister; Madhuri’s, death. The plot revolves around Azreen’s investigation of what she believes are suspicious circumstances of Madhuri’s death. During the course of her investigation, Azreen uncovers that Madhuri was an abandoned child who was adopted by her parents. She was later forced to marry the village headman and unhappiness led to a forbidden love affair that eventually led to her murder. Interwoven into the plot are strong threads of Malay folklore, including shamanism through the practices of the village medicine man or bomoh and the references to the presence of a female demoness or pontianak. Such references to Malay folklore are significant for their insight into traditional customs and belief systems that may still preside over rural Malay villages. All of these create a sense of alienation and bewilderment for the main character Azreen who does not engage with nor believe the local rural legends. These depictions are thus significant for revealing the widening gyre between the rural and the urban, globalised Malay. In addition, the text is also rich in portraits of everyday realities associated with rural Malay life. The use of Malay proverbial terms and words such as lipas kudung, gaharu, kenduri arwah, ganas, limau kasturi, nasi lemak, songkok, puteri suci, majlis bersanding, doa, ketupat, rendang, kuih, pegaga leaves, syair further accentuates the focus on the Malay community. Apart from these are also the references to cultural artefacts such as drapes with images of the Kaabah, wooden statues from Indonesia, carvings and carpets from the Middle East, traditional instruments from the Malay sultanate era and keris, all of which hint on Islamic elements identifiable with the dominant community. It must be stated that as the novel is written by a Malaysian Chinese author, such rich ethnographic details of the Malay community can be seen as a feat of inter-ethnic understanding. However, it does not reveal any instances of engagement with other ethnicities, a fact that could be due to its rural Malay setting. As such, the novel adds to the predominance of the Malay in the syllabus.


    The ensuing discussion looks at the three poems introduced in the second cycle. We begin with the three poems by the Malay authors before proceeding with poems by the minority ethnic others. A fighter’s Line (Marzuki, 2009) generally speaks of the tenets of nationhood and freedom from foreign domination. The persona is depicted as a war veteran, a freedom fighter, scarred by his experience, both physically and psychologically. The text portrays a general national historical event seemingly when read at surface level without an explicit indicator of the ethnic identity of the persona. Along with thematic threads of patriotism, courage and unity, the poem stands as an evocative lamentation of the persona’s perception of a nation now encumbered by lies and deception. It is in the latter that glimpses of leaning toward a particular ethnic community is made evident through references such as “sons of our ancestor” and “heirs of our freedom”, alluding to the state-sanctioned view of the Malay community as bumiputera or “sons of the soil” and thus rightful owners and heirs of the land. In this way the poem excludes the contribution of other ethnic communities in its depiction of the fight for independence which may consequently evoke feelings of marginalisation in readers of other ethnic backgrounds.


    In the midst of hardship (Latiff, 2009) is a poem written in Bahasa Malaysia in 1978 and translated by Salleh Ben Joned. It portrays a pastoral setting, as it focuses on life that is recognisably in the rural area of Malaysia particularly in the northern or eastern region which is prominent as flood-prone areas. While one might link the depiction of the family venturing out to look for a lost albino buffalo amidst the flood to the indigenous Malay community, the poem does not contain explicit indicators of ethnic identity. Nevertheless the themes highlighted such as being resilient to the adversities faced in life, the importance of family bonding and accepting one’s fate relates to everyone thus making this poem a good source of portrayal of everyday reality. The albino buffalo stands as a symbolic representation of hope against despair as the colour white represents purity or hope as well as surrender or despair. Besides this, the buffalo is a common cultural artefact amongst the diverse ethnicities in Malaysia. As such its use in this poem lends itself as a cultural symbol which can be interpreted in any cultural setting. In other words, this poem could be a suitable text to understand village or rural life particularly of the Malay community and as such can facilitate inter-ethnic understanding.


    Are you still playing your flute (Zurinah, 2009) like the previous poem is a translation completed by the poet herself. The setting in this poem too portrays a pastoral setting of life that is recognisably in rural Malaysia. Like the other two poems, it does not contain any explicit indicator of the ethnic identity of the persona or the other figures referred to in the poem. However, the reference to the “slim hollow of the bamboo” of the flute as well as the rice fields are closely connected and draw out the indigenous Malay community. Having said this, the themes in this poem highlight issues such as priorities in life and neglect of one’s duties. These are universal themes that reflect portrayal of everyday realities thus applicable to any ethnicities. As such, like In the midst of hardship, this poem could be a suitable text to understand village or rural life particularly of the Malay community and can facilitate inter-ethnic understanding. However, this poem unlike the previous two, has two discrepancies. Firstly, the poet claims that one of the lines was misprinted from the original translation of the poem. The line “in the hazard of you” should actually read “in the hazard of this city” (Zahuren, 2010). Secondly, the last stanza of the poem was omitted in the student’s edition; the reason as to why this was done is uncertain (Tan, 2011). Although these discrepancies give a different reading and interpretation than the original version, we opt to analyse the poem as it appears in the students’ edition.


    This leads us to the fourth local poem in the list; Heir conditioning (Shanmughalingam, 2009), the only poem by the ethnic other. While the author is recognisably of the ethnic Indian community, the poem does not contain any religious nor cultural references related to that particular community. From the point of view of ethnic and cultural inclusion, the poem can be seen as providing a universal viewpoint on environmental issues as a result of accelerated development, which would be relevant to readers regardless of ethnic background. The presence of kinship terms such as “grandma”, “granddad” and “grandchild” are similarly devoid of specific ethnic cultural affiliation, and could be seen to point to an English-educated middle class family. The poem thus does not provide any insight into a particular ethnic nor cultural background but instead, portrays issues connected to the everyday reality of Malaysia, in terms of development and its setbacks as well as the generation gap between the older and the younger generations.


    The local texts in the second cycle thus remain a stark reflection of a privileging of the point of view of only one ethnic community, and the advent of a form of “symbolic violence”, an apt term that Audrey Bryan uses to refer to homogenised curriculum material as it reinforces the otherness and invisibility of ethnic minorities (Bryan, 2009: 298). If left unchecked such narrowing of the spaces of local aesthetics and diversity in the English Language Syllabus that appear to lean heavily towards on exclusion rather than inclusion may lead to a creation of illegitimacy of the ethnic other in the national education imaginary. If spaces are not created for engagement, Malaysian classrooms would eventually become disconnected sites. What would ultimately take root is a lack of understanding leading to isolation, rejection and illegitimacy, all the variables at the other end of the spectrum of social cohesion.


    Ethnic Diversity and Local Texts in the Third Cycle of the Literature in English Component


    The new texts introduced thus far in the third cycle confirmed the narrowing of spaces for Malaysian Literature in English where none of the texts included were from the Malaysian Literature in English selection. The only Malaysian Literature in English text retained this year is the poem A fighter’s line for the Form Three students which is from the second cycle. However this poem as mentioned earlier focuses on a patriotic theme and is identifiably Malay. The other single text that comes close to an Asian text is Tanjung Rhu by Minfong Ho which reminisces the fading Chinese culture among the younger generation in a fast paced world like Singapore. The story does present distinctively Chinese cultural elements. However, as the focus is on the Singaporean Chinese experience, our contention is that it is not the same as the Malaysian Chinese experience, given the differences post-separation from Malaysia in 1965. As such this cycle does not reveal any other Malaysian ethnic community.


    The inclusion of only Eurocentric texts confirms privileging of the Western Canon over local texts. This could have been a conscious choice or a subconscious one but one made according to the norm that the English Canon constitutes as the absolute criterion of literary excellence. Terry Eagleton demystifies this notion of great literature or the literary canon as a construct as he argues that “value is a transitive term” meaning “whatever is valued by certain people in specific situations according to a particular criteria and in the light of given purpose, may change in the future and especially so now when arguments have been forwarded in the inability of the canon to accommodate cultural differences” (Eagleton, 2011: 10). Moving closer to home, Malachi Edwin Vethamani and Premalatha Nair (2009) investigated students’ perceptions of the various literary components introduced in secondary schools and the various activities carried out in Malaysian classrooms. They conclude that students’ needs and cultural background must be considered in text selection. In conclusion, appropriating the English Language to express themselves, enables Malaysian writers to express themselves better and locates this sectional literature as a vital tool to unite the diverse ethnicities in Malaysia. This discussion has been brought forth by many prominent scholars with reference to world writing in English. Amongst these are Frantz Fanon, Raja Rao, Chinua Achebe, Braj Kachru, Ngugi wa Thiong’o to name a few (Quayum, 2003: 184).


    CONCLUSION


    Our main concern in this paper has been primarily the way in which Malaysian literature can facilitate understanding and awareness between diverse classroom communities. The review of the literature texts across the decades has shown that diversity in its Malaysian context has not been a priority. Also, in the case where literature is primarily used in its capacity for developing language skills, inter-ethnic relations may not be a priority. In view of this, an alternative may lie in the incorporation of Malaysian literature for sustainable interethnic engagement in Malaysian schools, as part of a general Malaysian Ethnic Relations subject, to be taught in Malaysian schools. Literature could play a fundamental role in this module, to the aim that the cultural diversity that abounds in the nation may be shared in the classroom in a way that may illuminate the minds of students, instead of being imparted in didactic terms. However, it will not be enough to merely set the texts. In order to foster the latter, classroom activities should focus on enabling students to view literary texts as portals to the diverse cultural worlds that they live amongst and to create an awareness of the possibilities of encountering, knowing and ultimately, understanding the many cultural worlds that exist beyond familiar grounds. The teaching methodology must thus be grounded in critical reading approaches. With this latter, training of teachers as facilitators of inter-ethnic engagement is also crucial. While many may argue that such transformations may be time-consuming and impose additional weights to already overburdened educationists in Malaysian schools, in a nation that is beginning to witness the development of increasingly monocultural school environments and/or the marginalisation of ethnic minorities and their sensitivities, inter-ethnic engagement in schools must be a priority, if the national education is to achieve its aim of promoting national unity.


    ACKNOWLEDGEMENTS


    This study was funded by Ministry of Higher Education, Malaysia. Grant name: Long Term Research Grant Scheme (LRGS) / Skim Geran Penyelidikan Jangka Panjang Bottom-Up (LRGS-BU). Grant Number: LRGS/BU/2011/UKM/CMN.


    APPENDIX 1


    List of Texts for Literature in English Component for Malaysian Secondary Schools: First Cycle (2001–2010)


    
      
        	
          No

        

        	
          Form

        

        	
          Genre

        

        	
          Title

        

        	
          Author

        

        	
          Region

        
      


      
        	
          1

        

        	
          One

        

        	
          Poem

        

        	
          Life’s brief candle


          In Selected poems and short stories:


          Form 1

        

        	
          William Shakespeare

        

        	
          All

        
      


      
        	
          2

        

        	
          One

        

        	
          Poem

        

        	
          The dead crow


          In Selected poems and short stories:


          Form 1

        

        	
          Abdul Samad Said

        

        	
          All

        
      


      
        	
          3

        

        	
          One

        

        	
          Poem

        

        	
          The lake isle of innisfree


          In Selected poems and short stories:


          Form 1

        

        	
          William Butler Yeats

        

        	
          All

        
      


      
        	
          4

        

        	
          One

        

        	
          Short story

        

        	
          Of bunga telur and Bally shoes


          In Selected poems and short stories:


          Form 1

        

        	
          Che Husna Azahari

        

        	
          All

        
      


      
        	
          5

        

        	
          One

        

        	
          Short story

        

        	
          The pencil


          In Selected poems and short stories:


          Form 1

        

        	
          Ali Majod (translation)

        

        	
          All

        
      


      
        	
          6

        

        	
          One

        

        	
          Short story

        

        	
          How Dalat got its name


          In Selected poems and short stories:


          Form 1

        

        	
          Heidi Munan

        

        	
          All

        
      


      
        	
          7

        

        	
          Two

        

        	
          Novel

        

        	
          The phantom of the opera

        

        	
          Gaston Leroux(retold & translation)

        

        	
          Selangor, KL/Putrajaya, Negeri Sembilan, Melaka

        
      


      
        	
          8

        

        	
          Two

        

        	
          Novel

        

        	
          Potato people

        

        	
          Angela Wright (unabridged)

        

        	
          Kedah, Perlis, Kelantan, Penang, Perak

        
      


      
        	
          9

        

        	
          Two

        

        	
          Novel

        

        	
          Robinson crusoe

        

        	
          Daniel Defoe(retold)

        

        	
          Johor, Pahang, Terengganu, Sabah, Sarawak, Labuan

        
      


      
        	
          10

        

        	
          Three

        

        	
          Novel

        

        	
          Dr Jekyll and Mr Hyde

        

        	
          Robert Louis Stevenson(retold)

        

        	
          Selangor, KL/Putrajaya, Negeri Sembilan, Melaka

        
      


      
        	
          11

        

        	
          Three

        

        	
          Novel

        

        	
          The prisoner of zenda

        

        	
          Anthony Hope Hawkins(simplified)

        

        	
          Kedah, Perlis, Kelantan, Penang, Perak

        
      


      
        	
          12

        

        	
          Three

        

        	
          Novel

        

        	
          Walkabout

        

        	
          Vance Marshall(simplified)

        

        	
          Johor, Pahang, Terengganu, Sabah, Sarawak, Labuan

        
      


      
        	
          13

        

        	
          Four

        

        	
          Poem

        

        	
          Sonnet 18


          In Selected poems and short stories:


          Form 4

        

        	
          William Shakespeare

        

        	
          All

        
      


      
        	
          14

        

        	
          Four

        

        	
          Poem

        

        	
          Si Tenggang’s homecoming


          In Selected poems and short stories:


          Form 4

        

        	
          Muhammad Haji Salleh

        

        	
          All

        
      


      
        	
          15

        

        	
          Four

        

        	
          Poem

        

        	
          There’s been a death in the opposite house


          In Selected poems and short stories:


          Form 4

        

        	
          Emily Dickinson

        

        	
          All

        
      


      
        	
          16

        

        	
          Four

        

        	
          Poem

        

        	
          The road not taken


          In Selected poems and short stories:


          Form 4

        

        	
          Robert Frost

        

        	
          All

        
      


      
        	
          17

        

        	
          Four

        

        	
          Poem

        

        	
          Monsoon history


          In Selected poems and short stories:


          Form 4

        

        	
          Shirley Geok-Lin Lim

        

        	
          All

        
      


      
        	
          18

        

        	
          Four

        

        	
          Poem

        

        	
          If


          In Selected poems and short stories:


          Form 4

        

        	
          Rudyard Kipling

        

        	
          All

        
      


      
        	
          19

        

        	
          Four

        

        	
          Short story

        

        	
          The lotus eater


          In Selected poems and short stories:


          Form 4

        

        	
          Somerset Maugham

        

        	
          All

        
      


      
        	
          20

        

        	
          Four

        

        	
          Short story

        

        	
          The necklace


          In Selected poems and short stories:


          Form 4

        

        	
          Guy de Maupassant

        

        	
          All

        
      


      
        	
          21

        

        	
          Four

        

        	
          Short story

        

        	
          The drover’s wife


          In Selected poems and short stories:


          Form 4

        

        	
          Henry Lawson

        

        	
          All

        
      


      
        	
          22

        

        	
          Four

        

        	
          Short story

        

        	
          The sound machine


          In Selected poems and short stories:


          Form 4

        

        	
          Roald Dahl

        

        	
          All

        
      


      
        	
          23

        

        	
          Four

        

        	
          Short story

        

        	
          Looking for a rain god


          In Selected poems and short stories:


          Form 4

        

        	
          Bessie Head

        

        	
          All

        
      


      
        	
          24

        

        	
          Five

        

        	
          Novel

        

        	
          Jungle of hope

        

        	
          Keris Mas(translation & unabridged)

        

        	
          Johor, Pahang, Terengganu, Sabah, Sarawak, Labuan

        
      


      
        	
          25

        

        	
          Five

        

        	
          Novel

        

        	
          The return

        

        	
          K. S. Maniam(unabridged)

        

        	
          Kedah, Perlis, Kelantan, Penang, Perak

        
      


      
        	
          26

        

        	
          Five

        

        	
          Novel

        

        	
          The pearl

        

        	
          John Steinback(unabridged)

        

        	
          Selangor, KL/Putrajaya, Negeri Sembilan, Melaka

        
      

    


    Source:Surat Pekeliling Ikhtisas Bil.4/2000 Pelaksanaan Komponen Kesusasteraan Bahasa Inggeris dalam Mata Pelajaran Bahasa Inggeris di Sekolah Menengah (Tingkatan 1 Hingga Tingkatan 5) Bermula Tahun 2000.http://www.moe.gov.my/cms/upload_files/circularfile/2000/circularfile_file_000317.pdf


    APPENDIX 2


    List of Texts for Literature in English Component for Malaysian Secondary Schools: Second Cycle (2010–2014)


    
      
        	
          No

        

        	
          Form

        

        	
          Genre

        

        	
          Title

        

        	
          Author

        

        	
          Region

        
      


      
        	
          1

        

        	
          One

        

        	
          Poem

        

        	
          Mr nobodyIn A collection of poems, short stories and drama:Form 1 to form 3

        

        	
          Anonymous

        

        	
          All

        
      


      
        	
          2

        

        	
          One

        

        	
          Poem

        

        	
          The riverIn A collection of poems, short stories and drama:Form 1 to form 3

        

        	
          Valerie Bloom

        

        	
          All

        
      


      
        	
          3

        

        	
          One

        

        	
          Short story

        

        	
          Flipping fantasticIn A collection of poems, short stories and drama:Form 1 to form 3

        

        	
          James Langford

        

        	
          All

        
      


      
        	
          4

        

        	
          One

        

        	
          Novel

        

        	
          Black beauty

        

        	
          (Anna Sewell) retoldby L. L. Owens

        

        	
          Kedah, Perlis, Kelantan, Penang, Perak

        
      


      
        	
          5

        

        	
          One

        

        	
          Novel

        

        	
          Journey to the centre of the earth

        

        	
          (Jules Verne) retold by Davis Worth Miller & Katherine Mcclean Brevard

        

        	
          Johor, Pahang, Terengganu, Sabah, Sarawak, Labuan

        
      


      
        	
          6

        

        	
          One

        

        	
          Novel

        

        	
          The boscombe valley mystery

        

        	
          Arthur Conan Doyle

        

        	
          Selangor, KL/Putrajaya, Negeri Sembilan, Melaka

        
      


      
        	
          7

        

        	
          Two

        

        	
          Poem

        

        	
          Heir conditioningIn A collection of poems, short stories and drama:Form 1 to form 3

        

        	
          M. Shanmughalingam

        

        	
          All

        
      


      
        	
          8

        

        	
          Two

        

        	
          Poem

        

        	
          I wonderIn A collection of poems, short stories and drama:Form 1 to form 3

        

        	
          Jeannie Kirby

        

        	
          All

        
      


      
        	
          9

        

        	
          Two

        

        	
          Short story

        

        	
          One is one and all aloneIn A collection of poems, short stories and drama:Form 1 to form 3

        

        	
          Nicholas Fisk

        

        	
          All

        
      


      
        	
          10

        

        	
          Two

        

        	
          Drama

        

        	
          RumpelstiltskinIn A collection of poems, short stories and drama:Form 1 to form 3

        

        	
          Retold by Angela Lanyon

        

        	
          All

        
      


      
        	
          11

        

        	
          Three

        

        	
          Poem

        

        	
          A fighter’s linesIn A collection of poems, short stories and drama:Form 1 to form 3

        

        	
          Marzuki Ali

        

        	
          All

        
      


      
        	
          12

        

        	
          Three

        

        	
          Poem

        

        	
          LeisureIn A collection of poems, short stories and drama:Form 1 to form 3

        

        	
          William Henry Davies

        

        	
          All

        
      


      
        	
          13

        

        	
          Three

        

        	
          Novel

        

        	
          The railway childrenIn A collection of poems, short stories and drama:Form 1 to form 3

        

        	
          Edith Nesbit

        

        	
          Kedah, Perlis, Kelantan, Penang, Perak

        
      


      
        	
          14

        

        	
          Three

        

        	
          Novel

        

        	
          How I met myself

        

        	
          David A. Hill

        

        	
          Selangor, KL/Putrajaya, Negeri Sembilan, Melaka

        
      


      
        	
          15

        

        	
          Three

        

        	
          Novel

        

        	
          Around the world in 80 days

        

        	
          Jules Verne

        

        	
          Johor, Pahang, Terengganu, Sabah, Sarawak, Labuan

        
      


      
        	
          16

        

        	
          Four

        

        	
          Poem

        

        	
          In the midst of hardshipIn A collection of poems, short stories and drama:Form 4 & form 5

        

        	
          Latiff Mohidin

        

        	
          All

        
      


      
        	
          17

        

        	
          Four

        

        	
          Poem

        

        	
          He had such quiet eyesIn a collection of poems, short stories and drama:Form 4 & form 5

        

        	
          Bibsy Soenharjo

        

        	
          All

        
      


      
        	
          18

        

        	
          Four

        

        	
          Short story

        

        	
          QwertyuiopIn A collection of poems, short stories and drama:Form 4 & form 5

        

        	
          Vivien Alcock

        

        	
          All

        
      


      
        	
          19

        

        	
          Four

        

        	
          Short story

        

        	
          The fruitcake specialIn A collection of poems, short stories and drama:Form 4 & form 5

        

        	
          Frank Brennan

        

        	
          All

        
      


      
        	
          20

        

        	
          Four

        

        	
          Drama

        

        	
          Gulp and gaspIn A collection of poems, short stories and drama:Form 4 & form 5

        

        	
          John Townsend

        

        	
          All

        
      


      
        	
          21

        

        	
          Five

        

        	
          Poem

        

        	
          NatureIn A collection of poems, short stories and drama:Form 4 & form 5

        

        	
          H. D. Carberry

        

        	
          All

        
      


      
        	
          22

        

        	
          Five

        

        	
          Poem

        

        	
          Are you still playing your flute?In A collection of poems, short stories and drama:Form 4 & form 5

        

        	
          Zurinah Hassan

        

        	
          All

        
      


      
        	
          23

        

        	
          Five

        

        	
          Novel

        

        	
          The curse

        

        	
          Lee Su Ann

        

        	
          Johor, Pahang, Terengganu, Sabah, Sarawak, Labuan

        
      


      
        	
          24

        

        	
          Five

        

        	
          Novel

        

        	
          Step by wicked step

        

        	
          Anne Fine

        

        	
          Selangor, KL/Putrajaya, Negeri Sembilan, Melaka

        
      


      
        	
          25

        

        	
          Five

        

        	
          Novel

        

        	
          Catch us if you can

        

        	
          Catherine Macphail

        

        	
          Kedah, Perlis, Kelantan, Penang, Perak

        
      

    


    Source:


    
      	Surat Pekeliling Ikhtisasa Bil.7/2009 Pertukaran Teks Komponen Sastera dalam Mata Pelajaran Bahasa Malaysia dan Bahasa Inggeris (KOMSAS) di Sekolah Menengah (Tingkatan 1 Hingga Tingkatan 5) Bermula Tahun 2010. http://www.moe.gov.my/upload/galeri_awam/pekeliling/1259137243.pdf


      	Surat Pekeliling Ikhtisasa Bil.12/2010 Pertukaran Teks Komponen Sastera dalam Mata Pelajaran Bahasa Malaysia dan Bahasa Inggeris (KOMSAS) di Sekolah Menengah (Tingkatan 2 dan Tingkatan 5) Bermula Tahun 2011. http://www.moe.gov.my/cms/upload_files/circularfile/2010/circularfile_file_000758.pdf


      	Surat Pekeliling Ikhtisas Bilangan 13 Tahun 2011 Pertukaran Teks Komponen Sastera dalam Mata Pelajaran Bahasa Malaysia dan Bahasa Inggeris (KOMSAS) di Sekolah Menengah Tingkatan 3 Bermula Tahun 2012. http://www.moe.gov.my/cms/upload_files/circularfile/2011/circularfile_file_000951.pdf

    


    APPENDIX 3


    List of Texts for Literature in English Component for Malaysian Secondary Schools: Third Cycle (2015–)


    
      
        	
          No

        

        	
          Form

        

        	
          Genre

        

        	
          Title

        

        	
          Author

        

        	
          Region

        
      


      
        	
          1

        

        	
          One

        

        	
          Poem

        

        	
          News breakIn Poetry for pleasure selected by Rex Kevin Sadler and Thomas Albert S. Hayllar

        

        	
          Max Fatchen

        

        	
          All

        
      


      
        	
          2

        

        	
          One

        

        	
          Poem

        

        	
          Sad I amsIn Poetry for pleasure selected by Rex Kevin Sadler and Thomas Albert S. Hayllar

        

        	
          Trevor Millum

        

        	
          All

        
      


      
        	
          3

        

        	
          One

        

        	
          Short story

        

        	
          Fair’s fair

        

        	
          Narinder Dhami

        

        	
          All

        
      


      
        	
          4

        

        	
          One

        

        	
          Novel

        

        	
          20,000 leagues under the sea

        

        	
          Jules Verne retold and published by Singapore Asia Publishers Pte. Ltd.

        

        	
          Kedah, Perlis, Kelantan, Penang, Perak

        
      


      
        	
          5

        

        	
          One

        

        	
          Novel

        

        	
          King Arthur

        

        	
          Retold by Janet Hardy-Gould

        

        	
          Johor, Pahang, Terengganu, Sabah, Sarawak, Labuan

        
      


      
        	
          6

        

        	
          One

        

        	
          Novel

        

        	
          Swiss family Robinson

        

        	
          Johan D. Wyss retold by Martin Powell

        

        	
          Selangor, KL/Putrajaya, Negeri Sembilan, Melaka

        
      


      
        	
          7

        

        	
          Two

        

        	
          Poem

        

        	
          My heroIn Poetry for pleasure selected by Rex Kevin Sadler and Thomas Albert S. Hayllar

        

        	
          Willis Hall

        

        	
          All

        
      


      
        	
          8

        

        	
          Two

        

        	
          Poem

        

        	
          What is red?In Poetry for pleasure selected by Rex Kevin Sadler and Thomas Albert S. Hayllar

        

        	
          Mary O’Neill

        

        	
          All

        
      


      
        	
          9

        

        	
          Two

        

        	
          Short story

        

        	
          Cheat!In Short story arena edited by Walter Mcvitty

        

        	
          Allan Baillie

        

        	
          All

        
      


      
        	
          10

        

        	
          Two

        

        	
          Drama

        

        	
          A night outIn One thousand dollars and other plays by Oxford University Press

        

        	
          O. Henry

        

        	
          All

        
      


      
        	
          11

        

        	
          Three

        

        	
          Poem

        

        	
          A fighter’s linesIn A collection of poems, short stories and drama: Form 1 to form 3

        

        	
          Marzuki Ali

        

        	
          All

        
      


      
        	
          12

        

        	
          Three

        

        	
          Poem

        

        	
          LeisureIn A collection of poems, short stories and drama: Form 1 to form 3

        

        	
          William Henry Davies

        

        	
          All

        
      


      
        	
          13

        

        	
          Three

        

        	
          Novel

        

        	
          The railway children

        

        	
          Edith Nesbit

        

        	
          Kedah, Perlis, Kelantan, Penang, Perak

        
      


      
        	
          14

        

        	
          Three

        

        	
          Novel

        

        	
          How I met myself

        

        	
          David A. Hill

        

        	
          Selangor, KL/Putrajaya, Negeri Sembilan, Melaka

        
      


      
        	
          15

        

        	
          Three

        

        	
          Novel

        

        	
          Around the world in 80 days

        

        	
          Jules Verne

        

        	
          Johor, Pahang, Terengganu, Sabah, Sarawak, Labuan

        
      


      
        	
          16

        

        	
          Four

        

        	
          Poem

        

        	
          The living photographIn A poison tree: A poetry collection selected by Pie Corbett and Valerie Bloom

        

        	
          Jackie Kay

        

        	
          All

        
      


      
        	
          17

        

        	
          Four

        

        	
          Poem

        

        	
          The charge of the light brigadeIn A poison tree: A poetry collection selected by Pie Corbett and Valerie Bloom

        

        	
          Lord Alfred Tennyson

        

        	
          All

        
      


      
        	
          18

        

        	
          Four

        

        	
          Short story

        

        	
          Tanjung RhuIn Leaving no footprints: Stories from Asia

        

        	
          Minfong Ho Retold by Clare West

        

        	
          All

        
      


      
        	
          19

        

        	
          Four

        

        	
          Short story

        

        	
          LeavingIn Changing the skies: Stories from Africa

        

        	
          M. G. Vassanji Retold by Jennifer Basset

        

        	
          All

        
      


      
        	
          20

        

        	
          Four

        

        	
          Drama

        

        	
          The right thing to doIn Five short plays

        

        	
          Martyn Ford

        

        	
          All

        
      


      
        	
          21

        

        	
          Five

        

        	
          Poem

        

        	
          A poison treeIn A poison tree: A poetry collection selected by Pie Corbett and Valerie Bloom

        

        	
          William Blake

        

        	
          All

        
      


      
        	
          22

        

        	
          Five

        

        	
          Poem

        

        	
          What happened to Lulu?In A poison tree: A poetry collection selected by Pie Corbett and Valerie Bloom

        

        	
          Charles Causley

        

        	
          All

        
      


      
        	
          23

        

        	
          Five

        

        	
          Novel

        

        	
          Captain nobody

        

        	
          Dean Pitchford

        

        	
          Johor, Pahang, Terengganu, Sabah, Sarawak, Labuan

        
      


      
        	
          24

        

        	
          Five

        

        	
          Novel

        

        	
          Sing to the dawn

        

        	
          Minfong Ho

        

        	
          Selangor, KL/Putrajaya, Negeri Sembilan, Melaka

        
      


      
        	
          25

        

        	
          Five

        

        	
          Novel

        

        	
          Dear Mr Kilmer

        

        	
          Anne Schraff

        

        	
          Kedah, Perlis, Kelantan, Penang, Perak

        
      

    


    Source:


    
      	Surat Pekeliling Ikhtisas Kementerian Pendidikan Malaysia Bilangan 3 Tahun 2015 – Penukaran Teks Komponen Sastera (KOMSAS) dalam Mata Pelajaran Bahasa Inggeris Tingkatan 1 dan 4 Mulai Tahun 2015. http://www.moe.gov.my/cms/upload_files/circularfile/2015/circularfile_file_001220.pdf


      	Surat Pekeliling Iktisas Kementerian Pendidikan Malaysia Bil. 11 Tahun 2015 – Penukaran Teks Baharu Komponen Sastera (KOMSAS) dalam Mata Pelajaran Bahasa Inggeris Tingkatan 2 dan Tingkatan 5 Mulai 2016. http://www.moe.gov.my/cms/upload_files/circularfile/2015/circularfile_file_001347.pdf
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    ABSTRACT


    Trickster tales are told not only for amusement but also to convey lessons or morals via their humorous characters and sequence of plots. The characters, the stories and the morals of the stories can be a reflection of the culture and the values of the people in the culture from which the tales originate. Every culture is believed to have its own trickster tales. In Malaysia, unlike the popular Malay trickster tale Sang Kancil, not much is said about Chinese trickster tales, such as The Rabbit and The Rat. This paper juxtaposes the characters and motifs of these trickster tales to negotiate the similarities and linkages between the Chinese and Malay cultures amid striking differences in cultural values and societal norms. The findings not only provide evidence of the heuristic value of the current study but also suggest several directions for future investigations in the study area.


    Keywords: Sang Kancil, rabbit, rat, trickster, Chinese, Malay


    INTRODUCTION


    Folklores are anonymously created, orally passed down between generations, and preserved by the people within a specific culture. Also known as the stories of a community, folklores survive through time because they are constantly being created and recreated to suit new situations, even within contemporary urban communities (Dundes, 1965: 1–26). It is rather impossible to determine the original version of folklores because they are created in anonymity. Other than verbal and written forms, including stories, legends, riddles, and songs, folklores are transmitted in various physical forms, such as artwork, artefacts and performances.


    One of the salient characteristics of a folklore is the varied versions of one tale, which many believe to be the result of the transmission process. Despite such variation, the main structure of the folklore remains stable2. This characteristic explains a fair sum of folklore or tale phenomena. Often, it is interesting to see how these tales evolve within the same culture or subtly change over time and how the motifs of a folklore change when transmitted to a different culture due to changes in contexts (Duan Bao Lin, 2005: 10–12). A motif, the smallest narrative unit of a story, can be a character or even the specific background (Liu Shou Hua, 2002: 91). A motif can include the main character of a folklore, such as Sang Kancil himself, or other characters, such as a greedy or ungrateful person/animal being punished.


    Perhaps the belief that each culture has its own folklores is the reason most of the studies on folklores in this country have not focused much on similarities among the folklores of different cultures. A trickster tale for instance, is a reflection of the culture and reveals how the Malay and Chinese folks in cultures perceive and react to challenges in life. However, an investigation of how folklores can reveal common philosophies and worldviews between these two ethnic groups is lacking.


    The Malays and the Chinese are the two major ethnic groups in Malaysia, alongside the Indians, the Orang Asli (the natives), and other ethnic groups. Unlike Malay folklores such as the trickster tales of Sang Kancil, not much is said about the folklores of the Chinese and the other groups. Examples of more recent works are found in See (2010), who explores how the Chinese language textbooks used in Malaysia make use of folk literature, and See (2015), who explains how the Chinese Malaysians acquired their work values from the Chinese folklores3.


    Studies on folklores in this country have paid much attention to how folklores can be used to educate children in schools. In their studies on Malay and Orang Asli (natives) folklores, Yusoff, Mutalib and Ali (2003) point out that oral traditions can be used as educational materials and function as a form of social control for children. Irmadura (2004) explore how pre-school children interpret the immoral conduct of fairy tale characters, e.g., telling lies, and how their interpretations change when the purposes of such immoral actions are known to them. A more recent work is found in Nasr and See (2014), who review the Malaysian Ministry of Education’s special programme incorporating Orang Asli folklores and legends into teaching and learning aids. A comprehensive review of the studies on Malaysian folklores are available in See (2010: 11–23).


    In practice, folklorists use tale-type indexes and motif indexes to determine the type and motif of a tale. A tale, as a Chinese writer (Liu Shou Hua, 2002: 91) puts it, “…is a complete story that is made up of a relatively stable motif chain…” Thus, one tale may consist of a single or several motifs. The most popular indexes include the Anne-Thomson System (AT System), the Ting Nai Tung tale-type index (Ting Nai Tung, 2008), and the Kristina Lindell’s Motif-Index for Southeast Asian Folk-Literature (Lindell, 2006).


    In the present study, the Ting’s index was used because it is by far the most comprehensive index for Chinese tales (Ting Nai Tung, 2008). For motif comparison, Lindell’s Motif-Index was used. Little is known about the specific index for Malay tales.


    The tales referred to in this study are mostly well-known stories taken from story books, textbooks and other collections, such as the tale-type indexes mentioned. These stories may not be in their most “native” forms because they may have already been subjected to editing. However, by the nature of folktales, there is no such thing as the original version of a folktale, as mentioned above. The present writer does clearly cite the sources of the tales mentioned in this study, either as a citation from a book or as a tale type taken from a tale-type index.


    This study is comparative in nature. The writer attempts to compare Malay tales and Chinese tales mainly in terms of the tale types (by referring to the tale-type indexes), story lines, characters, motifs, etc. From the comparisons, it is hoped that similarities and differences between the tales and the cultures in general can be revealed.


    TRICKSTER TALES


    There are basically two broad categories of tricksters: human tricksters and the animal tricksters. Trickster tales are stories about how the main character, i.e., the trickster, tricks his enemies. Lock (2002: 1) points out that a trickster is neither difficult to identify nor difficult to explain. Trickster tales are essentially a type of folktales; on some occasions, they are also a type of fable. The term “folktale” is normally used to refer to folk stories in the broadest sense, whereas fables are short stories that carry a clear moral message. The most famous of all fables is probably the Aesop Fables. So, if a trickster tale is short and carries a moral message, it can also be a fable. In contrast, if the trickster is an animal, its stories also fall into the broader category of animal tales. According to Thomson (1946: 10) “…the moral purpose is the essential quality which distinguishes the fable from the other animal tales.”


    Malay culture is known for its trickster tales of Sang Kancil. Sang Kancil is portrayed as clever and benevolent in Malay folklores, despite being one of the smallest creatures in the Southeast Asian jungle. Sang Kancil is told to have personally defeated or helped other animals defeat stronger and wicked opponents, including the tiger and the crocodile.


    In contrast, the Chinese community is known for human tricksters, such as Ah Fan Ti (阿凡提), which is Turkish in origin and transmitted to China, becoming a folklore among Chinese Muslims) and Xu Wenchang (徐文长) (Qi Lian Xiu and Feng Zhi Hua, 1993: 1–2). Han Chinese are better known for long contract worker trickster tales, in which workers trick their exploitative master (Liu Shou Hua, 2003: 667–680). It is worth noting that Han Chinese have their own animal tricksters in folklores, such as the rabbit and the rat, which are given less attention.


    As mentioned earlier, one of the salient characteristics of folklores is that there are various versions of one tale, which is believed to be the result of the transmission process, but the structure remains stable4. It is interesting to see how these tales evolve within the same culture, subtly changing over time, or how they change when transmitted to a different culture due to changes in the context (Duan Bao Lin, 2005: 10–12). The understanding of such characteristics helps demystify certain phenomena of folklores.


    A structural analysis (McKean, 1971) of Malay and Chinese trickster tales allows us to compare and contrast how the Malay and Chinese react to power. The comparative method employed in this paper is based mainly on tale types and content analysis and to a lesser extent on motif analysis (Liu Shou Hua, 2002: 88–98). A tale is a complete story. A tale is made up of a relatively stable motif chain (Liu Shou Hua, 2002: 91). Some tales have only one motif, whereas others consist of several motifs. In practice, as alluded earlier, there are standard tools called tale-type indexes and motif indexes that folklorists use to determine motif and tale types. The most well-known indexes are the Anne-Thomson system (AT system). This study relies heavily on the Ting Nai Tung tale-type index for Chinese tales (Ting Nai Tung, 2008), which was compiled and indexed according to the AT system. Ting’s index is by far the most comprehensive index for the Chinese tale. There is no index of Malay tale-types. This study also makes use of Kristina Lindell’s motif index for Southeast Asian folk literature to compare motifs (Lindell, 2006).


    The following quote from a website introducing the Sang Kancil storybook defines the trickster tale as follows:


    
      You know about Brer Rabbit from the southern United States. You may also know about Anansi the Spider from West Africa. These animals are called “tricksters,” because they trick other animals in the stories. There are many trickster animals around the world, and stories told about one often told about others.


      Mouse Deer is the favourite trickster of Indonesia and Malaysia, two countries of Southeast Asia. But what is a mouse deer? It is an animal about the size of a cat, and it lives in the jungles of Africa, Asia, and many Pacific islands. It has the legs and the tail of a deer, and the face and the body of a mouse—but it is not really a mouse or a deer. The mouse deer eats only plants, but lots of animals eat the mouse deer. To stay alive, it must be quick and smart. That is why the Indonesians and Malaysians have made Mouse Deer their favourite trickster. Any of their boys or girls can tell you tales about him.5

    


    The Chinese have the equivalent of Sang Kancil in the Rabbit and the Rat (and of course Ah Fan Ti). One may immediately realise that these are small and relatively weaker animals. There are stronger tricksters, such as the fox and cultural heroes, in myths (Lock, 2002). However, in animal trickster tales, tricksters are usually small and weak animals, and, if not for their intelligence, they would easily be the prey and meal of other stronger animals. In a sense, the tricksters are models of how a small and weak but intelligent person can defeat strong, powerful and evil persons. This is also true in the case of human or supernatural tricksters because they are often at a weaker position than their enemies.


    The difficulty of analysing trickster tales is pointing out their significance to the surrounding culture and nature. In our case, Sang Kancil seems to be mostly depicted as a benevolent person, and his enemies include the crocodile and tiger, who are strong and evil. However, it is less often noted that Sang Kancil may not be so lovely in some cases. According to McKean (1971: 82),


    
      We may infer, then, that an examination of the Kantjil (sic) tales in total would reveal more ambiguity in his character than is displayed in the stories translated above. He might display that profound combination of intelligence and stupidity, good and evil, creativity and nihilism, eroticism and acetism, selfishness and altruism which are found in man himself.

    


    Likewise, the rabbit and the rat are equally complex. They are in a sense more amoral and often their tricks are more for strategic purposes for their own gain or simply for survival. However, the gains may not be legitimate. A comparison of their similarities and differences illustrates similarities and differences in the two cultures.


    SANG KANCIL


    In the Sang Kancil trickster tales, Sang Buaya, the crocodile, and Sang Harimau, the tiger, are usually portrayed as the most common threats to the other animals in the Southeast Asian rainforest. Despite being stronger and mightier than Sang Kancil, they often fall victim to Sang Kancil’s tricks. There are times when Sang Kancil appears to be the victim at the beginning, yet later he is free and unharmed due to his clever trickery.


    In one story, Sang Kancil is initially careless and caught by the crocodile. However, he stays calm and teases the crocodile for mistaking a stick for his leg. The crocodile is fooled and opens his mouth to check whether it is true, and Sang Kancil quickly gets away. Sang Kancil is well known for his quick response to danger. American folklorist Ting Nai Tong indexed this type of story in his famous tale-type index as type D5 Biting the Foot (according to the Antti Aarne and Stith Thompson AT system) (Ting Nai Tung, 2008: 2). In Chinese tales, the animals are usually a fox and a turtle. The turtle catches the foot of the fox, but the fox manages to fool the turtle into releasing him.


    After being released, Sang Kancil still wishes to cross a river full of crocodiles to eat fruits from the tree on the other side of the river. Therefore, he tells the crocodiles that he was ordered by King Solomon to count the number of crocodiles. He tells the crocodiles to line up from his side of the bank to the other side of the bank so that he can hop on them and count them. They do so. Sang Kancil crosses the river and then turns back and laughs at the crocodiles for being fooled (Othman and Aripin, 2008: 86)6.


    The tiger is another usual victim of Sang Kancil7. One day, Sang Kancil runs into a tiger whom he had tricked several times (Othman and Aripin, 2008: 157). The tiger is very angry and wants to eat him. However, Sang Kancil tells him that he should not eat him now because he is guarding King Solomon’s gong, which will make a sweet sound when beaten. The tiger wishes to hear the sound, but Sang Kancil refuses to beat it, claiming that if he were to do so, he would breach King Solomon’s trust. However, he agrees that the tiger can beat the gong himself, if he does not see it. Therefore, he gives the tiger a stick and excuses himself. The tiger beats the gong, which is actually a hornet’s nest (type D49A).8 The tiger ends up jumping into a river to avoid the hornets (Othman and Aripin, 2008: 156). Later, Sang Kancil persuades the tiger to put his tail in between bamboos so that he can listen to beautiful violin music when the wind blow. Though the tiger is treated to music, his tail is cut by the bamboos. While trying to get away from the raging tiger, Sang Kancil falls into a pit. Again, he fools the tiger into jumping into the pit by telling him that the falling sky is going to crush the tiger9. The tiger throws him out to be crushed by the falling sky10. Interestingly, there is an almost exactly the same Vietnamese version of this tale, but the trickster is a rabbit rather than Sang Kancil (Sun, 1974: 60–63). The motif in this tale is also common in Laotian folk literature. This could be an indication of a case of transmission, which will be discussed in more detail later in this article.


    There were times when Sang Kancil helps others to defeat strong and evil animals. In one story, a wolf is trapped in a hunter’s cage.11 A goat comes by and helps to release the wolf. The wolf, in return, wants to eat the goat. After a heated argument, both of them agree to look for three friends to make judgements. First, they meet the fox. The fox says the goat has helped the wolf once, and he should do it again as the wolf was trapped for a few days without food, and it would defeat the purpose for releasing him if the goat does not agree to be eaten. Then, they meet a snake. The snake simply says that because the goat is so fat, he is meant to be eaten. Finally, they meet Sang Kancil. Sang Kancil pretends to be confused by what they tell him and asks them to reenact what really happened. As soon as the wolf goes back into the cage, Sang Kancil quickly locks the cage12. In a similar story, the victim is a human instead of a goat, the villain is a tiger, and the other judges are the road and the tree. The judges’ replies are essentially complaints that they have been good to the human and yet the human has been bad to them; thus, it is fair for the tiger to do the same to the human. However, Sang Kancil tricks the tiger back into the cage, as in the above story (Skeat, 1901: 20–21).


    In another version of the Sang Kancil tales, Sang Kerbau, the buffalo, lifts a tree trunk to release Sang Buaya, the crocodile, from it. The crocodile is ungrateful and wants to eat the buffalo. Luckily, Sang Kancil is nearby and witnesses the incident. He manages to fool the crocodile to go back under the tree trunk by showing disbelief that the buffalo is strong enough to lift the trunk (Othman and Aripin, 2008: 95).


    The Chinese have a similar story, which Ting Nai Tung indexed as type D155. Usually, the story begins with a person or an animal releasing a predator from a trap. As soon as the wolf, snake or other predator is released from the trap, he tries to eat his benefactor. The parties agree to get other people or animals to be the judges in helping them settle their argument. They finally meet an old man, a hunter or a rabbit, and this person manages to lock the predator back in the trap. This type of story not only emphasises the wisdom of the last judge but also shows the consequences of the ungrateful person/animal. In one example of these tales, the judge is a rabbit (Shanghai Wenyi, 1978: 73–74).


    In a Tibetan story, a wolf wants to eat a donkey, but agrees to wait until the donkey is fatter. When the time comes, on his way to eat the juicy fat donkey, the wolf sees a fox and a rabbit and agrees to share his feast with them. Upon arriving at the poor donkey, the wolf agrees with the rabbit that it would be too bloody and wasteful of the donkey’s blood to seize the throat of the donkey as usual. The wolf and the fox agree with the rabbit that they should strangle the donkey instead. The rabbit persuades the wolf and the fox to put their head through the movable loops he made and pull. They are strangled of course. The donkey is spared because the loop on his neck is an unmovable one (Sun, 1974: 82–86).


    In addition to Sang Kancil acting as judge13 in the animal kingdom, he also acts as a judge for human conflict. In a story, Long Hasan borrows some paddy and corn seeds from his friend Ngah Ali and promises to pay him back in two months’/moons’ time (dua bulan).14 However, he later refuses to pay him back, claiming that he promised to pay him back only when he can see two moons. Ngah Ali asks Sang Kancil for help. Sang Kancil brings them to a pond and shows them two moons (Othman and Aripin, 2008: 230). This type of story is indexed as type D926 clever judge (and sub-type A to Q) in Ting’s index. However, there is no Chinese story that involves two moons. Interestingly, two months and two moons are the same words in both the Chinese and the Malay languages.


    As alluded earlier, Sang Kancil is not always nice. At times, he bullies other small animals and does not appear to be clever. For example, in a story, he crosses a river by rolling a rice crust with his friend the stork (Othman and Aripin, 2008: 170–171; Skeat, 1901: 5–8). In the middle of the river he begins to eat the rice scraps in the rice crust. The stork protests and seeing that the rice crust is going to sink he spreads his wing and flies off. Sang Kancil almost drowns, and he realised his stupidity. In an Orang Asli (Temuan) Sang Kancil tale15, he tricks the tortoise and makes him walk for miles in search for mushrooms in vain (Ministry of Education, 2010: 32–39). However, the tortoise gets his revenge and tricks Sang Kancil back. Sang Kancil is found on a rock and refuses to come down to face the tortoise. The tortoise claims that he can move the rock, and if Sang Kancil were to look up to the sky he would realise that the rock is moving16. Sang Kancil falls from the rock due to dizziness from looking at the sky for too long. These are not all the mischievous things that Sang Kancil has committed. Previous writers such as McKean (1971) and Carpenter (1992) have conducted very fine research on the negative dimensions of Sang Kancil, which this paper need not repeat.


    Another interesting point to note here about the Sang Kancil tales, which may be important for explaining the existences of similar Chinese and other South Asian tales, is that other than the presence of Sulaiman or Solomon, there seems to be no other Islamic element in these Sang Kancil tales. In McKean’s (1971: 73) view, it is clear that Solomon was a later addition to the tradition to the tales. On further analysis, he is also of the opinion that these tales were in fact transmitted from India during the Hindu Kingdoms’ day in the region. This helps to explain the presence of similar Chinese tales because the Chinese have long acknowledged the influence of Jatakas17 tales in Chinese folklore.


    THE RABBIT


    Interestingly, these Sang Kancil tales have Chinese equivalents. The plots of the stories are very similar, but the characters are different. This demonstrates similarities and common concerns in both cultures. However, there are other Chinese animal trickster tales that may not be exactly the same as the Malay tales. They are shown as having different characteristics as the Chinese tricksters.


    As a Chinese saying goes, “the cunning rabbit has three holes (狡兔三窟).” This saying originates from a story of a clever protégé to the prime minister of the State of Qi during the Warring State periods who creates a number of alternatives for his Master to escape when he is in trouble. There is another saying in Chinese that the cunning rabbit will not eat the grass near his holes (狡兔不吃窝边草). These expressions indicate that for centuries, the Chinese people have believed that rabbits are cunning.


    There are many other stories in Chinese culture regarding the rabbit. These stories often tell the different aspects of the rabbit. The rabbit can be seen as tame, cute, handsome and innocent, which is completely the opposite of being cunning (Qi Fu, 2011). According to a Chinese author, there are two types of rabbits in Chinese culture, the secular and sacred rabbits (Chen Lian Shan, 2011; see also Sun, 1974: 72–76). The sacred rabbit is the nice one, and the secular rabbit is usually the cunning one. As Sun (1974) puts it,


    
      One of the most beloved Buddhist legends comes from among the Buddha birth tales that originated in India…The Chinese apparently inherited the Indian traditions, for even before the Han Dynasty, records claimed that the hare derives his origin form the moon’s vital essence, was always subjected to the moon’s influence, and indeed inhabits the moon. Later, the Taoists claimed that a large white hare serves Ch’ang-O, the queen of the moon, and compounds the elixir of life for her. The Chinese always considered the appearance of a white hare as an auspicious omen as it foretold the reign of a benevolent and just ruler (p. 74).

    


    In the Chinese tales, the rabbit can also defeat large and strong animals, just like Sang Kancil. In one story, there is one strong but lazy lion in the mountain. He does not go hunting every day; instead he orders the rabbit to bring him small animals every day. One day, the rabbit stops bringing him food. He is very angry and summons the rabbit before him. The rabbit explains that he stopped bringing food to the lion because there is a larger and stronger lion in the mountain now and he ordered the rabbit to bring him food instead. The poor lion is very angry and asks the rabbit to bring him to the other lion. The rabbit brings the lion to a pond. Upon seeing his own reflection the lion charges into the water and drowns (Qi Lian Xiu, 2007: 638–645). This story is obviously foreign in origin because a lion is not native to China. This story, according to a Chinese folklorist, originated from Buddhism from India (Qi Lian Xiu, 2007: 638–645). There are other versions that talk about a tiger rather than a lion. However, the tiger version of the story is illogical because, unlike lions, tigers swim very well. Interestingly, there are similar Sang Kancil tales, in which Sang Kancil is about to be eaten by a tiger but manages to fool the tiger into jumping into a pond to fight his own reflection (Othman and Aripin, 2008: 268).


    The first animal story indexed in Ting Nai Tung’s index D1 is a story about a rabbit or other animals (most often a rabbit; in Western stories, a fox) pretending to be dead or singing to attract the attention of a passerby, merchant or other people. When a person stops to pick him up, or becomes distracted, he steals the person’s goods or foods. This is similar to one Sang Kancil tale in which he falls into a hunter’s trap and when the hunter comes to collect his catch, Sang Kancil plays dead (Ting Nai Tung, 2008: 1).


    In D8, the rabbit persuades the leopard to put thatch on himself and later lights it, which is how the leopard got his spots (Ting Nai Tung, 2008: 2). The rabbit also cheats the wolf into a trap (D30 and D44) and cons the leopard into wearing a bell while hunting for antelopes (D40) (Ting Nai Tung, 2008: 4–5).


    At times, the rabbit can also be silly in trying to fool others. In one story, the rabbit goes hunting with other animals, and later cheats by giving them the undesirable parts of the food, causing trouble. When they come after him, he cuts open his own mouth to frighten them and claims that this is the consequence of eating the food. That is how the rabbit got his cleft lip (D70A) (Shanghai Wenyi, 1978: 81–83; Ting Nai Tung, 2008: 8)18. Worse still, he is killed for his cunningness. In another story, the rabbit teases the eagle, “You do not seem so capable, and all that you can do better than me is you can fly.” However, he said that if you race with me on the ground you will probably lose. When the eagle ignores him and flies away, he shouts at the eagle: “You are so stupid that you can only build one nest, while I have three holes.” The eagle is angry and swoops down on the rabbit. The rabbit tries running into his hole but is not fast enough and falls victim to a swift attack. The moral of the story is that one good skill is often better than many (Ai Guo Xian Sheng, 2008). This may not always be the case because the rabbit can kick the swooping eagle. Often a large and strong hare can kill an eagle (Qi Fu, 2011).


    THE RAT


    The rat is equally complex. It has the same dual personality like the rabbit. On the one hand, Chinese sayings, such as “rat head and brain (鼠头鼠脑)”, “timid as a mouse (胆小如鼠), and “rat crossing the street, everyone try to kill (过街老鼠, 人人喊打)”, are mostly derogatory in meaning (Yang Zhen, 2008). When the Chinese say someone looks like a rat, it is often very insulting. Rats are often trouble makers, such as in story indexed as D111B, in which cats were brought in to kill all of them (Ting Nai Tung, 2008: 13; Leong, 2006: 96–98) or the house has to be burned down to kill them (Leong, 2006: 37–39). However, in another story they were so clever that they could persuade the cat to wear a bell (type D110; Ting Nai Tung, 2008: 12). According to Sun (1974: 28–32), the rat is an auspicious animal in the orient19. It is one of many symbols of prosperity. It all depends on the angle from which one looks at them. “People born in the year of Rat therefore exhibit these same qualities. They are active, hardworking, and their lives are marked by constant effort and steady accumulation, little at a time, rather than by large strokes of fortune. They are patient, alert, persevering, and marked by deep humility” (Sun, 1974: 32).


    There are also quite a large number of stories about the rat in which the rat is not necessarily a trickster. The most well-known story is about the rat looking for the strongest rat to be son-in-law (老鼠嫁女) and ending up realising that rats are actually the strongest creatures (Liu Shou Hua, 2006: 66–75). Other stories about the rat also often depict them as clever, e.g., in a story about rats stealing oil (type D112A). To reach the oil in the container, they hold on to each others’ tails. However, there are other versions (normal for folktales) that have different endings. In some versions, they toppled the container and had a good treat, and in another, they dropped into the jar and drowned (Ting Nai Tung, 2008: 13; Leong, 2006: 194).


    The stories involving the rat as tricksters are often associated with their first place ranking in the Chinese zodiac (Sun, 1974: 38–40). There are a few versions of the story about how the rat received its ranking. In one version, the rat told the Emperor God (玉皇大帝) that he was the largest among the animals selected. Of course, God did not believe him. He implored that the God seek the people for judgement. His request was granted. The Emperor God had wanted the ox to be ranked first. However, there was no reaction from the people. Then the rat jumped onto the head of the ox and the people all shouted in unison, “Look! The rat is so huge!” Therefore, God ranked the rat first and the ox second (D111C; Ting Nai Tung, 2008: 13).


    In other versions of the story, it was the pig who volunteered to do the ranking, and God for some reason allowed him. The pig was punished and ranked last for the messy ranking. In another version, there was a race. When the animals reached the last stage of the race, they had to cross a river. The rat was not a good swimmer, and the ox was. The rat persuaded the ox to carry it because it was so small, and the ox agreed. When they neared the bank, the rat jumped forward and won the race (Yang Zhen, 2008).


    In yet another Buddhist version of this story, the animals were summoned to bid farewell to Lord Buddha before his passing away. The rat persuaded the good-natured ox, who had a head start, to give him a ride. When they were near, the rat leaped forward and became the first animal to meet Lord Buddha (Sun, 1974: 28). In some versions, along the way, the rat sang to the ox. For the ox to hear better, the rat rode on the ox and sang into his ear.


    In the same story, the rat and the cat were actually good friends. The cat was invited for the selection but he missed the selection time because he overslept. In order not to miss the selection, the cat in fact requested the rat to wake him up in the morning. In some versions of the stories, the rat deliberately did not wake the cat up to reduce competition at the selection, and in other versions he forgot to wake the cat up. This is also why cats are so angry with rats and have hunted them for thousands of years. This was why the cat was not in the zodiac.


    CONCLUDING ANALYSIS


    It is interesting to note that there are very similar trickster tales in the Malay and Chinese cultures, as alluded. The characters or motifs in folkloristic studies may be different while the plots are similar. What can we conclude from such similarities and differences?


    Firstly, we can safely conclude that there might be some cultural links between these two cultures. On the one hand, the similarities show the universality of the structure and content of folktales or, in this case, trickster tales (Liu Shou Hua, 2003: 99). They also show common concerns in the two cultures. Beneath the cultural differences, our basic needs and concerns could be similar. The fascinating thing about folktales is that they are often diverse and yet stable in structure (Liu Shou Hua, 2003: 45).


    In contrast, we could be looking at a case of transmission or influence of Indian culture, as suggested by McKean (1971: 78–79). It was suggested that the Sang Kancil tales originated from the Jatakas tales. Likewise, the Chinese have long recognised Indian influences in their culture through Buddhism (Liu Shou Hua, 2003: 173–202). As alluded, a version of the zodiac rat story was clearly influenced by Buddhism. If these are all true, it is not difficult to explain the similarities in the stories, as they could be from the same source or subject to the same influence. The Sang Kancil tales, whether they are considered Malay or Orang Asli, may originate from the same source. It is not difficult to explain the differences too because they later changed within their own contexts.


    Secondly, if we take folktales and, in this case, trickster tales to be a reflection of the culture, we can draw a few comparisons between Malay and Chinese cultures.


    Sang Kancil appears to be more carefree and full of life. His trickeries are often for the fun of it and without any advantages. Of course, being a small animal, the issue of survival is always present. Small animals need to trick their larger adversaries to survive. This is common in both cultures. However, the image of Sang Kancil is more like a benevolent mischievous boy in the jungle. One would raise an objection here regarding the benevolent nature of Sang Kancil by referring to earlier recorded versions of Sang Kancil tales that show more negative characteristics and undesirable traits of the Sang Kancil. That is fair. However, the nature of a folklore is such that changes occur in the process of transmission. The changes in a way reflect cultural changes or cultural sentiments. As suggested by McKean (1971: 83), Sang Kancil can be seen as an “ideal type” that “characterises and reinforces a value system which I suspect to be part of both the believed-in and the lived-in world.”


    In contrast, the rabbit and the rat are more calculating and conniving in their trickery. They can be benevolent and help others, as in some of the tales. However, they are more purposive in their trickeries, e.g., the rat in becoming the first ranked animal in the zodiac, preserving its status or stealing things. Some of these stories were told in association with political power struggles within and between states, as alluded. Chinese culture, being a long-standing civilisation, has long left jungle life and become more occupied with inter-human problems than with struggles with nature. Thus, the trickster tales that are preserved may more reflect how to take advantage of each other.


    Interestingly, in Chinese culture, animal tricksters are not given high regard. They are often guarded against, instead of celebrated, like in Malay culture. Trickery and cunningness are seen as necessary for survival or for winning competitions but not culturally approved as honourable. There are of course other Chinese human trickster tales that are viewed more favourably, such as Ah Fan Ti and long-term contract workers (长工) who trick their exploitative master or landlord. They are often seen as exemplifying liberation from exploitation in Chinese culture, but animal tricksters are seen as cunning, rather than clever as in Malay culture.


    NOTES


    1. A draft version of this article was presented at the Conference on “Malaysian Chinese in Historical Context: Interpretation and Assessment” organised by the Institute of Malaysian and Regional Studies of New Era College, on 8–9 November 2014 at New Era College. The author thanks En. Faisal Ibrahim of SEGi University for his comments and proof reading of the final draft.


    2. This study does not attempt to be exhaustive in presenting the different versions of the tales mentioned here, save for reason of explanation when necessary.


    3. Folklorists have a way of comparing these stories that a layman may not be able to understand or agree with.


    4. This study does not attempt to be exhaustive in presenting the different versions of the tales mention here, save for reason of explanation when necessary.


    5. http://www.aaronshep.com/stories/R01.html.


    6. Interestingly, there is a Japanese version of a similar story, but the character is a hare. Motif-Index K579.2.1. A hare crosses the sea on sea monsters’ backs pretending to count them (Lindell, 2006: 106). In another version of the story, Sang Kancil simply claims that the mouse deer outnumbers the crocodiles to persuade the crocodiles to line up to be counted.


    7. The tiger motif is very common in Southeast Asia (Lindell, 2006).


    8. Motif-Index J1772.21. Bee-hive thought to be kettle gong: beaten. Laos (Lindell, 2006: 95).


    9. Motif-Index K711.5. Laos (Lindell, 2006: 106).


    10. Motif-Index K616. A tiger in the same pit as the boy is cheated into throwing the boy out of the pit. Stories were found in Laos (Lindell, 2006: 106).


    11. Motif-Index R41.7. Captivity in cages. Laos (Lindell, 2006: 131).


    12. Motif-Index J1172.3. Ungrateful animal returned to captivity. Philippines (Lindell, 2006: 93). The story is taken from Chapter 4 of Standard 3 (second half of the year) of the Chinese Language Textbook for Chinese Primary school published by Malaya Press in 1964.


    13. Thomson motif index B274. Animal as judge.


    14. In the Malay language, two months and two moons (dua bulan) are the same words.


    15. It appears that Sang Kancil tales have an origin in Orang Asli culture. This may be an important point to explain some of the issues later.


    16. Thomson motif index x1520 lies about a mountain and hill.


    17. Stories from India concerning the previous lives of Buddha.


    18. In another story, the rabbit got his cleft lip from laughing excessively at other’s fate (D 47A).


    19. Motif Index cB811 sacred animals.
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    ABSTRAK


    Kajian ini bertujuan untuk mengkaji penglibatan sosial, pembudayaan nilai melalui pembelajaran tidak formal dan amalan nilai murni dalam kalangan penduduk di bandar raya pintar Putrajaya, Malaysia. Seramai 414 orang penduduk bandar raya pintar Putrajaya telah mengambil bahagian dalam kajian ini. Pengumpulan data dilakukan dengan menggunakan soal selidik berdasarkan Teori Pembelajaran Tidak Formal Orang Dewasa dan adaptasi soal selidik yang berkaitan dengan nilai komuniti bandar. Bagi menentukan kesahan dan kebolehpercayaan soal selidik, kajian rintis telah dilakukan. Kajian rintis ini melibatkan 30 orang penduduk bandar raya pintar Putrajaya dan hasil nilai alfa Cronbach menunjukkan setiap item yang digunakan bagi mengukur konstruk yang dikaji mempunyai nilai kebolehpercayaan yang tinggi. Analisis data telah dilakukan dengan menggunakan statistik deskriptif dan inferensi. Dapatan kajian menunjukkan bahawa penglibatan sosial dalam kalangan penduduk bandar raya pintar Putrajaya berada pada tahap rendah serta pembudayaan nilai melalui pembelajaran tidak formal dan amalan nilai murni berada pada tahap sederhana. Analisis inferensi menunjukkan terdapat perbezaan yang signifikan bagi penglibatan sosial penduduk bandar raya pintar Putrajaya berdasarkan jantina. Selain itu, tidak terdapat perbezaan yang signifikan berdasarkan jantina terhadap pembudayaan nilai melalui pembelajaran tidak formal dan amalan nilai murni. Namun, hasil kajian menunjukkan bahawa terdapat perbezaan yang signifikan terhadap penglibatan sosial, pembudayaan nilai melalui pembelajaran tidak formal dan amalan nilai murni berdasarkan taraf pendidikan. Kajian ini juga mendapati bahawa terdapat sumbangan yang signifikan antara penglibatan sosial dan pembudayaan nilai melalui pembelajaran tidak formal terhadap amalan nilai murni dalam kalangan penduduk bandar raya pintar di Putrajaya. Implikasi kajian ini mendapati bahawa pihak berkuasa perlu meningkatkan usaha, program dan aktiviti dalam meningkatkan nilai dalam komuniti bandar.


    Kata kunci dan frasa: penglibatan sosial, pembelajaran tidak formal, amalan nilai murni, pembandaran, kejiranan


    ABSTRACT


    This study aims to investigate the social participation, values culturalisation through the means of informal learning and values practices among residents of Putrajaya Smart City. A total of 414 residents participated in this study. Data collection was conducted by using a questionnaire based on Theory of Adults’ Informal Learning and questionnaires related to rural community values. A pilot study which involved 30 residents of Putrajaya was conducted to test the validation and reliability of the questionnaire. The results from the Cronbach alpha revealed that all items that were used to measure the constructs have high reliability value. Descriptive and inferential statistics were used to analyse the data. Results showed that the social participation among the residents is at low level and the values culturalisation via informal learning and values practices is at moderate level. Inferential analysis illustrated that there is a significant difference for social participation according to gender. However, there is no significant difference between genders for the values culturalisation through informal learning and values practices. In regard to education level, there is a significant difference on social participation, values culturalisation through informal learning and values practices. This study also found that there is a significant contribution between social participation and values culturalisation through informal learning on values practices among the residents of Putrajaya. The implication of this study suggests that various efforts, programmes and activities has to be implemented to enhance values among the urban community. Based on these findings, this study suggests that the local authorities should take further actions and initiatives to enhance urban community values.


    Keywords and phrases: social participation, informal learning, values culturalisation, neighbourhood


    LATAR BELAKANG


    Dalam konteks sejarah pembandaran di Malaysia, model pembangunan bandar terancang adalah bertujuan untuk memenuhi keperluan perdagangan dan kegiatan ekonomi di Tanah Melayu yang bermula dengan kemunculan entiti pentadbiran Negeri-negeri Selat, bandar perdagangan George Town, Singapura dan Melaka yang lengkap dengan jaringan pengangkutan, susunan bangunan yang teratur disertai dengan kemudahan pusat kegiatan komuniti dan institusi pendidikan (Shaharudin et al., 2013). Kegiatan pembandaran merupakan elemen penting dalam sejarah pembangunan tamadun manusia serta merupakan ciri penting yang berkembang daripada kemunculan petempatan kekal kepada kehidupan bertamadun. Kehidupan di bandar merupakan kayu ukur tamadun kerana melambangkan kemajuan dan perkembangan pemikiran masyarakat (Nik Hassan dan Zuliskandar, 2011). Di bawah Rancangan Pembangunan Ekonomi yang digariskan dalam Pelan Rancangan Malaysia, kegiatan perdagangan dan pembangunan industri membawa kepada kemunculan bandar-bandar baru.


    Perkembangan kehidupan masyarakat telah mengalami transformasi daripada kehidupan tradisional kepada kehidupan moden yang berteraskan teknologi perindustrian dan kini berteraskan teknologi maklumat dan komunikasi (TMK). Perubahan ini memerlukan konsep pemikiran baru dalam kalangan masyarakat tentang kehidupan bandar moden yang dilengkapi dengan kemudahan TMK dan pembudayaan nilai-nilai murni yang berbeza daripada kehidupan di bandar sebelum ini yang lebih bersifat individualistik dan materialistik. Dalam erti kata lain, penduduk bandar perlu mempunyai keupayaan dalam menerima konsep kehidupan bandar raya pintar yang diketengahkan (Masuda, 1990; Sardar, 1988). Bandar menjadi tempat himpunan pelbagai lapisan pendidikan dan sumber ilmu pengetahuan, menyediakan pelbagai lapisan pekerjaan dan perumahan, menjadi wadah untuk berinteraksi antara penduduk dalam bandar itu sendiri dan penduduk luaran sehingga ke peringkat global. Sekaligus menjadi lambang bagi jati diri dan kekuatan negara.


    Legatum Prosperity Index menyenaraikan kesejahteraan hidup rakyat Malaysia di tangga ke-44 daripada 142 negara pada tahun 2013 (Asyraf et al., 2014). Lapan elemen dalam penilaian kesejahteraan rakyat yang digunakan merangkumi modal sosial, kebebasan individu, keselamatan, kesihatan, pendidikan, tadbir urus, keusahawanan dan ekonomi. Walaupun data Legatum Prosperity Index menunjukkan bahawa ekonomi Malaysia bertambah baik iaitu berada pada tangga ke-8 pada tahun 2013 berbanding tangga ke-17 pada tahun 2011; aspek kesejahteraan dari segi keselamatan semakin membimbangkan apabila kedudukan negara telah menjunam daripada tahun 2011 (tangga ke-53) ke-64 pada tahun 2013. Berdasarkan aspek kualiti hidup berkaitan dengan kualiti pendidikan, Malaysia berada di tangga ke-34 pada tahun 2013 berbanding tangga ke-35 pada tahun 2011. Kedudukan dalam Asia Pasifik menunjukkan bahawa Malaysia berada di tangga ke-8 mengatasi Thailand (tangga ke-11), Filipina (tangga ke-16) dan Indonesia (tangga ke-17). Secara keseluruhannya, analisis data daripada kajian ini menunjukkan bahawa kualiti hidup masyarakat adalah penting dan perlu diberi perhatian lanjut (Asyraf et al., 2014). Kajian terhadap kesejahteraan hidup di bandar menunjukkan banyak isu dan masalah yang menjejaskan kualiti hidup masyarakat bandar maka kajian empirikal yang lebih lanjut adalah diperlukan (Samsuhaizad, Jamaluddin dan Azahan, 2014).


    TUJUAN KAJIAN


    Kajian ini bertujuan untuk menilai pelaksanaan praktikal Pelan Tindakan Pembudayaan Nilai-nilai Murni dalam kalangan penduduk bandar raya pintar Putrajaya bagi memenuhi spesifikasi kebolehhunian bandar yang mesra penduduk dan sejahtera. Kajian dijalankan bagi mengkaji penglibatan penduduk dalam aktiviti sosial, pembudayaan nilai-nilai murni melalui pembelajaran tidak formal dan amalan nilai-nilai murni.


    
      [image: art]


      Rajah 1: Kerangka konseptual kajian.

    


    Secara spesifiknya, kajian ini bertujuan untuk:


    
      	Menentukan tahap penglibatan sosial, pembudayaan nilai murni melalui pembelajaran tidak formal dan amalan nilai murni dalam kalangan penduduk bandar raya pintar Putrajaya, Malaysia;


      	Mengenal pasti perbezaan penglibatan sosial, pembudayaan nilai murni melalui pembelajaran tidak formal dan amalan nilai murni berdasarkan jantina dan taraf pendidikan; dan


      	Mengenal pasti hubungan antara penglibatan aktiviti sosial dan pembudayaan nilai murni dengan pembelajaran tidak formal dengan amalan nilai murni.

    


    PROSES PERBANDARAN DAN KUALITI HIDUP


    Kejayaan sesebuah negara kini tidak lagi diukur mengikut dimensi ekonomi dan pembangunan fizikal semata-mata, malah turut didukung oleh pembangunan modal insan yang berkualiti. Justeru, dalam hal ini kualiti kehidupan di bandar dijadikan sebagai penanda aras kemodenan tersebut. Dalam menilai kualiti hidup di Malaysia, kajian terhadap pendatang luar ke Malaysia telah dilakukan oleh Expat Insider (2015) yang mendapati bahawa kualiti hidup di Malaysia secara keseluruhan diletakkan pada tangga ke-37. Empat aspek yang dinilai dalam penentuan ranking tersebut adalah berkaitan dengan pengisian waktu senggang, kegembiraan peribadi, pengangkutan dan kesihatan serta keselamatan dan kesejahteraan diri. Ulasan terhadap kajian tersebut menunjukkan bahawa wujud pertalian langsung di antara pembudayaan nilai murni dengan kualiti hidup masyarakat bandar. Biarpun wujud perdebatan konsep kualiti hidup (Samsuhaizad, Jamaluddin dan Azahan, 2014) susulan daripada perbezaan dimensi dalam pengukuran kualiti hidup, kebanyakan hujah yang diberikan adalah berkisar kepada ruang lingkup kesejahteraan hidup (Grant et al., 1990; Ferrans 1990; Samsuhaizad, Jamaluddin dan Azahan, 2014). Kajian lampau terhadap hubung kait di antara dua aspek ini (iaitu amalan kehidupan dan kualiti hidup) menunjukkan secara jelas bahawa pendidikan sebagai faktor utama kepada kualiti hidup. Kajian Mohd. Mahzan et al. (2013) mendapati bahawa kualiti hidup masyarakat mempunyai kaitan langsung dengan proses pendidikan secara formal dan tidak formal. Penekanan kepada aspek tingkah laku positif akan menyuburkan lagi nilai dana amalan nilai murni dalam kalangan masyarakat.


    Falsafah kebendaan dalam pembangunan bandar hendaklah diimbangi dengan aspek kemanusiaan terutamanya pembudayaan nilai-nilai kepada seluruh warga bandar, agar nilai kemanusiaan dan jati diri masyarakat tidak tertutup oleh simbol materialistik dengan mengembalikan semangat bandar dalam satu lingkungan yang terpelihara dan sejahtera. Bermula pada tahun 2001, konsep pembudayaan nilai telah dilancarkan bagi bandar raya pintar Putrajaya dengan berteraskan kepada konsep hubungan antara manusia dengan tuhan, hubungan dengan manusia lain dan hubungan dengan alam sekitar. Sabari (2006) dalam kajiannya menyatakan bahawa pembangunan dan kemajuan sesebuah bandar adalah bergantung kepada keharmonian dan kesepaduan penduduk masyarakat setempat. Masyarakat yang mengamalkan nilai-nilai murni dalam kehidupan seharian adalah masyarakat yang bertamadun. Kajian oleh Asmah (2005) menyatakan bahawa komuniti yang wujud di sesebuah negara merupakan unsur yang terpenting dalam melahirkan suasana aman dalam negara berkenaan. Kehidupan sesebuah komuniti yang baik berkait rapat dengan kesihatan keluarga dan individu yang mendiami sesebuah negara. Dewasa ini, kebanyakan daripada masyarakat sudah dapat melihat kepesongan komuniti yang tidak lagi mengamalkan budaya dan nilai-nilai yang positif. Pelbagai kes yang tidak dijangkakan berlaku sewenang-wenangnya sehingga menjadi satu budaya keganasan yang melampau.


    Menyedari hakikat ini, usaha-usaha yang menjurus kepada meningkatkan keupayaan modal insan menerusi penguasaan ilmu, pemupukan masyarakat berbudaya dan pemantapan aspek moral serta nilai-nilai murni yang tinggi perlu dipergiatkan. Justeru di sebalik pembangunan Putrajaya sebagai sebuah Pusat Pentadbiran Kerajaan Persekutuan yang terurus, tersisip agenda penting membina nilai, sikap serta mentaliti penghuninya dalam mengiringi pembangunan infrastruktur kelas pertama. Usaha ini penting ke arah menjadikan Putrajaya sebagai sebuah bandar contoh dan penanda aras bagi bandar-bandar lain di dalam dan luar negara, di samping menjadi mercu tanda kejayaan negara, baik dari aspek kecanggihan infrastruktur, jaringan telekomunikasi, pengangkutan dan perhubungan mahu pun kemurnian peribadi penduduknya yang memenuhi prinsip-prinsip tamadun dan kehidupan di bandar.


    Dari segi idealnya apabila bandar raya pintar Putrajaya beroperasi, timbul persoalan bagaimana bentuk pengisian konsep bandar raya pintar melalui tadbir urus sivil dan penglibatan sivik dengan matlamat menjadikan Putrajaya bandar raya contoh kepada bandar yang mempunyai ciri keselamatan pada setiap masa. Hal ini termasuk dari aspek bersih dan sihat mental fizikal, memenuhi keperluan penduduk dengan penyediaan infrastruktur yang baik, mesra alam sekitar, bersemangat dan bertenaga bandar yang berbudaya murni serta bandar yang mempunyai pelbagai kemudahan bagi meningkatkan akses ilmu (Unit Pemodenan Tadbiran dan Perancangan Pengurusan Malaysia [MAMPU], 2011). Untuk merealisasikan iltizam tersebut, MAMPU (2011) bersama Perbadanan Putrajaya (PPj) telah membangunkan Pelan Tindakan Pembudayaan Amalan Nilai-nilai Murni Putrajaya sebagai wadah untuk memacu Putrajaya sebagai “Bandar dengan komuniti berbudaya nilai-nilai murni dan tahap sosial yang baik”. Model masyarakat yang dikehendaki ialah berbudi bahasa, berbudaya ziarah-menziarahi, bergotong-royong, peramah, bebas jenayah, serta masjid dan surau dijadikan sebagai pusat kegiatan masyarakat dan berperanan aktif dalam komuniti.


    Proses pembandaran di Malaysia melibatkan pelbagai aktiviti ekonomi, pergerakan barangan dan manusia. Pembangunan dan pertumbuhan bandar yang tidak terkawal serta sistem bandar yang tidak tersusun di peringkat awal pembentukannya menyebabkan pelbagai isu wujud di bandar-bandar utama seperti Kuala Lumpur, George Town, Johor Bahru dan Alor Setar. Peningkatan pembangunan turut menjadikan keluasan kawasan bandar bertambah sempit dan persekitaran yang ideal untuk kehidupan penduduk semakin terhad (Soja, 2000). Percampuran yang berlaku dengan kepelbagaian nilai budaya akibat penggunaan tenaga kerja asing menjadikan usaha pembentukan identiti dan pembudayaan nilai-nilai murni juga menghadapi cabaran besar yang perlu diatasi. Malahan, pembudayaan juga sukar dilaksanakan kerana tidak berakar umbi dari generasi ke generasi disebabkan oleh penduduknya yang hanya tinggal sementara dan tidak kekal.


    Masalah lain yang timbul ialah penerusan status dan kelas sosial mengikut status pekerjaan dalam kehidupan di luar pejabat yang dapat dilihat secara jelas melalui kawasan petempatan (apartment, rumah teres dan banglo), kelompok kejiranan dan aktiviti kemasyarakatan sehingga mewujudkan pemisahan dan segregasi sosial yang ketara, sehingga tidak wujud percampuran antara kumpulan status sosial pekerja dengan kumpulan pegawai pertengahan dan atasan. Keadaan ini jelas mewujudkan jurang yang ketara dan kecemburuan sosial dalam kalangan penduduk hingga menyebabkan langkah pembudayaan amalan nilai-nilai murni menghadapi masalah disebabkan penglibatan golongan kelas menengah dan atasan adalah terhad berbanding penglibatan golongan kelas pekerja.


    Pembangunan bandar sedia ada menghadapi pelbagai masalah fizikal dan sosial ekoran daripada pembangunan yang tidak terkawal atau ketidakseimbangan pembangunan. Isu-isu seperti petempatan-petempatan segera, kesesakan lalu lintas, banjir kilat, tanah runtuh, pencemaran udara dan air, jenayah, dan sebagainya merupakan permasalahan semasa di kawasan bandar. Hal ini ditambah pula dengan ketiadaan arah tuju pembangunan sesebuah bandar akibat daripada penglibatan pelbagai pihak dengan agenda-agendanya yang tersendiri (Santiago, Galster dan Pettit, 2003). Kadar jenayah, vandalisme dan salah laku di bandar raya Putrajaya, menunjukkan sering berlaku sehingga mendesak kerajaan untuk melakukan inisiatif pemutihan kawasan black spot (Kementerian Kesejahteraan Bandar, Perumahan dan Kerajaan Tempatan, 2014). Bagi menjadikan bandar raya pintar Putrajaya sebagai kawasan yang selamat dan kondusif, pendidikan dan kesedaran tentang keprihatinan penduduk kawasan kejiranan Putrajaya terhadap usaha membanteras segala bentuk jenayah dan salah laku merupakan satu usaha yang perlu diberi keutamaan kerana lebih bersifat menyeluruh dan merupakan pemangkin kepada kesejahteraan hidup bandar raya Putrajaya.


    PEMBUDAYAAN NILAI MURNI


    Nilai murni adalah bersifat universal yakni terdapat ciri-ciri sepunya yang dikongsi secara global. Dalam konteks global, amalan nilai murni dikaitkan secara langsung dengan kesejahteraan dan kesihatan diri. Pertubuhan Kesihatan Sedunia (World Health Organisation [WHO], 1948) mendefinisikan kesihatan sebagai suatu keadaan fizikal, minda dan sosial yang sihat, cergas, cerdas serta bebas dari sebarang penyakit. Johnson, Scholes dan Sexty (1989) pula merujuk kesihatan keluarga dengan keadaan institusi keluarga yang tidak berperaturan, tiada pendirian dan tidak teguh (deinstituitionalisation). Kesannya membawa kepada sebuah keluarga yang tidak berfungsi dan penyebab kepada kesakitan mental. Banyak faktor yang mempengaruhi keadaan ini berlaku dalam sesebuah keluarga seperti komunikasi, faktor biologi, kurang sokongan, dan elemen emosi (Johnson, 2000). Kewujudan faktor-faktor ini menyebabkan ahli-ahli keluarga yang tidak berpenyakit akan mula merasai penyakit sama ada secara dalaman atau luaran. Elemen-elemen seperti sokongan, kasih sayang, dan perhatian oleh keluarga merupakan elemen penting ke arah kesejahteraan individu dalam keluarga. Motivasi secara intrinsik ke atas ahli-ahli dalam keluarga mewujudkan satu keadaan tenang, tenteram dan harmoni dalam diri. Keluarga yang sihat dan komuniti yang sejahtera mencerminkan individu dan bangsa yang ada di sesebuah negara itu sebagai kelompok komuniti yang sejahtera, makmur, dan harmoni dalam segenap aspek seperti politik, ekonomi dan sosial. Prioriti terhadap amalan nilai murni mempunyai kaitan rapat dengan pelbagai faktor persekitaran budaya termasuklah ideologi, nilai keagamaan, budaya dan norma bagi setiap masyarakat. Dalam konteks pembudayaan nilai murni dari perspektif Islam menerusi konsep masyarakat madani pula, amalan nilai murni adalah gagasan yang menggambarkan masyarakat beradab yang memacu pada nilai-nilai kebajikan dengan mengembangkan dan menerapkan prinsip-prinsip interaksi sosial yang kondusif bagi penciptaan cabaran demokratis dalam kehidupan bermasyarakat dan bernegara. Masyarakat madani adalah masyarakat yang beradab, menjunjung tinggi nilai-nilai kemanusiaan, yang maju dalam penguasaan ilmu pengetahuan, dan teknologi. Masyarakat madani juga adalah sebuah masyarakat demokratis di mana para anggotanya menyedari akan hak-hak dan kewajipannya dalam menyuarakan pendapat dan mewujudkan kepentingankepentingannya; di mana pemerintahannya memberikan peluang yang seluasluasnya bagi kreativiti warga negara untuk mewujudkan program-program pembangunan di wilayahnya. Pemodenan negara telah menyaksikan banyak nilai murni digabung jalin dalam dokumen rasmi yang dikodkan sebagai undang-undang dan peraturan.


    Pembudayaan ialah satu proses pemberian nilai-nilai budaya dan agama kepada seseorang, sehingga yang bersangkutan mempunyai perilaku yang sopan, berbudaya, bermoral dan beretika (Prayinto, 1987). Proses pembudayaan dan pengetahuan berlangsung dalam keluarga dan persekitaran yang berkaitan. Sementara proses pendidikan bermula sejak zaman kanak-kanak. Pengumpulan budaya, ilmu dan kemahiran yang harus dikuasai dan diwariskan dari generasi ke generasi meningkatkan kualiti dan jumlahnya. Proses pembudayaan, pengetahuan dan pendidikan tidak hanya mencerminkan keadaan dan keperluan sekitar lapangan pekerjaan saja, namun harus juga berorientasikan keperluan kehidupan individu dalam masyarakat. Nilai murni dalam masyarakat perlu diamalkan oleh setiap individu bagi mewujudkan suasana yang harmoni (Zakaria, Noranizah dan Abdul Fatah, 2012; Mior Khairul Azrin, 2011). Antara ciri-ciri nilai murni tersebut ialah baik hati, berdikari, hormat-menghormati, kasih sayang, keadilan, kebebasan, kerjasama dan semangat kemasyarakatan.


    Nilai murni merupakan satu perlakuan yang baik di antara hubungan sesama manusia yang merangkumi aspek agama, sosial, kejiranan dengan tujuan membentuk sebuah masyarakat yang bersatu padu (Abdul Samad, 2010). Nilai murni juga merujuk kepada nilai positif yang diamalkan dalam satu budaya yang menekankan ke arah kesopanan sama ada dari segi percakapan, perbuatan dan merupakan pelengkap kepada masyarakat (Wan Rozali, 2008). Nilai murni boleh memartabatkan masyarakat untuk menjadi masyarakat kelas pertama yang berteraskan prinsip yang mulia sama ada dalam agama, komuniti bangsa dan negara. Masyarakat yang mengamalkan nilai-nilai murni dalam kehidupan harian mereka adalah masyarakat yang bertamadun (Sabari, 2006). Sekiranya seseorang individu itu diterapkan dengan nilai murni seperti hormat menghormati, jujur dan amanah, secara tidak langsung akhlak yang mulia dapat dibentuk (Khairani, 2012).


    Berlandaskan keadaan di atas, maka kerajaan berhasrat menjadikan bandar raya Putrajaya sebagai tempat idaman dan bandar raya contoh dalam membangunkan sebuah bandar madani yang mempunyai penghuni berakhlak mulia, berbudi pekerti dan mengamalkan nilai-nilai murni. Usaha kerajaan untuk menerapkan nilai-nilai murni di dalam hati masyarakat telah mula berkembang dan amat giat dilakukan menerusi pelbagai pendekatan termasuklah pengenalan kurikulum baru yang berasaskan penilaian berterusan, penilaian berasaskan sekolah, dan kurikulum bersepadu (Tajul Arifin, 2010). Usaha melalui iklan, kempen, dan dasar kerajaan telah memberi nafas baru kepada masyarakat untuk menjadi masyarakat bertamadun serta mempunyai nilai yang tinggi yang mampu menjadikan sesebuah kawasan tersebut menjadi lebih baik untuk didiami. Pembudayaan amalan nilai-nilai murni yang hendak dimodelkan dalam konsep pembangunan bandar raya pintar Putrajaya memerlukan pendekatan yang holistik bagi mewujudkan masyarakat yang mempunyai jati diri dan berintegriti.


    Aktiviti Tidak Formal


    Simmons (1980) mendefinisikan pembelajaran tidak formal sebagai aktiviti-aktiviti yang berlaku di luar sekolah seperti kursus berkaitan celik huruf dan pembangunan orang dewasa. Jalaluddin, Abdul Razaq dan Mohd Mahzan (2014) pula mengaitkan pembelajaran tidak formal dengan pembelajaran sepanjang hayat. Manakala, Meriam, Baumgarther dan Caffarella (2007) memperincikan pembelajaran tidak formal sebagai proses pembelajaran orang dewasa untuk memperbaiki status diri dan menjalankan peranannya untuk perubahan sikap, nilai dan kemahiran. Knowles (1980) pula melihat pembelajaran tidak formal sebagai satu set aktiviti yang tersusun dan dijalankan oleh pelbagai institusi untuk mencapai objektif tertentu dalam pendidikan. Menurut Knowles (1980) lagi, pembelajaran tidak formal memerlukan penelitian mendalam kerana orang dewasa mempunyai ciri pembelajaran yang tersendiri dan berbeza dengan pembelajaran kanak-kanak (dikenali sebagai pedagogi). Orang dewasa mempunyai pengalaman yang lebih mendalam berbanding kanak-kanak. Orang dewasa juga mempunyai konsep diri serta mempunyai orientasi pembelajaran objektif kendiri dalam pembelajaran. Justeru dalam konteks pembudayaan nilai murni di bandar, fokus kepada memahami bagaimana orang dewasa membudayakan amalan nilai murni menerusi pembelajaran tidak formal amat penting. Hal ini kerana penduduk bandar yang terdiri daripada orang dewasa mempunyai pendedahan yang berbeza-beza sama ada pendedahan berbentuk pengalaman serta pendedahan kepada media baru dan rakan berlainan latar budaya. Oleh itu, pelbagai aktiviti yang berupaya memupuk nilai murni menerusi pembelajaran tidak formal perlu dirancang dan dilaksanakan secara bersepadu. Dalam kajian ini, aktiviti pembelajaran tidak formal yang diteliti adalah merangkumi aktiviti penghayatan kerohanian dan pendidikan moral komuniti; pengukuhan semangat kejiranan menerusi pelbagai usaha yang menemukan ahli komuniti dalam majlis; pemantapan institusi kekeluargaan menerusi ceramah dan konsultansi; aktiviti yang memupuk amalan menghormati undang-undang dan peraturan; program kerjasama dengan pelbagai agensi pelaksana; dan kerjasama dengan agensi kerajaan dan Badan Bukan Kerajaan (Non-governmental organisation, NGO). Selain itu, perlu dijelaskan bahawa aktiviti yang dirancang untuk pemupukan nilai murni penduduk bandar harus mengambil kira pelbagai faktor dan amat bergantung kepada autoriti pelaksana serta latar budaya sosial para penghuni kota. Dalam konteks kajian ini, badan berautoriti adalah Perbadanan Putrajaya. Pembelajaran tidak formal memainkan peranan sebagai “acknowledging the importance of education, learning and training which take place outside recognised educational institution” (United Nation Educational Scientific Organisation, 2015: 1). Shamsudin (1993) menganggap terdapat empat peranan asas yang dimainkan oleh pembelajaran tidak formal, iaitu (1) menyediakan pendidikan yang relevan dengan keperluan masyarakat, (2) mencapai objektif khusus kepada kumpulan sasaran tertentu, (3) menyelenggara program yang dapat menyemarakkan nilai dan budaya, dan (4) menggunakan kaedah pembelajaran yang fleksibel. Pembudayaan nilai murni melalui aktiviti tidak formal merujuk kepada aktiviti pembelajaran tidak formal di surau dan pusat komuniti, aktiviti-aktiviti sosial dan tingkah laku tidak formal sama ada dalam keluarga atau masyarakat yang menjurus kepada nilai-nilai murni.


    PENGLIBATAN SOSIAL DAN KUALITI HIDUP


    Kajian lampau menunjukkan hubungan yang jelas di antara kualiti hidup dan penglibatan sosial dalam aktiviti sihat. Sebagai contoh, kajian yang dijalankan oleh Muzafar Shah dan Baharom (2009) merumuskan bahawa wujud hubungan langsung antara kegiatan dan aktiviti sihat dengan kesejahteraan individu dan kualiti kehidupan. Kualiti hidup juga melambangkan kemajuan sesebuah negara. Rakyat jelata di bawah sesebuah pemerintahan berhak memiliki dan memperoleh kualiti hidup yang diperlukan (Norhaslina, 2006). Pengukuran tentang kualiti hidup telah dibangunkan secara sistematik oleh United Nations Development Programme (UNDP) menerusi Indeks Pembangunan Insan (Human Development Index). Indeks Pembangunan Insan diukur berdasarkan tiga dimensi asas iaitu jangka hayat dan kehidupan sihat, akses kepada ilmu pengetahuan, serta piawaian kehidupan. Berdasarkan dimensi ini, nilai Indeks Pembangunan Insan di Malaysia pada tahun 2014 adalah 0.779 yang dikategorikan sebagai negara yang mempunyai pembangunan yang tinggi (United Nations Development Programme, 2015). Kefahaman terhadap konsep dan pengertian kualiti hidup sosial juga berbeza berdasarkan indeks tertentu di sesebuah negara. Namun, walaupun ia mempunyai pelbagai tafsiran dan pengertian yang berbeza, tetapi secara asasnya kualiti hidup sosial mengikut konteks perbincangan ini merupakan keperluan asas pada tahap minimum yang sepatutnya dimiliki dan dinikmati oleh penghuni sesebuah bandar. Syarat utama dalam melahirkan komuniti budaya murni dan tahap sosial yang baik bergantung pada amalan seharian penduduk termasuk penglibatan mereka dalam semua program pembangunan komuniti dan program di bawah Pelan Tindakan Pembudayaan Nilai-nilai Murni di Putrajaya.


    Faktor yang dilihat menjadi pemangkin kepada kempen kesedaran nilai murni melalui pelbagai cara termasuklah program pemupukan nilai murni, forum dan ceramah serta aktiviti keagamaan yang dapat membantu meningkatkan amalan nilai murni dalam kalangan penduduk kawasan kejiranan. Komponen amalan nilai-nilai murni merupakan satu penilaian terhadap amalan nilai-nilai murni yang dibincangkan sebelumnya telah diamalkan dengan baik oleh penduduk-penduduk kawasan kejiranan dari perspektif mereka sendiri (Norhaslina, 2006). Penglibatan penduduk yang dikaji ialah tolong-menolong seperti membantu orang lain dalam kesusahan dan kemalangan, memenuhi jemputan ke majlis kenduri, tahlil dan sebagainya, memelihara hubungan baik dengan jiran-jiran dan terlibat dalam aktiviti sosial yang dianjurkan di kawasan kejiranan (Sabari, 2006).


    REKA BENTUK KAJIAN


    Kajian tinjuan ini melibatkan seramai 414 orang penduduk di bandar raya pintar Putrajaya. Merujuk jadual persampelan Krejcie dan Morgan (1970), sebanyak 414 sampel adalah memadai bagi populasi penduduk Putrajaya yang berjumlah sekitar 87,100 (Jabatan Statistik Malaysia, 2016). Kajian ini menggunakan soal selidik untuk mengukur penglibatan penduduk dalam aktiviti sosial menerusi pembelajaran tidak formal serta hubungannya dengan amalan nilai murni. Soal selidik telah diadaptasi berdasarkan Teori Pembelajaran Tidak Formal Orang Dewasa oleh Meriam, Baumgarther dan Caffarella (2007) serta adaptasi daripada soal selidik oleh penyelidik lampau (Haryati, 2007; Wan Rozali, 2008; Katiman et al., 2010) dan model Pelan Tindakan Pembudayaan Nilai-nilai Murni (Unit Pemodenan Tadbiran dan Perancangan Pengurusan Malaysia, 2011). Soal selidik yang digunakan mengandungi empat bahagian utama iaitu bahagian maklumat demografi responden (10 item); bahagian penglibatan penduduk dalam aktiviti sosial (10 item); bahagian nilai-nilai murni melalui pembelajaran tidak formal (10 item); dan amalan nilai-nilai murni (10 item). Bahagian nilai-nilai murni telah diuji dan diguna pakai oleh Unit Pemodenan Tadbiran dan Perancangan Pengurusan Malaysia (Abdul Aziz, 2012). Soal selidik yang digunakan dalam kajian ini telah diuji kesahan dan kebolehpercayaan menerusi ujian kesahan kandungan, kesahan muka dan analisis kebolehpercayaan. Analisis kebolehpercayaan dilakukan menerusi kajian rintis terhadap 30 responden di Putrajaya. Nilai alfa Cronbach daripada analisis kebolehpercayaan menunjukkan kesemua item dalam konstruk yang dikaji berada pada tahap tinggi dengan purata 0.95. Mohd. Majid (2000) menyarankan nilai alfa Cronbach pada aras 0.70 ke atas, sebagai nilai Alpha yang mempunyai kebolehpercayaan yang tinggi. Persampelan kajian dilakukan secara rawak mudah kerana populasi yang dikaji telah dikenal pasti terlebih awal (Gay dan Airasian, 2000) iaitu penduduk di bandar raya Putrajaya.
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      Rajah 2 : Pemilihan sampel kajian.

    


    Rajah 2 menunjukkan bilangan sampel bagi setiap presint yang terlibat dalam kajian ini dipilih secara rawak mudah bagi mendapatkan bilangan sampel yang dapat mewakili populasi seperti yang telah dinyatakan dalam Jadual Krejcie dan Morgan (1970). Penyelidikan ini dilakukan dengan mematuhi etika penyelidikan. Justeru lokasi sebenar presint kajian adalah dirahsiakan kerana ia berupaya memberi pendedahkan kepada kerahsiaan reponden.


    Analisis Data


    Analisis deskriptif yang melibatkan kekerapan, peratusan, min dan sisihan piawai digunakan bagi menentukan profil demografi kajian dan tahap penglibatan aktiviti sosial, pembudayaan nilai murni melalui pembelajaran tidak formal dan amalan nilai murni. Penentuan tahap penglibatan adalah berdasarkan skor min dan sisihan piawai. Tafsiran skor min dalam kajian ini adalah berdasarkan Jadual Interpretasi Skor Min yang menetapkan bahawa bagi Skala Likert 5-mata, skor min 1.00 hingga 2.33 dikategorikan sebagai tahap rendah; 2.34 hingga 3.66 adalah tahap sederhana; manakala skor min 3.67 hingga 5.00 adalah tahap tinggi (Jamil, 2002). Analisis ujian t bebas dan ANOVA satu hala digunakan untuk mengenal pasti perbezaan penglibatan aktiviti sosial, pembudayaan nilai murni melalui pembelajaran tidak formal dan amalan nilai murni berdasarkan jantina dan taraf pendidikan. Analisis korelasi Pearson pula digunakan untuk mengenal pasti hubungan antara penglibatan dalam aktiviti sosial dan amalan nilai murni melalui pembelajaran tidak formal dengan amalan nilai murni. Pemboleh ubah bebas adalah penglibatan aktiviti sosial, pembudayaan nilai murni melalui pembelajaran tidak formal dan amalan nilai murni; manakala pemboleh ubah bersandar adalah jantina dan taraf pendidikan.


    Demografi


    Kajian ini melibatkan 414 responden yang mendiami bandar raya pintar Putrajaya. Pecahan responden kajian adalah terdiri daripada 237 (57.2%) lelaki dan 177 (42.8%) wanita. Seramai 132 (31.9%) responden memiliki kelayakan akademik SPM/STPM/Sijil/setaraf; manakala 119 (28.7%) responden berkelulusan Diploma. Sebanyak 163 (39.4%) responden memilki Ijazah/Sarjana/PhD. Data kajian dianalisis dengan menggunakan perisian SPSS 22.0.


    Analisis Tahap Penglibatan Sosial


    Analisis deskriptif telah dilakukan untuk menentukan tahap penglibatan sosial, nilai murni melalui pembelajaran tidak formal dan amalan nilai murni dalam kalangan penduduk bandar raya pintar Putrajaya, Malaysia.
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      Rajah 3: Tahap penglibatan sosial, nilai murni melalui pembelajaran tidak formal dan amalan nilai murni penduduk bandar raya pintar Putrajaya.

    


    Dapatan kajian menunjukkan bahawa penglibatan sosial penduduk bandar raya pintar Putrajaya berada pada tahap yang rendah. Manakala bagi pembudayaan nilai murni melalui pembelajaran tidak formal dan amalan nilai murni berada pada tahap yang sederhana.


    Analisis Perbezaan Penglibatan Berdasarkan Jantina


    Analisis inferensi telah dilakukan untuk mengenal pasti perbezaan penglibatan sosial, nilai murni melalui pembelajaran tidak formal dan amalan nilai murni dalam kalangan penduduk bandar raya pintar Putrajaya, Malaysia berdasarkan jantina.


    Jadual 1: Perbezaan penglibatan sosial, nilai murni melalui pembelajaran tidak formal dan amalan nilai murni dalam kalangan penduduk bandar raya pintar Putrajaya, Malaysia berdasarkan jantina


    
      
        	Aspek

        	
          Jantina

        

        	
          N

        

        	
          Min

        

        	
          T

        

        	
          df

        

        	
          Sig.

        
      


      
        	Penglibatan sosial

        	
          Lelaki

        

        	
          237

        

        	
          2.17

        

        	
          –4.926

        

        	
          412

        

        	
          0.000

        
      


      
        	
          

        

        	
          Perempuan

        

        	
          177

        

        	
          2.50

        
      


      
        	Pembelajaran tidak formal

        	
          Lelaki

        

        	
          237

        

        	
          2.52

        

        	
          –1.803

        

        	
          412

        

        	
          0.072

        
      


      
        	
          

        

        	
          Perempuan

        

        	
          177

        

        	
          2.64

        
      


      
        	Amalan niai murni

        	
          Lelaki

        

        	
          237

        

        	
          2.38

        

        	
          0.532

        

        	
          412

        

        	
          0.595

        
      


      
        	
          

        

        	
          Perempuan

        

        	
          177

        

        	
          2.35

        

        	

        	

        	
      

    


    Hasil ujian-t bebas menunjukkan terdapat perbezaan yang signifikan dalam penglibatan sosial penduduk bandar raya pintar Putrajaya berdasarkan jantina dengan nilai t = –4.926 dan sig = 0.000 (p < 0.05). Penduduk perempuan (min = 2.50) menunjukkan penglibatan sosial yang lebih tinggi berbanding dengan penduduk lelaki (min = 2.17). Manakala tiada perbezaan yang signifikan terhadap pembudayaan nilai murni melalui pembelajaran tidak formal dan amalan nilai murni dalam kalangan penduduk dari kedua-dua jantina.


    Analisis Perbezaan Penglibatan Berdasarkan Taraf Pendidikan


    Ujian ANOVA satu hala telah dikendalikan untuk meneliti perbezaan penglibatan sosial, nilai murni melalui pembelajaran tidak formal dan amalan nilai murni dalam kalangan penduduk bandar raya pintar Putrajaya berdasarkan taraf pendidikan.


    Jadual 2: Perbezaan penglibatan sosial, nilai murni melalui pembelajaran tidak formal dan amalan nilai murni dalam kalangan penduduk bandar raya pintar Putrajaya, Malaysia berdasarkan taraf pendidikan


    
      
        	Aspek

        	Taraf pendidikan

        	
          N

        

        	
          Min

        

        	
          Sisihan piawai

        

        	
          F

        

        	
          Sig.

        
      


      
        	Penglibatan sosial

        	SPM/STPM/Sijil/setaraf

        	
          132

        

        	
          2.10

        

        	
          0.581

        

        	
          12.001

        

        	
          0.000

        
      


      
        	

        	Diploma

        	
          119

        

        	
          2.31

        

        	
          0.674

        
      


      
        	

        	Ijazah/Sarjana/PhD

        	
          163

        

        	
          2.49

        

        	
          0.735

        
      


      
        	Pembelajaran tidak formal

        	SPM/STPM/Sijil/setaraf

        	
          132

        

        	
          2.28

        

        	
          0.625

        

        	
          19.975

        

        	
          0.000

        
      


      
        	

        	Diploma

        	
          119

        

        	
          2.60

        

        	
          0.699

        
      


      
        	

        	Ijazah/Sarjana/PhD

        	
          163

        

        	
          2.78

        

        	
          0.710

        
      


      
        	Amalan nilai murni

        	SPM/STPM/Sijil/setaraf

        	
          132

        

        	
          2.17

        

        	
          0.534

        

        	
          12.951

        

        	
          0.000

        
      


      
        	

        	Diploma

        	
          119

        

        	
          2.36

        

        	
          0.657

        
      


      
        	

        	Ijazah/Sarjana/PhD

        	
          163

        

        	
          2.54

        

        	
          0.658

        

        	

        	
      

    


    Jadual 2 menunjukkan terdapat perbezaan yang signifikan terhadap penglibatan sosial (F = 12.001; Sig. = 0.000, p < 0.05), nilai murni melalui pembelajaran tidak formal (F = 19.975; Sig. = 0.000, p < 0.05) dan amalan nilai murni dalam kalangan penduduk (F = 12.951; Sig. = 0.000, p < 0.05) berdasarkan taraf pendidikan. Analisis keseluruhan menunjukkan responden yang memiliki Ijazah/Sarjana/PhD mempunyai nilai min yang lebih tinggi berbanding taraf pendidikan Diploma dan SPM/STPM/Sijil/setaraf. Hal ini menunjukkan bahawa responden yang berpendidikan tinggi lebih giat terlibat dalam aktiviti sosial. Bagi melihat perbezaan tersebut dengan lebih terperinci, maka ditunjukkan dalam Jadual 3.


    Jadual 3 menunjukkan terdapat perbezaan yang signifikan terhadap penglibatan sosial penduduk bandar raya pintar Putrajaya berdasarkan taraf pendidikan terutama bagi responden yang berkelulusan SPM/STPM/Sijil/setaraf dengan mereka yang memiliki Ijazah/Sarjana/PhD dengan catatan perbezaan min = –0.385 dan sig = 0.000 (p < 0.05). Hal ini bermakna bahawa responden yang memiliki kelayakan akademik tinggi (Ijazah/Sarjana/PhD) lebih kerap terlibat dalam aktiviti sosial berbanding dengan mereka yang berkelulusan SPM/STPM/Sijil/setaraf.


    Dari segi pembudayaan amalan murni melalui pembelajaran tidak formal pula, hasil kajian menunjukkan bahawa terdapat perbezaan yang signifikan antara responden yang berkelulusan SPM/STPM/Sijil/setaraf dengan mereka yang memiliki Diploma. Catatan perbezaan min adalah = –0.319 dan sig = 0.001 (p < 0.05). Hal ini bermakna responden yang berkelulusan Diploma lebih kerap terlibat dalam aktiviti sosial berbanding dengan responden yang berkelulusan SPM/STPM/Sijil/setaraf. Hasil kajian juga mendapati terdapat perbezaan yang signifikan dalam pembudayaan amalan murni melalui pembelajaran tidak formal antara taraf pendidikan SPM/STPM/Sijil/setaraf dengan taraf pendidikan Ijazah/Sarjana/PhD dengan catatan perbezaan min = –0.502 dan Sig. = 0.000 (p < 0.05). Responden berkelulusan Ijazah/Sarjana/PhD mempunyai penglibatan sosial yang lebih tinggi berbanding dengan penduduk dengan taraf pendidikan SPM/STPM/Sijil/setaraf.


    Jadual 3: Post Hoc Scheffe perbezaan penglibatan sosial, nilai murni melalui pembelajaran tidak formal dan amalan nilai murni dalam kalangan penduduk bandar raya pintar Putrajaya, Malaysia berdasarkan taraf pendidikan


    
      
        	Aspek

        	(I) Taraf pendidikan

        	(J) Taraf pendidikan

        	Perbezaan min (I-J)

        	Ralat piawai

        	Sig.
      


      
        	Penglibatan sosial

        	SPM/STPM/Sijil/setaraf

        	Diploma

        	
          –0.206

        

        	
          0.08488

        

        	
          0.054

        
      


      
        	Ijazah/Sarjana/PhD

        	
          –0.385*

        

        	
          0.07863

        

        	
          0.000

        
      


      
        	Diploma

        	SPM/STPM/Sijil/Setaraf

        	
          0.206

        

        	
          0.08488

        

        	
          0.054

        
      


      
        	Ijazah/Sarjana/PhD

        	
          –0.179

        

        	
          0.08097

        

        	
          0.088

        
      


      
        	Ijazah/Sarjana/PhD

        	SPM/STPM/Sijil/setaraf

        	
          0.385*

        

        	
          0.07863

        

        	
          0.000

        
      


      
        	Diploma

        	
          0.179

        

        	
          0.08097

        

        	
          0.088

        
      


      
        	Pembelajaran tidak formal

        	SPM/STPM/Sijil/Setaraf

        	Diploma

        	
          –0.319*

        

        	
          0.086

        

        	
          0.001

        
      


      
        	Ijazah/Sarjana/PhD

        	
          –0.502*

        

        	
          0.080

        

        	
          0.000

        
      


      
        	Diploma

        	SPM/STPM/Sijil/setaraf

        	
          0.319*

        

        	
          0.086

        

        	
          0.001

        
      


      
        	Ijazah/Sarjana/PhD

        	
          –0.183

        

        	
          0.082

        

        	
          0.084

        
      


      
        	Ijazah/Sarjana/PhD

        	SPM/STPM/Sijil/setaraf

        	
          0.502*

        

        	
          0.080

        

        	
          0.000

        
      


      
        	Diploma

        	
          0.183

        

        	
          0.082

        

        	
          0.084

        
      


      
        	Amalan nilai murni

        	SPM/STPM/Sijil/setaraf

        	Diploma

        	
          –0.192

        

        	
          0.078

        

        	
          0.051

        
      


      
        	Ijazah/Sarjana/Ph.D

        	
          –0.370*

        

        	
          0.073

        

        	
          0.000

        
      


      
        	Diploma

        	SPM/STPM/Sijil/Setaraf

        	
          0.192

        

        	
          0.078

        

        	
          0.051

        
      


      
        	Ijazah/Sarjana/Ph.D

        	
          –0.177

        

        	
          0.075

        

        	
          0.061

        
      


      
        	Ijazah/Sarjana/PhD

        	SPM/STPM/Sijil/Setaraf

        	
          0.370*

        

        	
          0.073

        

        	
          0.000

        
      


      
        	Diploma

        	
          0.177

        

        	
          0.075

        

        	
          0.061

        
      

    


    Perbezaan yang signifikan dicatatkan pada amalan nilai murni penduduk bandar raya pintar Putrajaya berdasarkan taraf pendidikan. Responden berkelulusan SPM/STPM/Sijil/setaraf didapati berbeza dengan mereka yang berkelulusan Ijazah/Sarjana/PhD dengan catatan perbezaan min = –0.370 dan Sig. = 0.000 (p < 0.05). Dapatan ini memberi makna bahawa responden yang memiliki Ijazah/Sarjana/PhD mempunyai amalan nilai murni yang lebih tinggi berbanding dengan responden yang berkelulusan SPM/STPM/Sijil/setaraf.


    Analisis Sumbangan Penglibatan Sosial Terhadap Amalan Nilai Murni


    Analisis regresi berganda telah dijalankan bagi mengenal pasti sumbangan antara penglibatan penduduk dan pembudayaan nilai melalui pembelajaran tidak formal terhadap amalan nilai-nilai murni. Untuk membolehkan analisis regresi dijalankan dengan jayanya, analisis Casewise diagnostic telah dilakukan bagi menapis dan membuang data yang mengganggu kebolehpercayaan dapatan regresi. Selain itu, beberapa andaian regresi linear seperti ujian kesamaan varians dan ujian normaliti serta aspek-aspek koloneariti turut dijalankan mengikut kaedah yang ditentukan (Hair et al., 1998).


    Jadual 4: Regresi berganda sumbangan penglibatan sosial dan nilai murni melalui pembelajaran tidak formal terhadap amalan nilai murni dalam kalangan penduduk bandar raya pintar Putrajaya, Malaysia


    
      
        	Aspek

        	
          Unstandardised coefficients

        

        	
          Standardised coefficients

        

        	
          t

        

        	
          Sig.

        

        	
          R2

        

        	
          Sumbangan

        
      


      
        	
          

        

        	
          B

        

        	
          Ralat piawai

        

        	
          Beta

        

        	
          

        

        	
          

        

        	
          

        

        	
          

        
      


      
        	Pembudayaan nilai melalui pembelajaran tidak formal

        	
          0.348

        

        	
          0.058

        

        	
          0.323

        

        	
          6.039

        

        	
          0.000

        

        	
          0.403

        

        	
          40.3%

        
      


      
        	Penglibatan penduduk dalam aktiviti sosial

        	
          0.350

        

        	
          0.051

        

        	
          0.315

        

        	
          6.878

        

        	
          0.000

        

        	
          0.464

        

        	
          6.1%

        
      


      
        	Pemalar

        	
          0.518

        

        	
          0.119

        

        	

        	
          4.342

        

        	
          0.000

        

        	

        	
      

    


    Dapatan analisis regresi berganda menunjukkan bahawa pembudayaan nilai melalui pembelajaran tidak formal menyumbang sebanyak 40.3% (β = 0.323, t = 6.039, Sig. = 0.000 dan R2 = 0.403) dan penglibatan penduduk dalam aktiviti sosial menyumbang sebanyak 6.1% (β = 0.315, t = 6.878, Sig. = 0.000 dan R2 = 0.464). Terdapat kemungkinan baki peratusan yang lain iaitu lebih kurang 53.6% lagi disumbangkan oleh faktor-faktor lain terhadap amalan nilai-nilai murni yang tidak diambil kira dalam kajian ini.


    PERBINCANGAN KAJIAN


    Secara keseluruhannya, dapatan kajian ini telah menunjukkan bahawa tahap penglibatan penduduk di kawasan kejiranan bandar raya pintar Putrajaya dalam aktiviti sosial berada di tahap yang rendah. Situasi ini menunjukkan rata-rata penduduk di kawasan kejiranan kurang meluangkan masa untuk aktiviti sosial. Keadaan ini juga menyebabkan nilai-nilai murni tidak dapat berkembang sekaligus sukar diterapkan melalui aktiviti-aktiviti sosial. Faktor ini juga berkemungkinan mempunyai kaitan dengan dapatan kajian lampau yang mendapati bahawa kerenggangan hubungan sosial adalah kerana ketidakseimbangan antara hubungan sesama manusia dengan aktiviti kehidupan termasuklah urusan pekerjaan masing-masing (Tajul Ariffin dan Nor’Aini, 2002). Dapatan kajian ini juga selari dengan kajian yang dijalankan oleh Abd Hadi (2004) yang mendapati punca renggangnya hubungan sosial dalam kalangan masyarakat adalah disebabkan oleh sikap individualistik dan mementingkan diri sendiri. Faktor ini juga merupakan punca utama terhakisnya nilai-nilai murni dalam kalangan keluarga, masyarakat dan di kawasan kejiranan penduduk.


    Dalam aspek nilai-nilai murni melalui pembelajaran tidak formal, ia berada pada tahap yang memuaskan iaitu di tahap yang sederhana. Hal ini menunjukkan penduduk-penduduk di kawasan kejiranan Putrajaya belum lagi melibatkan diri secara sepenuhnya dalam program pembelajaran tidak formal yang diadakan. Dapatan ini menunjukkan pembelajaran tidak formal dalam menerapkan nilai-nilai murni yang berkaitan dengan sikap keprihatinan dari segi nasihat, tegur-menegur, kelas-kelas fardhu ain yang dianjurkan di surau dan masjid dan aktiviti-aktiviti keluarga dalam mendidik anak-anak ke arah nilai-nilai murni masih kurang dilaksanakan. Selain daripada itu, program-program tidak formal yang berkaitan dengan belia, kempen, ekspo ke arah meningkatkan kesedaran nilai-nilai murni dalam kalangan masyarakat juga kurang dilaksanakan di kawasan kejiranan Putrajaya. Hasil kajian ini memberi perspektif baru apabila ia dilihat bercanggah dengan kajian lampau yang mengetengahkan kepentingan pembelajaran tidak formal dalam meningkatkan ilmu, kualiti individu dan masyarakat, dan boleh menjamin kesejahteraan yang berterusan (Badu-Nyarko dan Zumapkeh, 2014; Hoppers, 2005).


    Data daripada 414 responden menunjukkan bahawa tahap penglibatan sosial, pembelajaran tidak formal dan amalan nilai murni dalam kalangan responden adalah rendah. Majoriti daripada responden lelaki (57%, n = 237) mempunyai penglibatan sosial yang lebih rendah berbanding perempuan (43%, n = 177). Begitu juga dari aspek pembelajaran tidak formal dan amalan nilai apabila majoriti responden lelaki (57%, n = 177) mencatatkan tahap pembelajaran tidak formal dan amalan nilai murni yang lebih rendah berbanding perempuan. Sikap tolong-menolong sesama jiran, berinteraksi dengan jiran, dan aktiviti kejiranan dalam kalangan responden Putrajaya adalah rendah. Hal ini menunjukkan tahap mengenali dalam kalangan jiran adalah masih kurang memuaskan. Hasil kajian ini juga selari dengan kajian yang dikemukakan oleh Aiken et al. (1982) di mana sifat ego, jarang tersenyum dan tidak peka pada kawasan sekeliling atau masyarakat di kawasan kejiranan akan menyebabkan renggangnya hubungan sosial dan seterusnya akan menghakis nilai-nilai murni dalam masyarakat. Perkara ini juga ditegaskan dalam kajian Haryati (2007); Selvi dan Katiman (2012) iaitu di antara faktor-faktor yang menyebabkan kurangnya penglibatan seseorang individu atau masyarakat dalam aktiviti sosial adalah disebabkan kesukaran dalam menyesuaikan diri dengan persekitaran bandar dan kawasan kejiranan yang baharu dan perkara ini adalah permasalahan yang telah berlaku di kawasan kejiranan Putrajaya.


    Dapatan daripada analisis skor min menunjukkan bahawa skor min bagi ketiga-tiga aspek yang dikaji adalah rendah. Skor min bagi penglibatan sosial adalah yang paling rendah (min = 2.31) berbanding dengan tahap dalam pembelajaran tidak formal (min = 2.57) dan amalan nilai murni (min = 2.73). Dapatan kajian ini dapat dirumuskan bahawa amalan nilai-nilai murni dalam kalangan penduduk Putrajaya kurang memuaskan. Maka, usaha perlu dipergiatkan lagi bagi meningkatkan amalan nilai-nilai murni dalam kalangan penduduk Putrajaya seperti aktiviti pemuafakatan dalam pelbagai aktiviti kebajikan, hubungan kejiranan, aktiviti sosial di kawasan kejiranan, tertib dan mengikut aturan serta mengambil berat mengenai masyarakat kejiranan untuk kebaikan. Amalan nilai murni sebegini amat wajar digiatkan kerana Putrajaya merupakan satu simbol kehidupan bandar yang dirancang secara rapi oleh kerajaan Malaysia.


    Bagi analisis berdasarkan jantina pula menunjukkan tahap penglibatan aktiviti sosial dalam kalangan penduduk perempuan adalah lebih baik berbanding dengan penduduk lelaki. Keadaan ini adalah disebabkan oleh faktor masa di mana responden lelaki dalam kajian ini bekerjaya (57%, n = 237) berbanding kaum perempuan yang kebanyakannya terdiri daripada suri rumah tangga sepenuh masa (21%, n = 86). Kajian dilihat selari dengan kajian lampau berkaitan dengan amalan nilai murni yang menunjukkan bahawa kaum perempuan lebih banyak melibatkan dalam aktiviti sosial berbanding kaum lelaki. Hal ini selari dengan kajian yang dilakukan oleh Drakakis (1995); Fatimah, Kartiman dan Zikri (2008) di mana hasil kajian mereka menunjukkan bahawa kaum perempuan lebih mudah berinteraksi dengan masyarakat serta mengamalkan budaya yang lebih mesra dibandingkan dengan kaum lelaki dan perkara ini juga berlaku di kawasan kejiranan Putrajaya.


    Berdasarkan analisis ujian-t, dapatan kajian menunjukkan tidak terdapat perbezaan yang signifikan nilai-nilai murni melalui pembelajaran tidak formal dalam kalangan penduduk Putrajaya berdasarkan jantina. Dapatan ini menunjukkan bahawa penduduk lelaki dan penduduk perempuan di kawasan Putrajaya mempunyai nilai-nilai murni melalui pembelajaran tidak formal yang hampir sama. Kajian ini bertentangan dengan kajian Presser dan Kishor (1991) di mana hasil kajiannya mendapati kaum perempuan lebih mudah menyertai program tidak formal berbanding kaum lelaki. Selain itu juga, Abdul Razaq, Anisa dan Ahmad (2010) menyatakan kaum perempuan lebih mudah mengamalkan pelbagai nilai dalam kehidupannya berbanding kaum lelaki.


    Hasil analisis ujian-t menunjukkan bahawa tidak terdapat perbezaan yang signifikan amalan nilai-nilai murni dalam kalangan penduduk kawasan Putrajaya berdasarkan jantina. Dapatan kajian ini menunjukkan bahawa penduduk lelaki dan penduduk perempuan mempunyai amalan nilai-nilai murni yang hampir sama. Walaupun begitu, dari segi min menunjukkan amalan nilai-nilai murni penduduk perempuan lebih tinggi berbanding dengan penduduk lelaki.


    Berdasarkan tahap pendidikan pula, didapati golongan yang mempunyai pendidikan yang tinggi iaitu mempunyai ijazah lebih aktif melibatkan diri berbanding daripada mereka mempunyai kelulusan akademik yang agak rendah iaitu di peringkat sijil dan sebagainya. Kajian ini adalah selari dengan kajian yang dilakukan oleh Mohamad Johdi Salleh et al. (2009) yang mendapati pendidikan mempengaruhi pemikiran dan sikap seseorang dan dapatan kajiannya juga menunjukkan mereka yang mempunyai pendidikan yang tinggi mempunyai hubungan tingkah laku yang positif berbanding mereka yang mempunyai tahap pendidikan yang rendah. Perkara ini turut diperkukuhkan oleh kajian Pinto, do Ceu Taveira dan Sa (2012); Adams dan Ryan (2000) yang mendapati individu yang memiliki tahap pendidikan yang lebih baik mempunyai kadar kawalan diri yang tinggi dalam beberapa situasi seperti pengurusan kerja, kepimpinan kerja, pengurusan rumah tangga serta pengurusan komuniti berbanding dengan individu yang mempunyai tahap pendidikan yang rendah. Situasi ini juga berlaku di kawasan kejiranan Putrajaya dan memerlukan satu usaha bagi mengurangkan faktor jurang pendidikan di antara penduduk yang menyebabkan kurangnya penglibatan aktiviti sosial dalam kalangan setempat.


    Hasil analisis ujian ANOVA satu hala menunjukkan bahawa terdapat perbezaan yang signifikan terhadap nilai-nilai murni melalui pembelajaran tidak formal dalam kalangan penduduk Putrajaya berdasarkan taraf pendidikan. Dapatan kajian menunjukkan penduduk dengan pendidikan Ijazah/Sarjana/PhD mempunyai nilai-nilai murni melalui pembelajaran tidak formal yang lebih tinggi berbanding penduduk dengan taraf pendidikan lainnya. Dapatan ini juga menunjukkan semakin tinggi taraf pendidikan dalam kalangan penduduk kawasan Putrajaya, maka semakin tinggi pula nilai-nilai murni melalui pembelajaran tidak formal yang dijalankan.


    Dapatan kajian mendapati pembelajaran tidak formal menunjukkan hubungan yang paling kuat terhadap amalan nilai murni. Dapatan kajian tersebut telah ditegaskan oleh Cross (2001) yang menyatakan bahawa pembelajaran tidak formal adalah satu pendidikan yang dijalankan secara tidak langsung yang mudah difahami iaitu lebih kepada berkongsi pengalaman dan boleh dilaksanakan di pelbagai tempat tanpa memerlukan sistem yang formal seperti sukatan pelajaran, masa dan kemudahan infrastruktur yang sistematik. Dapatan kajian ini selari dengan kajian yang telah dilaksanakan oleh Kennedy, Mok dan Wong (2012); Torney-Purta dan Amadeo (2011); Ringarp dan Rothland (2010) yang mendapati pembelajaran tidak formal boleh memupuk penyertaan sivik termasuklah dalam pembudayaan amalan nilai-nilai murni dalam komuniti setempat.


    Justeru dalam perancangan sesebuah bandar dan penempatan perlu mengambil kira nilai-nilai kesejahteraan dalam sesebuah masyarakat. Hal ini jelas disarankan oleh Alfitri, Mohd Mahzan dan Abdul Razaq (2014) yang menekankan konsep kejiranan yang terhasil dalam pembentukan bandar Radburn. Ia juga patut menjadi satu asas dalam membentuk masyarakat yang mengamalkan nilai-nilai murni serta kesejahteraan dalam kawasan kejiranan Putrajaya. Manakala konstruk penglibatan penduduk terhadap nilai-nilai murni berdasarkan analisis kolerasi juga menunjukkan hubungan yang signifikan. Hal ini menunjukkan bahawa penglibatan penduduk membantu dalam membentuk kejiranan Putrajaya. Kajian ini selari dengan kajian lampau yang mengatakan komuniti yang menyerlah dan bersatu-padu sentiasa dikaitkan dengan norma saling mempercayai dan bantu-membantu antara jiran (Cicognani, Zani dan Albanesi 2012).


    IMPLIKASI KAJIAN


    Kajian ini mendapati bahawa penduduk kawasan bandar raya pintar Putrajaya mempunyai penglibatan aktiviti sosial yang masih rendah. Putrajaya sebagai bandar yang terpelihara dan wajar dicontohi menjadikan dapatan kajian ini sebagai satu masalah yang amat perlu diberi perhatian bagi menangani masalah penglibatan dalam aktiviti sosial yang rendah kerana boleh mengakibatkan citra buruk bagi kawasan Putrajaya. Putrajaya sememangnya sebuah bandar yang serba lengkap dari segi penyediaan kemudahan, landskap, infrastruktur dan pengangkutan. Oleh itu, kemudahan tersebut sepatutnya menjadikan Putrajaya sebagai satu kawasan yang mempunyai aktiviti-aktiviti yang mampu menyokong peningkatan nilai-nilai murni.


    Pembelajaran tidak formal merupakan pendidikan yang berkembang melalui interaksi yang berlaku dalam masyarakat dan mendapatkan kemahiran secara sukarela menjadi faktor yang paling kuat bagi usaha untuk meningkatkan nilai-nilai murni dalam kalangan penduduk Putrajaya. Pembelajaran tidak formal menjadi lebih bermakna apabila pengembangan program-programnya lebih memenuhi keperluan dan minat golongan sasaran dan menyediakan pendidikan alternatif bagi menyediakan platform majlis ilmu, latihan kemahiran dan pembinaan keperibadian ke arah pembudayaan dan peningkatan nilai-nilai murni. Pembudayaan amalan nilai-nilai murni yang dimodelkan dalam konsep pembangunan bandar raya pintar Putrajaya memerlukan pendekatan yang holistik bagi mewujudkan masyarakat yang mempunyai jati diri dan berintegriti. Namun, pembudayaan nilai-nilai murni masih kurang memuaskan. Pembudayaan nilai-nilai murni sepatutnya dapat memberikan contoh kepada penduduk kawasan lainnya di Malaysia ataupun luar negara. Usaha pembudayaan nilai-nilai murni yang perlu ditingkatkan iaitu dari segi pembelajaran tidak formal seperti menjayakan kelas-kelas pengajian agama, memberi teguran kepada anak apabila melakukan kesalahan, kanak-kanak mengikuti kelas pengajian al-Quran dan aktif menyertai aktiviti sosial seperti perjumpaan, majlis keramaian dan sebagainya untuk kebaikan.


    Kedudukan lelaki dan wanita bukan sahaja dibezakan oleh kejadian fizikal mereka, tetapi juga diberikan nilai-nilai yang berbeza oleh budaya. Sungguhpun begitu, dalam pelaksanaan dan pembudayaan amalan nilai-nilai murni tidak terdapat perbezaan yang signifikan berdasarkan jantina. Wanita telah berjaya dalam berbagai bidang, bersaing dengan lelaki, tetapi wanita masih dipengaruhi nilai-nilai budaya tradisi. Selain itu, pengaruh perjuangan wanita di Barat tidak banyak mempengaruhi wanita Melayu. Nilai-nilai yang dipupuk oleh ajaran Islam tetap kukuh dalam mempertahankan prinsip-prinsip yang menentukan kedudukan lelaki dan wanita. Kajian ini dijalankan dengan hanya melibatkan penduduk kawasan Putrajaya bagi menentukan pembudayaan nilai-nilai murni kawasan kejiranan bandar Putrajaya. Oleh itu, bagi mendapatkan dapatan kajian yang lebih luas diharapkan kajian seterusnya dijalankan ke atas kawasan-kawasan lainnya di Malaysia sehingga dapatan kajian yang terperinci dan maklumat yang lebih luas diperoleh bagi mengetahui pembudayaan nilai-nilai murni kawasan kejiranan di seluruh negeri di Malaysia.


    Dapatan kajian menunjukkan bahawa penduduk yang mempunyai taraf pendidikan Ijazah/Sarjana/PhD mempunyai amalan nilai-nilai murni yang lebih tinggi berbanding dengan penduduk dengan taraf pendidikan SPM/STPM/Sijil/setaraf. Maka, penduduk yang mempunyai taraf pendidikan yang rendah ini perlu melibatkan diri bersama-sama dengan penduduk yang mempunyai pendidikan yang tinggi. Oleh itu, bagi meningkatkan penglibatan golongan yang mempunyai taraf pendidikan yang rendah, aktiviti yang diadakan di kawasan penempatan penduduk Putrajaya harus bersifat menyeluruh tanpa mengira status pendidikan dan ekonomi penduduk dalam pembangunan nilai murni komuniti bandar.


    RUMUSAN


    Kajian ini dijalankan bagi mengkaji pembudayaan nilai-nilai murni kawasan bandar raya pintar Putrajaya. Kajian ini mendapati bahawa penglibatan penduduk dalam aktiviti sosial berada pada tahap sederhana. Manakala pelan tindakan amalan nilai-nilai murni, nilai-nilai murni melalui pembelajaran tidak formal, aktiviti-aktiviti penerapan nilai murni dan amalan nilai-nilai murni berada pada tahap sederhana. Perhatian khusus perlu diberikan bagi meningkatkan pembudayaan nilai-nilai murni di kawasan Putrajaya. Cadangan yang diberikan oleh penduduk Putrajaya bagi usaha meningkatkan pembudayaan nilai-nilai murni di antaranya ialah dengan memanfaatkan teknologi dan aktiviti-aktiviti sosial. Pihak pembandaran Putrajaya perlu mengambil berat cadangan-cadangan yang diperoleh dalam kajian ini untuk mengatasi masalah kurangnya pembudayaan nilai-nilai murni di kawasan Putrajaya.
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    ABSTRAK


    Modal sosial merupakan salah satu elemen penting dalam mengurangkan insiden kemiskinan kerana ia mampu mempengaruhi tingkat pendapatan individu atau isi rumah dalam sesebuah negara. Namun, kajian lepas yang melihat isu modal sosial masih kurang terutamanya di Malaysia. Kajian ini bertujuan untuk menentukan tahap dan mengenal pasti penentu indeks modal sosial di Malaysia berdasarkan data 2,443 orang ketua isi rumah yang telah dikutip pada tahun 2012 di lima buah negeri di Semenanjung Malaysia; iaitu Kedah, Selangor, Wilayah Persekutuan Kuala Lumpur, Johor dan Terengganu. Analisis kajian ini melibatkan dua peringkat; iaitu menghitung indeks modal sosial dan menganggar model regresi untuk mengenal pasti penentu indeks modal sosial. Dapatan kajian ini menunjukkan 72.9% ketua isi rumah berada pada tahap indeks modal sosial peringkat sederhana dan tinggi, iaitu 0.5 dan ke atas. Peratus ketua isi rumah di negeri Selangor yang berada pada tahap indeks modal sosial yang tinggi adalah lebih tinggi dibandingkan dengan di negeri-negeri lain. Selanjutnya dapatan kajian menunjukkan penentu indeks modal sosial yang signifikan adalah status perkahwinan, lokasi, negeri dan pendapatan isi rumah. Dapatan kajian ini memberi implikasi bahawa Malaysia perlu menjalankan program yang dapat meningkatkan pendapatan individu atau isi rumah demi meningkatkan indeks modal sosial mereka yang selanjutnya meningkatkan tahap pembangunan ekonomi Malaysia.


    Kata kunci: modal sosial, indeks modal sosial, isi rumah, insiden kemiskinan


    ABSTRACT


    Social capital is one of the important elements to reduce the incidence of poverty because of its ability to influence an individual’s or household’s income of a country. Nevertheless, past studies that examine social capital issue are rather lacking especially in Malaysia. This study aims to identify the level and determinants of social capital index in Malaysia based on 2,443 heads of households’ data collected in 2012 in five states in Peninsular Malaysia; Kedah, Selangor, Federal Territory of Kuala Lumpur, Johor and Terengganu. The analysis involves two steps; computing social capital index and estimating regression models to identify the determinants of social capital index. The study finds that 72.9% of heads of households are having moderate and high social capital index of 0.5 and above. The percentage of heads of households with higher social capital index is higher in Selangor compared to other states. Further, the study demonstrates that the significant determinants of social capital index are marital status, location, states, and household income. The findings from the study imply that Malaysia must implement programmes that can raise an individual’s or household’s income in order to increase their level of social capital index, which subsequently will improve Malaysia’s level of economic development.


    Keywords: social capital, social capital index, household, incidence of poverty


    PENGENALAN


    Modal sosial didefinisikan sebagai ciri-ciri sosial seperti jaringan sosial (social networking), kebolehpercayaan (trustworthy) dan norma hidup (norms) yang mampu menghasilkan eksternaliti positif dan memperbaiki kecekapan individu atau masyarakat (Coleman, 1988; 1990; Putnam, 1993; Fukuyama, 1999). Jaringan sosial merangkumi penglibatan dan hubungan individu dalam persatuan, kelab atau organisasi tertentu. Kebolehpercayaan pula merupakan hubungan antara keluarga, saudara mara, rakan dan kenalan, budaya dan agama. Sementara norma hidup meliputi amalan, budaya dan cara kehidupan umum yang diperlihatkan oleh sesebuah komuniti atau bangsa (Seligman, 1997).


    Modal sosial telah pun dibincangkan secara meluas dalam kajian-kajian lepas dan telah memberi kesan positif terhadap ekonomi dan pembangunan sosial (Roslan, Russayani dan Nor Azam, 2010). Malah modal sosial merupakan salah satu faktor yang dapat menerangkan perbezaan tingkat pembangunan mengikut wilayah dan komuniti. Knack (2002) menyatakan bahawa modal sosial mampu mempengaruhi kemampuan individu untuk bekerjasama bagi mencapai sesuatu matlamat.


    Putnam (2001) menghujah bahawa kebajikan sesebuah masyarakat dapat diperbaiki menerusi peningkatan modal sosial. Pihak kerajaan dikatakan berjaya dalam membangunkan modal sosial sekiranya berupaya melaksanakan amalan pentadbiran yang baik. Hal ini disebabkan pentadbiran yang mendapat mandat atau kepercayaan rakyat berupaya menyumbang kepada peningkatan prestasi ekonomi melalui peningkatan akses atau peluang dalam kalangan penduduk. Antaranya menyediakan akses dan kemudahan kepada golongan berpendapatan sederhana dan rendah dengan pelbagai peluang ekonomi yang dapat menjana pendapatan. Hal ini seterusnya dapat memperbaiki corak agihan pendapatan dan mengurangkan kadar kemiskinan dalam sesebuah negara.


    Kepentingan modal sosial selaras dengan matlamat pembangunan ekonomi Malaysia yang menjurus kepada mengurangkan jurang perbezaan ekonomi dan pendapatan antara kawasan bandar dan luar bandar serta antara etnik. Secara umumnya, matlamat ini boleh dibantu oleh tiga komponen modal utama; iaitu modal sosial, modal manusia, dan modal fizikal. Namun mutakhir ini peranan modal sosial lebih diketengahkan. Usaha ke arah meningkatkan modal sosial adalah bertunjangkan kepada pembangunan modal sosial yang mantap akan dapat meningkatkan mobilisasi sumber sesebuah komuniti serta mempertingkatkan semangat perpaduan dalam kalangan rakyat. Ia sekaligus dapat menjayakan Program Transformasi Ekonomi yang memerlukan penglibatan menyeluruh rakyat negara ini. Tambahan pula pembangunan modal sosial yang mantap mampu menjadikan masyarakat lebih berdaya saing, dinamik, proaktif dan memiliki daya tahan yang tinggi ketika berlakunya sebarang krisis sama ada krisis politik mahupun krisis ekonomi (Jabatan Perdana Menteri, 2014).


    Pengaruh modal sosial dalam masyarakat alaf baru adalah berasaskan struktur jaringan dan kebolehpercayaan dalam kalangan masyarakat. Hal ini sejajar dengan intipati Dasar Sosial Negara yang menekankan konsep saling bekerjasama dan bersatu padu serta hubungan baik yang terjalin antara individu dalam sesebuah komuniti atau masyarakat. Penekanan dalam nilai dan norma hidup penting supaya jaringan sosial dapat dibentuk, diperkukuh dan diserap dalam setiap diri manusia (Jabatan Kebajikan Masyarakat, 2003). Perkara ini dibuktikan melalui kajian Noorasiah dan Mohd Nasir (2007) dengan menggunakan data pengusaha Melayu sektor pembuatan di Semenanjung Malaysia yang menunjukkan bahawa modal sosial mempunyai pengaruh penting terhadap tingkat daya saing sesebuah firma. Tingkat modal sosial memainkan peranan dalam meningkatkan jaringan sama ada secara formal mahupun tidak formal yang merangkumi hubungan dalam sektor, hubungan antara sektor dan hubungan dengan masyarakat.


    Namun kajian yang melihat kepada isu dan kepentingan modal sosial di Malaysia masih kurang. Apatah lagi kajian yang membincangkan kaedah pengukurannya dan faktor yang menentukan tingkat modal sosial individu. Jadi persoalannya adalah apakah tahap modal sosial dalam kalangan rakyat Malaysia dan sejauh manakah ciri individu mempengaruhi tahap ini? Kebanyakan kajian di Malaysia adalah terhad kepada takrif modal sosial atau mengkaji pengaruh modal sosial terhadap daya saing (Noorasiah dan Mohd Nasir, 2007; Bjørnskov dan Svendsen 2003; Grootaert, 2004). Setakat ini tidak terdapat kajian di Malaysia yang membentuk indeks modal sosial dan mengenal pasti penentu indeks ini. Pengukuran modal sosial melalui pembentukan indeks adalah lebih baik dibandingkan dengan pengukurannya secara terpisah memandangkan indeks ini dibentuk berasaskan kepada gabungan pelbagai indikator. Hal ini menjadikan konsep indeks modal sosial adalah lebih komprehensif dan kukuh yang amat diperlukan sebagai asas kepada implikasi dasar.


    Artikel ini bertujuan untuk membentuk indeks modal sosial dalam kalangan ketua isi rumah di Malaysia dan menganalisis faktor penentu indeks modal sosial. Analisis kajian ini menggunakan data sebanyak 2,443 orang ketua isi rumah yang telah dikutip pada tahun 2012 di lima buah negeri di Semenanjung Malaysia, iaitu Kedah, Selangor, Wilayah Persekutuan Kuala Lumpur, Johor dan Terengganu. Penulisan artikel ini dibahagikan kepada lima bahagian. Bahagian berikutnya membincangkan kajian lepas diikuti dengan data dan metodologi, keputusan kajian dan kesimpulan pada bahagian akhir.


    KAJIAN LEPAS


    Terdapat pelbagai pengukuran modal sosial dan setiap pengukuran yang berbeza ini boleh memberi hasil yang berbeza dalam setiap kajian yang dijalankan. Putnam (1993) telah memperkenalkan satu ukuran mudah modal sosial dalam menganalisis perbezaan kecekapan institusi dan pengaruhnya dalam pembangunan ekonomi antara Itali Utara dengan Itali Selatan. Ukuran modal sosial yang digunakan ialah jumlah organisasi sukarela yang wujud dalam sesebuah institusi. Bjørnskov dan Svendsen (2003) menggunakan cara pengukuran yang lebih baik dengan memasukkan lebih banyak indikator modal sosial. Komponen modal sosial dalam kajian mereka terdiri daripada organisasi dalam komuniti, keahlian dalam persatuan, kepercayaan sosial, kerja sukarela dalam komuniti, rasuah dan kebebasan. Dalam melihat kepentingan indikator-indikator ini, mereka mengadaptasikan analisis komponen faktor.


    Krishna dan Uphoff (1999) telah membina indeks modal sosial berdasarkan dua pengertian, iaitu modal sosial struktur yang terdiri daripada tiga indikator, iaitu jaringan, berpersatuan, dan institusi serta modal sosial kognitif yang terdiri daripada indikator modal sosial yang lebih bersifat subjektif, iaitu sikap, norma hidup dan nilai serta kebolehpercayaan. Indeks ini didapati mempunyai hubungan yang positif dan signifikan dengan indeks pembangunan ekonomi. Narayan dan Michael (2001) juga telah menggunakan metodologi yang sama bagi kajian mereka di Afrika Barat.


    Di peringkat makro, modal sosial memberi pengaruh yang kuat kepada pertumbuhan ekonomi yang dianggap sama penting dengan pengaruh modal manusia (Whiteley, 2000). Dalam konteks yang lebih luas, kerajaan yang mengamalkan pentadbiran yang baik dan telus berupaya meningkatkan modal sosial menerusi peningkatan dalam akses penduduk terhadap peluang-peluang dalam ekonomi yang akhirnya memperbaiki agihan pendapatan dan mengurangkan kadar kemiskinan (Knack, 2002). Peningkatan dalam modal sosial juga membantu dalam meningkatkan pendapatan isi rumah dan mengurangkan perbezaan pendapatan dalam kalangan mereka (Robinson, 1999).


    Boxman, De Graaf dan Flap (1991) mendapati modal sosial memberi kesan positif kepada tingkat pendapatan pekerja peringkat pengurusan di Belanda. Kajian ke atas 26 negara-negara Eropah pula telah membuktikan bahawa modal sosial mempunyai hubungan yang positif dengan tingkat pendapatan individu tanpa mengira pekerjaan (Hermann dan Mahieu, 2012). Apa yang menarik daripada kajian tersebut adalah modal sosial dan modal manusia boleh bertindak sebagai pengganti antara satu sama lain. Selain itu, modal sosial berupaya meningkatkan pendapatan individu walaupun mereka mempunyai tahap pendidikan yang berbeza.


    Penglibatan individu dalam organisasi merupakan salah satu ukuran modal sosial. Menurut Katungi, Machethe dan Smale (2007) antara faktor yang mempengaruhi isi rumah untuk melibatkan diri dalam sesebuah organisasi tempatan ialah ciri-ciri mereka termasuk umur, jantina, kekayaan isi rumah, pendidikan, status sosial, nisbah pengguna kepada pekerja dan akses kepada kemudahan berkomunikasi atau bersosial. Menurut pengkaji-pengkaji ini, isi rumah yang mempunyai nisbah pengguna kepada pekerja yang lebih tinggi akan terdedah kepada risiko kematian dan kebuluran dan risiko tersebut akan menyebabkan mereka semakin bergantung kepada orang lain.


    Kajian di atas juga mendapati kaum wanita di kawasan pedalaman Afrika mempunyai kekangan masa yang lebih tinggi berbanding kaum lelaki kerana mereka terpaksa melakukan kerja rumah. Begitu juga norma-norma negatif terhadap wanita yang diterapkan dalam masyarakat mereka menyebabkan wujud kekangan dalam interakasi sosial antara kaum wanita di pedalaman Afrika. Menurut Maluccio, Haddad dan May (2003), isi rumah wanita juga tidak dapat melibatkan diri dalam organisasi yang mengenakan yuran keahlian disebabkan kekangan kewangan. Glaeser, Laibson dan Sacerdote (2002) pula menyatakan bahawa individu yang melabur dalam modal manusia dan modal fizikal akan cenderung untuk melabur dalam modal sosial. Begitu juga isi rumah yang berkemampuan atau kaya akan lebih terlibat dalam organisasi sosial untuk mendapatkan pengaruh sosial berbanding golongan kurang mampu atau miskin.


    Kajian Kaasa dan Parts (2008) melihat pelbagai penentu modal sosial individu di negara Eropah. Mereka memasukkan faktor demografi seperti umur, jantina, status perkahwinan dan bilangan anak sebagai penentu modal sosial. Mereka mendapati umur merupakan penentu penting modal sosial, terutamanya terhadap kepercayaan dan jaringan secara rasmi. Mereka juga menemui bahawa penglibatan kaum wanita dalam jaringan sosial adalah lebih rendah berbanding kaum lelaki. Kajian Christoforou (2005) pula mendapati perkahwinan telah meningkatkan kebarangkalian untuk pasangan tersebut melibatkan diri dalam aktiviti berkumpulan. Begitu juga penglibatan kaum lelaki yang sudah berkahwin dalam jaringan sosial adalah lebih tinggi berbanding kaum wanita yang sudah berkahwin. Knack dan Keefer (1997) pula menunjukkan tingkat pendapatan dan pendidikan yang tinggi meningkatkan kepercayaan interpersonal dan keahlian dalam kumpulan. Malah individu yang lebih berpendidikan lebih senang untuk dipercayai berbanding mereka yang kurang berpendidikan.


    Menurut Kaasa dan Parts (2008), saiz isi rumah yang merujuk kepada bilangan anak memberi kesan yang negatif dan signifikan kepada setiap jenis jaringan sosial. Fidrmuc dan Gerxhani (2004) pula telah menunjukkan bahawa individu yang tinggal di kawasan bandar yang bersaiz sederhana kurang melibatkan diri dalam organisasi rasmi dan tidak rasmi. Sementara dapatan Alesina dan La Ferrara (2000) menunjukkan individu kurang bersosial di kawasan bandar yang besar. Glaeser, Laibson dan Sacerdote (2002) mendapati seorang pemilik rumah akan meningkatkan modal sosial kerana terpaksa terlibat dalam banyak urusan dengan individu lain.


    Christoforou (2005) telah menganggar satu model regresi dengan menggunakan data individu di Greece dan Kesatuan Eropah yang terdiri daripada 15 buah negera. Dalam kajian ini, beliau membahagikan penentu modal sosial kepada dua kumpulan, iaitu penentu di peringkat individu dan penentu di peringkat agregat. Penentu di peringkat individu termasuklah pendapatan individu, tingkat pendidikan, status pekerjaan, umur, jantina dan status perkahwinan. Sementara penentu di peringkat agregat pula termasuklah dami bagi negera atau wilayah dan beberapa pemboleh ubah sosioekonomi seperti Keluaran Dalam Negara Kasar (KDNK), pengangguran dan ketidakseimbangan agihan pendapatan. Dapatan kajian ini menunjukkan penentu di peringkat individu lebih dominan dalam mempengaruhi modal sosial.


    METODOLOGI


    Sumber Data


    Kajian ini menggunakan satu set data primer yang dikutip melalui kerja lapangan dengan menggunakan borang soal selidik pada tahun 2012. Kajian ini mengkategorikan negeri-negeri di Malaysia berasaskan Indeks Kemajuan Komposit yang mengandungi Indeks Pembangunan Ekonomi dan Indeks Pembangunan Sosial (Unit Perancang Ekonomi, 2006) dan memilih hanya lima negeri untuk mewakili negeri maju dan kurang maju. Negeri maju diwakili oleh Selangor, Wilayah Persekutuan Kuala Lumpur dan Johor, manakala Kedah dan Terengganu mewakili negeri kurang maju. Selanjutnya bagi setiap negeri, pemilihan sampel dibuat mengikut strata iaitu, bandar dan luar bandar. Pemilihan sampel bagi kajian ini dilakukan melalui teknik persampelan berstrata duaperingkat, dengan peringkat pertama berasaskan negeri dan peringkat kedua berasaskan bandar dan luar bandar.


    Sampel kajian ini terdiri daripada ketua isi rumah lelaki dan wanita. Penentuan sampel minimum adalah berasaskan kepada kaedah pembahagian yang diperkenalkan oleh Israel (1992). Sejumlah 3,000 borang soal selidik telah diagihkan kepada isi rumah dan daripada jumlah tersebut 1,700 sampel mewakili negeri maju, manakala 1,300 sampel mewakili negeri kurang maju. Bagi negeri maju, 900 adalah terdiri daripada isi rumah di kawasan bandar dan 800 isi rumah di kawasan luar bandar. Sementara bagi negeri kurang maju, 750 adalah isi rumah di kawasan bandar dan 550 isi rumah di kawasan luar bandar. Daripada jumlah ini hanya 2,600 borang soal selidik telah berjaya dikutip dan terdapat hanya 2,443 (94%) borang soal selidik yang lengkap dan boleh digunakan dalam analisis artikel ini.


    Borang soal selidik terdiri daripada tiga bahagian; iaitu Bahagian A, B dan C. Bahagian A mengandungi soalan tentang profil responden, manakala Bahagian B merupakan soalan mengenai pendapatan dan perbelanjaan responden. Bahagian C pula mengandungi soalan berkaitan modal sosial yang terdiri daripada tiga indikator; iaitu hubungan dan jaringan, kebolehpercayaan, norma hidup dan budaya. Pembentukan borang soal selidik adalah berasaskan kepada World Bank Integrated Social Capital Survey (Grootaert, 2004). Setiap indikator modal sosial yang mengandungi beberapa item akan dijawab oleh responden dengan menggunakan skala Likert antara 1 hingga 5 (Skala 1 adalah tidak bersetuju dan Skala 5 adalah sangat bersetuju). Aspek hubungan dan jaringan terdiri daripada 12 item, iaitu yang berkaitan dengan penyertaan dalam persatuan, kekerapan mengambil bahagian dalam aktiviti persatuan, bilangan rakan rapat dan bagaimana responden berinteraksi dengan rakan. Aspek kebolehpercayaan mempunyai 10 item yang terdiri daripada perkara yang berkaitan dengan bantuan kewangan dan bukan kewangan. Dari segi kebolehpercayaan kewangan, itemnya individu yang boleh dipercayai apabila menghadapi masalah kewangan, manakala kebolehpercayaan bukan kewangan termasuklah individu yang boleh membantu apabila menghadapi kecemasan. Aspek norma hidup dan budaya pula mempunyai enam item yang terdiri daripada hubungan dengan rakan dan perkongsian maklumat.


    Bagi menguji kebolehpercayaan instrumen, ujian kebolehpercayaan (reliability test) dilakukan. Nilai Cronbach’s Alpha bagi indikator-indikator modal sosial kajian ini ialah 0.798 bagi hubungan dan jaringan sosial, 0.761 bagi kebolehpercayaan dan 0.879 bagi norma hidup dan budaya. Kesemua nilai ini melepasi nilai minimum (0.7) untuk Cronbach’s Alpha (Hair, 2010) dan keputusan ini mengesahkan bahawa kesemua item dalam setiap indikator modal sosial mempunyai kolerasi yang tinggi.


    Pengiraan Indeks Modal Sosial


    Proses mendapatkan indeks modal sosial dilakukan dengan menggunakan formula di bawah yang diadaptasikan daripada kajian Rahmah et al. (2009). Indeks modal sosial dibentuk dengan menjumlahkan indeks bagi setiap indikator modal sosial; iaitu hubungan dan jaringan, kebolehpercayaan, norma hidup dan budaya. Persamaan umum berikut digunakan untuk mendapatkan indeks bagi setiap indikator.


    [image: art]


    Dengan Iij merupakan indeks indikator ke-j bagi individu i yang diperolehi secara purata setelah dibahagikan dengan bilangan item (lk) yang terdapat dalam setiap indikator ke-j. Sementara Xijk pula merupakan penormalan jumlah nilai skor individu i bagi setiap indikator j dan setiap item k yang dikira dengan menggunakan formula berikut:
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    Nilai skor yang telah dinormalkan berada antara 0 hingga 1 dan prosedur ini membolehkan pembentukan suatu indeks agregat sebagai ukuran kepada indikator modal sosial. Dalam kajian ini setiap indikator modal sosial diandaikan mempunyai kepentingan yang sama. Justeru, ketiga-tiga indikator ini diberikan wajaran yang sama. Sehubungan itu, indeks modal sosial bagi setiap individu i boleh dihitung dengan menggunakan persamaan berikut:
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    dengan IMSi mewakili indeks modal sosial ketua isi rumah ke i, Iij adalah indeks indikator ke-j yang diperoleh melalui Persamaan (1), manakala m adalah bilangan indikator. Indeks ini akan berada antara nilai 0 hingga 1. Nilai indeks yang menghampiri 1 menggambarkan kedudukan modal sosial yang tinggi, sebaliknya nilai yang menghampiri 0 menunjukkan kedudukan modal sosial yang lemah.


    Model Penentu Indeks Modal Sosial


    Model regresi dibentuk untuk mengenal pasti faktor penentu indeks modal sosial. Pemboleh ubah bersandar adalah indeks modal sosial dan pemboleh ubah bebas adalah lokasi, saiz ahli rumah, jantina, status perkahwinan, tahap kesihatan, kekerapan berpersatuan, umur, negeri, dan tahap pendidikan responden. Empat negeri yang digunakan sebagai dami, iaitu negeri Selangor, Wilayah Persekutuan Kuala Lumpur, Kedah dan Johor, manakala Terengganu dijadikan sebagai pemboleh ubah kawalan. Analisis dalam artikel ini menggunakan dua pengukuran pencapaian pendidikan, iaitu pertama, menggunakan dami tahap pendidikan sekunder dan tertiari, manakala tahap pendidikan rendah dijadikan pemboleh ubah kawalan, dan kedua, menggunakan bilangan tahun persekolahan responden. Kedua-dua ukuran ini penting diuji kerana ia memberi impak yang berbeza. Penggunaan tahap pendidikan membolehkan kita membandingkan kesannya dengan tahap pendidikan yang lain terhadap modal sosial, manakala tahun bersekolah pula mengukur impak pendidikan secara purata terhadap modal sosial. Oleh itu terdapat dua model regresi yang dianggarkan seperti berikut:
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    dengan IMS adalah indeks modal sosial dalam nilai peratus, JAN adalah pemboleh ubah dami jantina dengan perempuan=1, lelaki=0; UMUR adalah umur ketua isi rumah; PERK adalah taraf perkahwinan dengan bujang=1, berkahwin=0; SAIZ adalah bilangan ahli isi rumah; KES adalah pemboleh ubah dami taraf kesihatan dengan sihat=1, kurang sihat=0; LOK adalah pemboleh ubah dami lokasi dengan bandar=1, lain=0; SEL adalah pemboleh ubah dami negeri Selangor=1, lain=0; KUL adalah pemboleh ubah dami Wilayah Persekutuan Kuala Lumpur=1, lain=0; KED adalah pemboleh ubah negeri Kedah=1, lain=0; JOH adalah pemboleh ubah dami Johor=1, lain=0; MEN adalah pemboleh ubah dami pencapaian pendidikan menengah=1, lain=0; dan TING adalah pemboleh ubah dami tahap pencapaian pendidikan tinggi=1,lain=0; TBS adalah tahun bersekolah; STAT adalah status pekerjaan dengan sepenuh masa=1, separuh masa=0; PEND adalah tingkat pendapatan isi rumah, i adalah individu ke-i dan µ adalah ralat.


    Untuk melihat sama ada wujud masalah multikolineariti atau korelasi antara pemboleh ubah bebas, ujian Variance Inflation Factor (VIF) dilakukan. VIF mengukur berapa besar varians bagi pekali yang dianggarkan akan meningkat. Sekiranya wujud masalah multikolineariti, maka koefisien yang dianggarkan akan menjadi tidak stabil dan sukar untuk diinterpretasikan. Sekiranya nilai VIF melebihi 10, maka wujud masalah multikolineariti.


    DAPATAN


    Profil Responden


    Jadual 1 menunjukkan profil responden kajian ini. Sebanyak 722 atau 29.6% daripada jumlah responden adalah wanita. Didapati 25% daripada responden berumur dalam lingkungan 41 hingga 50 tahun, 24.9% berumur dalam lingkungan 31 hingga 40 tahun dan 24.3% berumur dalam lingkungan 20 hingga 31 tahun. Sementara 38 orang atau 1.6% responden adalah berumur 20 tahun dan ke bawah dan 197 orang atau 1.8% daripada mereka adalah berumur 61 tahun dan ke atas. Sebanyak 81.8% responden sudah berkahwin. Tahap kesihatan responden adalah baik dengan 2,142 atau 87.7% responden berada pada tahap ini. Sebanyak 1,407 orang atau 57.6% responden tinggal di kawasan bandar, manakala 42.4% responden lain tinggal di kawasan luar bandar. Responden di Johor mencatatkan peratusan tertinggi diikuti oleh Terengganu, Selangor, Kedah dan Wilayah Persekutuan Kuala Lumpur.


    Sebanyak 367 orang atau 15% responden mempunyai tahap pendidikan setakat darjah enam atau Ujian Penilaian Sekolah Rendah (UPSR). Sebanyak 44 orang atau 1.8% responden mempunyai ijazah di peringkat sarjana dan hanya 3 orang responden yang mempunyai pendidikan peringkat PhD. Didapati 1,694 atau 69.3% responden bekerja sepenuh masa, manakala 30.7% lagi bekerja separuh masa. Kebanyakan responden mempunyai pendapatan bulanan sebanyak RM3,000 dan ke bawah, iaitu merangkumi 79%, manakala 18.3% mempunyai pendapatan RM3,001 hingga RM6,000. Hanya 2.6% responden mempunyai pendapatan sebanyak RM6,001 dan ke atas.


    Jadual 1: Profil responden


    
      
        	

        	
          Bilangan

        

        	
          Peratus (%)

        
      


      
        	Jantina

        	

        	
      


      
        	
          Lelaki

        

        	
          1,721

        

        	
          70.4

        
      


      
        	
          Perempuan

        

        	
          722

        

        	
          29.6

        
      


      
        	Umur

        	
          

        

        	
          

        
      


      
        	
          20 tahun dan ke bawah

        

        	
          38

        

        	
          1.6

        
      


      
        	
          21–30 tahun

        

        	
          594

        

        	
          24.3

        
      


      
        	
          31–40 tahun

        

        	
          609

        

        	
          24.9

        
      


      
        	
          41–50 tahun

        

        	
          610

        

        	
          25.0

        
      


      
        	
          51–60 tahun

        

        	
          395

        

        	
          16.2

        
      


      
        	
          61 tahun dan ke atas

        

        	
          197

        

        	
          8.1

        
      


      
        	Status perkahwinan

        	
          

        

        	
          

        
      


      
        	
          Bujang

        

        	
          444

        

        	
          18.2

        
      


      
        	
          Sudah berkahwin

        

        	
          1,999

        

        	
          81.8

        
      


      
        	Tahap kesihatan

        	
          

        

        	
          

        
      


      
        	
          Sihat

        

        	
          2,142

        

        	
          87.7

        
      


      
        	
          Kurang sihat

        

        	
          301

        

        	
          12.3

        
      


      
        	Lokasi

        	
          

        

        	
          

        
      


      
        	
          Bandar

        

        	
          1,407

        

        	
          57.6

        
      


      
        	
          Luar bandar

        

        	
          1,036

        

        	
          42.4

        
      


      
        	Negeri

        	
          

        

        	
          

        
      


      
        	
          Selangor

        

        	
          527

        

        	
          21.6

        
      


      
        	
          Johor

        

        	
          626

        

        	
          25.6

        
      


      
        	
          Kedah

        

        	
          459

        

        	
          18.8

        
      


      
        	
          Terengganu

        

        	
          541

        

        	
          22.1

        
      


      
        	
          Wilayah Persekutuan Kuala Lumpur

        

        	
          290

        

        	
          11.9

        
      


      
        	Tahun persekolahan

        	
          

        

        	
          

        
      


      
        	
          6 tahun (UPSR)

        

        	
          367

        

        	
          15.0

        
      


      
        	
          9 tahun (PMR)

        

        	
          274

        

        	
          11.2

        
      


      
        	
          13 tahun (SPM/STPM)

        

        	
          123

        

        	
          5.0

        
      


      
        	
          12 tahun (Sijil)

        

        	
          973

        

        	
          39.8

        
      


      
        	
          14 tahun (Diploma)

        

        	
          333

        

        	
          13.6

        
      


      
        	
          15 tahun (Sarjana muda)

        

        	
          326

        

        	
          13.3

        
      


      
        	
          17 tahun (Sarjana)

        

        	
          44

        

        	
          1.8

        
      


      
        	
          20 tahun (PhD)

        

        	
          3

        

        	
          0.1

        
      


      
        	Status pekerjaan

        	
          

        

        	
          

        
      


      
        	
          Bekerja sepenuh masa

        

        	
          1,694

        

        	
          69.3

        
      


      
        	
          Separuh masa

        

        	
          749

        

        	
          30.7

        
      


      
        	Pendapatan bulanan

        	
          

        

        	
          

        
      


      
        	
          RM3,000 dan ke bawah

        

        	
          1,931

        

        	
          79.0

        
      


      
        	
          RM3,001–RM6000

        

        	
          448

        

        	
          18.3

        
      


      
        	
          RM6,001–RM9000

        

        	
          41

        

        	
          1.7

        
      


      
        	
          RM9,000 dan ke atas

        

        	
          23

        

        	
          0.9

        
      

    


    Sumber: Kerja lapangan (2012).


    Analisis Statistik Deskriptif


    Jadual 2 menunjukkan statistik deskriptif bagi kesemua pemboleh ubah yang digunakan dalam model regresi. Tujuan analisis ini dilakukan bagi melihat sisihan piawai data dan nilai puratanya. Namun bagi pemboleh ubah dami, nilai puratanya adalah menyamai peratus taburan data seperti dalam Jadual 1 apabila didarabkan dengan seratus. Nilai sisihan piawai bagi kebanyakan pemboleh ubah adalah kecil dan menghampiri nilai purata kecuali umur, saiz isi rumah dan tahun pendidikan responden. Hal ini menunjukkan taburan data bagi setiap pemboleh ubah adalah tidak jauh berbeza dan tertumpu kepada nilai purata. Namun perbezaan umur, saiz isi rumah dan tahun pendidikan responden agak pelbagai dan jauh daripada nilai purata. Secara puratanya umur responden adalah 41 tahun dan saiz isi rumah agak kecil, iaitu hanya 1.455 orang. Purata tahun bersekolah responden adalah selama 11.93 tahun. Ukuran tahap pendidikan mengikut tahap pula menunjukkan 56.1% mempunyai pendidikan peringkat menengah, 28.9% mempunyai pendidikan peringkat tertiari dan selebihnya mempunyai pendidikan peringkat rendah. Purata pendapatan bulanan responden adalah sebanyak RM2,250.60.


    Jadual 2: Statistik deskriptif pemboleh ubah


    
      
        	Pemboleh ubah

        	
          Purata

        

        	
          Sisihan piawai

        
      


      
        	Umur

        	
          41.63

        

        	
          13.223

        
      


      
        	Status perkahwinan

        	
          0.182

        

        	
          0.3857

        
      


      
        	Saiz isi rumah

        	
          1.455

        

        	
          0.7571

        
      


      
        	Tahap kesihatan

        	
          0.877

        

        	
          0.3582

        
      


      
        	Lokasi

        	
          0.576

        

        	
          0.4943

        
      


      
        	Negeri

        	
          

        

        	
          

        
      


      
        	
          Selangor

        

        	
          0.216

        

        	
          0.4114

        
      


      
        	
          Kedah

        

        	
          0.188

        

        	
          0.3907

        
      


      
        	
          Wilayah Persekutuan Kuala Lumpur

        

        	
          0.119

        

        	
          0.3235

        
      


      
        	
          Johor

        

        	
          0.256

        

        	
          0.4366

        
      


      
        	Tahun pendidikan

        	
          11.93

        

        	
          3.015

        
      


      
        	Tahap pendidikan

        	
          

        

        	
          

        
      


      
        	
          Sekunder

        

        	
          0.561

        

        	
          0.1222

        
      


      
        	
          Tertiari

        

        	
          0.289

        

        	
          0.1155

        
      


      
        	Status pekerjaan

        	
          0.693

        

        	
          0.4612

        
      


      
        	Pendapatan bulanan (RM)

        	
          2,250.60

        

        	
          1,775.32

        
      

    


    Nota: Pemboleh ubah dami adalah Jantina: perempuan=1, lelaki=0; Status perkahwinan: berkahwin=1, tidak berkahwin=0; Tahap kesihatan: sihat=1, tidak sihat=0; Lokasi: bandar=1, luar bandar=0; Negeri: Selangor=1, Kedah=1, Kuala Lumpur=1, Johor=1, Terengganu=0; Tahap pendidikan: menengah=1, tertiari=1, rendah=0; Status pekerjaan: sepenuh masa=1, separuh masa=0Nilai purata bagi pemboleh ubah dami perlu didarabkan dengan 100 bagi mendapatkan peratus setiap pemboleh ubah dalam data. Peratus ini menyamai peratusan dalam Jadual 1.Sumber: Kerja lapangan (2012).


    Indeks Modal Sosial


    Jadual 3 menunjukkan indeks modal sosial mengikut julat yang dipilih. Didapati lebih daripada satu pertiga responden (36.9%) mempunyai indeks modal sosial pada tahap tinggi, iaitu antara 0.71–1.00, manakala 36% responden yang mempunyai indeks modal sosial pada tahap sederhana, iaitu antara 0.51–0.70. Namun 27.1% responden mempunyai indeks modal sosial pada tahap rendah, iaitu 0.50 ke bawah. Dapatan ini menunjukkan lebih 70% ketua isi rumah dalam kajian ini sudah berada pada tahap modal sosial yang agak memuaskan, iaitu pada tahap tahap sederhana dan tinggi. Walau bagaimanapun bagi isi rumah yang berada pada indeks modal sosial yang rendah amat perlu diberi perhatian kerana berkait dengan jaringan, kebolehpercayaan dan norma hidup yang rendah yang menjadi masalah bagi negara mencapai status negara maju.


    Jadual 3: Taburan indeks modal sosial responden


    
      
        	Indeks Modal Sosial

        	
          Kekerapan

        

        	
          Peratus

        
      


      
        	<=0.10

        	
          17

        

        	
          0.7

        
      


      
        	0.11–0.20

        	
          75

        

        	
          3.1

        
      


      
        	0.21–0.3

        	
          106

        

        	
          4.3

        
      


      
        	0.31–0.40

        	
          146

        

        	
          6.0

        
      


      
        	0.41–0.50

        	
          319

        

        	
          13.0

        
      


      
        	0.51–0.60

        	
          388

        

        	
          15.9

        
      


      
        	0.61–0.70

        	
          492

        

        	
          20.1

        
      


      
        	0.71–0.80

        	
          512

        

        	
          21.0

        
      


      
        	0.81–0.90

        	
          307

        

        	
          12.6

        
      


      
        	0.91–100

        	
          81

        

        	
          3.3

        
      

    


    Nota: Indeks modal sosial dihitung dengan menggunakan formula (3).


    Perbezaan indeks modal sosial mengikut negeri boleh dilihat melalui Jadual 4. Didapati negeri Johor mempunyai peratusan responden yang tinggi pada tahap indeks modal sosial yang rendah, iaitu dalam lingkungan 0.5 ke bawah yang merangkumi 63.9% responden. Namun peratusan responden yang berada pada tahap ini di Selangor, Wilayah Persekutuan Kuala Lumpur dan Kedah agak rendah, iaitu merangkumi sekitar 10%. Sebaliknya, di Selangor dan Wilayah Persekutuan Kuala Lumpur, masing-masing sebanyak 55.4% dan 66.8% responden berada pada tahap indeks modal sosial yang tinggi, iaitu 0.71 ke atas. Peratusan responden di Kedah, Terengganu dan Johor yang berada pada tahap indeks modal sosial yang tinggi ini adalah lebih rendah, iaitu masing-masing 50%, 29.9% dan 3.2%. Taburan responden yang berada pada tahap indeks modal sosial sederhana bagi kelima-lima negeri ini agak seragam, iaitu dalam lingkungan 30%. Dapatan ini memberi implikasi bahawa penduduk di negeri-negeri yang lebih maju memiliki tahap modal sosial yang tinggi kecuali negeri Johor kesan daripada pemilihan sampelnya lebih kepada penduduk luar bandar.


    Dapatan ini juga menggambarkan ketidakseimbangan dalam pembangunan ekonomi negara ini telah membawa kepada kekurangan kemudahan jaringan, rendahnya tahap kebolehpercayaan dan norma hidup kesan daripada tahap pendidikan yang lebih rendah bagi negeri-negeri yang kurang membangun. Hal ini selanjutnya menyebabkan tahap modal sosial mereka lebih rendah dibandingkan dengan negeri-negeri yang lebih membangun. Masalah ini perlu ditangani agar pembangunan yang akan berlaku selanjutnya dapat memberi manfaat yang seimbang kepada seluruh rakyat tanpa mengira negeri.


    Jadual 4: Taburan indeks modal sosial mengikut negeri


    
      
        	Indeks modal sosial

        	
          Selangor

        

        	
          Johor

        

        	
          Kedah

        

        	
          Terengganu

        

        	
          Wilayah Persekutuan Kuala Lumpur

        
      


      
        	
          Bil.

        

        	
          %

        

        	
          Bil.

        

        	
          %

        

        	
          Bil.

        

        	
          %

        

        	
          Bil.

        

        	
          %

        

        	
          Bil.

        

        	
          %

        
      


      
        	<=0.10

        	
          0

        

        	
          0.0

        

        	
          14

        

        	
          2.2

        

        	
          0

        

        	
          0.0

        

        	
          3

        

        	
          0.5

        

        	
          0

        

        	
          0.0

        
      


      
        	0.11–0.20

        	
          1

        

        	
          0.2

        

        	
          64

        

        	
          10.2

        

        	
          1

        

        	
          0.2

        

        	
          9

        

        	
          1.7

        

        	
          0

        

        	
          0.0

        
      


      
        	0.21–0.3

        	
          0

        

        	
          0.0

        

        	
          77

        

        	
          12.3

        

        	
          0

        

        	
          0.0

        

        	
          29

        

        	
          5.4

        

        	
          0

        

        	
          0.0

        
      


      
        	0.31–0.40

        	
          1

        

        	
          0.2

        

        	
          100

        

        	
          16.0

        

        	
          14

        

        	
          3.1

        

        	
          29

        

        	
          5.4

        

        	
          2

        

        	
          0.7

        
      


      
        	0.41–0.50

        	
          26

        

        	
          4.9

        

        	
          145

        

        	
          23.2

        

        	
          34

        

        	
          7.4

        

        	
          85

        

        	
          15.7

        

        	
          29

        

        	
          10.0

        
      


      
        	0.51–0.60

        	
          61

        

        	
          11.6

        

        	
          136

        

        	
          21.7

        

        	
          64

        

        	
          13.9

        

        	
          93

        

        	
          17.2

        

        	
          34

        

        	
          11.7

        
      


      
        	0.61–0.70

        	
          146

        

        	
          27.7

        

        	
          70

        

        	
          11.2

        

        	
          114

        

        	
          24.8

        

        	
          131

        

        	
          24.2

        

        	
          31

        

        	
          10.7

        
      


      
        	0.71–0.80

        	
          162

        

        	
          30.7

        

        	
          13

        

        	
          2.1

        

        	
          134

        

        	
          29.2

        

        	
          113

        

        	
          20.9

        

        	
          90

        

        	
          31.0

        
      


      
        	0.81–0.90

        	
          98

        

        	
          18.6

        

        	
          7

        

        	
          1.1

        

        	
          81

        

        	
          17.6

        

        	
          45

        

        	
          8.3

        

        	
          76

        

        	
          26.2

        
      


      
        	0.91–100

        	
          32

        

        	
          6.1

        

        	
          0

        

        	
          0.0

        

        	
          17

        

        	
          3.7

        

        	
          4

        

        	
          0.7

        

        	
          28

        

        	
          9.6

        
      

    


    Nota: Indeks modal sosial dihitung dengan menggunakan formula (3).


    Keputusan Penganggaran Model


    Jadual 5 menunjukkan keputusan penganggaran model indeks modal sosial. Keputusan bagi ujian multikolineariti menunjukkan tidak wujud masalah ini kerana kesemua pemboleh ubah mempunyai nilai VIF kurang daripada 10. Kebanyakan nilai VIF adalah kurang daripada 2 dan hanya pemboleh ubah tahap persekolahan mempunyai nilai VIF yang agak tinggi tetapi masih rendah daripada 10. Bagi model pertama, nilai R squared (R2) adalah 0.381 yang menunjukkan sebanyak 38.1% variasi dalam pemboleh ubah bersandar dapat diterangkan oleh pemboleh ubah bebas.


    Jadual 5: Keputusan penganggaran model regresi


    
      
        	Pemboleh ubah

        	
          Model 1

        

        	
          Model 2

        
      


      
        	Konstan

        	
          55.234***

        

        	
          52.847***

        
      


      
        	

        	
          -6.782

        

        	
          -14.369

        
      


      
        	Jantina

        	
          0.946

        

        	
          1.125

        
      


      
        	

        	
          -1.246

        

        	
          -1.488

        
      


      
        	Umur

        	
          0.029

        

        	
          0.028

        
      


      
        	

        	
          -0.877

        

        	
          -0.801

        
      


      
        	Status perkahwinan

        	
          1.874*

        

        	
          1.879*

        
      


      
        	

        	
          -1.855

        

        	
          -1.859

        
      


      
        	Saiz isi rumah

        	
          –0.280

        

        	
          –0.366

        
      


      
        	

        	
          (–0.519)

        

        	
          (–0.677)

        
      


      
        	Tahap kesihatan

        	
          1.133

        

        	
          1.178

        
      


      
        	

        	
          -1.176

        

        	
          -1.22

        
      


      
        	Lokasi

        	
          1.355**

        

        	
          1.426**

        
      


      
        	

        	
          -1.989

        

        	
          -2.073

        
      


      
        	Selangor

        	
          12.251***

        

        	
          12.232***

        
      


      
        	

        	
          -12.87

        

        	
          -12.83

        
      


      
        	Johor

        	
          –16.878***

        

        	
          –16.955***

        
      


      
        	

        	
          (–18.660)

        

        	
          (–18.739)

        
      


      
        	Kedah

        	
          9.980***

        

        	
          10.002***

        
      


      
        	

        	
          -10.115

        

        	
          -10.132

        
      


      
        	Wilayah Persekutuan Kuala Lumpur

        	
          13.244***

        

        	
          13.124***

        
      


      
        	

        	
          -11.07

        

        	
          -10.963

        
      


      
        	Tahap pendidikan sekunder

        	
          –2.750

        

        	
      


      
        	

        	
          (–0.358)

        

        	
      


      
        	Tahap pendidikan tertiari

        	
          2.889

        

        	
      


      
        	

        	
          -0.355

        

        	
      


      
        	Tahun bersekolah

        	

        	
          –0.016

        
      


      
        	

        	

        	
          (–0.130)

        
      


      
        	Status pekerjaan

        	
          0.438

        

        	
          0.494

        
      


      
        	

        	
          -0.576

        

        	
          -0.634

        
      


      
        	Pendapatan

        	
          3.522*

        

        	
          3.449*

        
      


      
        	

        	
          -1.793

        

        	
          -1.735

        
      


      
        	R2

        	
          0.381

        

        	
          0.38

        
      


      
        	

        	
          0.378

        

        	
          0.377

        
      


      
        	Adj. R2

        	
          2443

        

        	
          2443

        
      

    


    
      
        	Nota:

        	***

        	signifikan pada aras keertian 1%.
      


      
        	

        	**

        	signifikan pada aras keertian 5%.
      


      
        	

        	*

        	signifikan pada aras keertian 10%.
      


      
        	

        	Angka dalam kurungan adalah nilai statistik-t
      

    


    Bagi Model 1, daripada 14 pemboleh ubah bebas yang dimasukkan ke dalam model anggaran, hanya tujuh pemboleh ubah bebas yang menunjukkan keputusan yang signifikan iaitu status perkahwinan, dami lokasi, kesemua dami pekali negeri, dan tingkat pendapatan isi rumah. Dapatan kajian menunjukkan purata indeks modal sosial bagi responden yang masih bujang adalah 1.874% lebih tinggi daripada responden yang sudah berkahwin dan ia signifikan pada aras keertian 10%. Dapatan ia bertepatan dengan hujah yang diutarakan oleh Bolin et al. (2003). Mereka menyatakan pasangan yang sudah berkahwin dijangkakan mempunyai tingkat modal sosial yang lebih rendah berbanding dengan individu yang belum berkahwin kerana pasangan yang berkahwin akan menumpukan lebih banyak masa kepada keluarga dan akan mengurangkan keperluan bersosial di luar rumah. Sementara menurut Li, Savage dan Pickles (2003), modal sosial bagi pasangan yang sudah berkahwin adalah lebih ke arah tanggungjawab kejiranan dan penglibatan sivik berbanding dengan jaringan sosial. Skop penglibatan yang lebih terhad ini membawa kepada tingkat modal sosial mereka lebih rendah dibandingkan dengan pasangan yang belum berkahwin.


    Hasil kajian juga menunjukkan responden yang tinggal di bandar secara puratanya mempunyai indeks modal sosial yang lebih tinggi sebanyak 1.355% berbanding responden yang tinggal di kawasan luar bandar. Nilai ini adalah signifikan pada aras keertian 5%. Keputusan kajian ini disokong oleh kajian Katungi, Machethe dan Smale (2007), yang turut memperoleh hubungan positif modal sosial dengan kawasan bandar yang mempunyai kemudahan yang pesat berbanding dengan kawasan luar bandar yang mempunyai kekangan dari segi kemudahan.


    Bagi negeri Selangor, nilai purata indeks modal sosial adalah 12.251% lebih tinggi daripada Terengganu dan ia signifikan pada aras keertian 1%. Sementara nilai purata indeks modal sosial bagi Wilayah Persekutuan Kuala Lumpur adalah 13.244% lebih tinggi daripada Terengganu. Kedua-dua negeri ini dikategorikan sebagai negeri yang sangat maju di Malaysia. Bagi negeri Johor pula, nilai purata indeks modal sosialnya 16.878% lebih rendah daripada Terengganu dan signifikan pada aras keertian 1%. Nilai purata yang lebih rendah ini kemungkinan disebabkan oleh lokasi kutipan data di negeri Johor di mana kebanyakannya dilakukan di kawasan luar bandar yang mempunyai indeks modal sosial yang lebih rendah berbanding kawasan luar bandar. Indeks modal sosial bagi negeri Kedah adalah 9.98% lebih tinggi berbanding di Terengganu dan ia signifikan pada aras keertian 1%.


    Dapatan ini menggambarkan, walaupun Terengganu dan Kedah samasama dikategorikan sebagai negeri kurang maju di Malaysia, tahap modal sosial rakyatnya berbeza. Ia mungkin disebabkan oleh kemudahan asas yang lebih baik di Kedah yang membolehkan mereka menjalankan aktiviti sosial dengan lebih teratur. Bagi negeri maju seperi Selangor dan Wilayah Persekutuan Kuala Lumpur, keputusan ini jelas menunjukkan tahap pembangunan ekonomi memainkan peranan yang amat penting dalam meningkatkan tahap modal sosial rakyat sesebuah negeri yang akhirnya menyumbang kepada tahap pembangunan ekonomi yang lebih tinggi.


    Pemboleh ubah lain yang signifikan dalam menentukan indeks modal sosial ialah tingkat pendapatan. Didapati peningkatan satu ringgit dalam tingkat pendapatan akan meningkatkan indeks modal sosial sebanyak 3.522% dan ia signifikan pada aras keertian 10%. Keputusan ini sama dengan hasil dapatan kajian bagi kajian Christoforou (2005) yang mendapati hubungan antara pendapatan dengan keahlian dalam persatuan yang merupakan salah satu komponen modal sosial adalah positif dan signifikan. Keputusan ini turut disokong oleh kajian Knack dan Keefer (1997) yang mendapati terdapat hubungan yang positif dan signifikan antara tingkat pendapatan dengan dimensidimensi dalam modal sosial. Menurut Knack dan Keefer (1997), individu yang mempunyai pendapatan yang tinggi akan mempunyai tingkat modal sosial yang tinggi. Menurut Katungi, Machethe dan Smale (2007), individu yang kaya lebih banyak melibatkan diri dalam persatuan. Penyertaan dalam sesebuah persatuan memerlukan wang dan masa yang merupakan kekangan bagi individu yang kurang mampu dalam aspek pendapatan.


    Berdasarkan kajian ini, hubungan positif antara tingkat pendapatan dengan indeks modal sosial di Malaysia membuktikan bahawa individu yang mempunyai pendapatan yang tinggi akan lebih terdorong untuk melibatkan diri dalam aktiviti berpersatuan kerana faedah positif yang diperolehi daripada sesebuah persatuan yang diikutinya. Sementara individu yang berpendapatan rendah terdorong untuk lebih banyak menghabiskan masa dengan bekerja keras bagi mendapatkan wang harian untuk menampung perbelanjaan harian mereka.


    Hasil penganggaran model kedua tidak menunjukkan perbezaan yang besar daripada hasil penganggaran model pertama. Bagi kedua-dua model, pencapaian pendidikan yang diukur melalui tahap pencapaian pendidikan dan tahun bersekolah tidak memberi kesan yang signifikan terhadap indeks modal sosial ketua isi rumah yang dikaji. Dapatan ini menggambarkan komponen modal sosial; jaringan sosial, kepercayaan dan norma hidup tidak dipengaruhi secara signifikan oleh tingkat pendidikan individu. Dapatan ini bertentangan dengan dapatan kajian Knack dan Keefer (1997) yang menemui hubungan positif antara modal sosial dengan tahap pencapaian pendidikan. Percanggahan ini mungkin disebabkan oleh sistem pendidikan di Malaysia yang kurang mampu menerapkan nilai-nilai sahsiah yang boleh meningkatkan modal sosial individu.


    PERBINCANGAN DAN KESIMPULAN


    Berdasarkan dapatan kajian ini, indeks modal sosial kebanyakan isi rumah dalam kajian ini berada pada tahap sederhana dan tinggi. Namun, masih ada dalam kalangan mereka yang memiliki indeks modal sosial yang rendah. Analisis mengikut negeri pula menunjukkan terdapat perbezaan yang besar dalam peratus responden yang berada pada pelbagai tahap modal sosial. Didapati negeri-negeri yang lebih maju mempunyai peratus responden yang tinggi dengan tahap modal sosial yang tinggi. Keadaan ini boleh menerangkan peranan dua hala yang dimainkan oleh tahap pembangunan ekonomi dan indeks modal sosial. Tahap pembangunan yang tinggi menyebabkan rakyatnya mempunyai indeks modal sosial yang tinggi atau sebaliknya tahap modal sosial yang tinggi akan membawa kepada tahap pembangunan ekonomi yang lebih tinggi pula. Hubungan sebeginilah yang diperlukan negara dalam mencapai status negara maju. Namun kekecualian berlaku di Johor disebabkan taburan responden yang lebih tertumpu kepada kawasan luar bandar kesan daripada kekangan dalam proses mengutip data.


    Didapati hanya tujuh daripada pemboleh ubah bebas yang digunakan dalam kajian ini adalah positif dan signifikan dalam menentukan indeks modal sosial. Ia termasuk status perkahwinan, lokasi, dami empat negeri iaitu negeri Selangor, Wilayah Persekutuan Kuala Lumpur, Johor dan Kedah, dan pendapatan isi rumah. Namun pemboleh ubah pendidikan tidak menunjukkan pengaruh yang signifikan. Responden yang masih bujang dan yang tinggal di kawasan bandar mempunyai indeks modal sosial yang lebih tinggi berbanding responden yang sudah berkahwin dan yang tinggal di luar bandar. Ketua isi rumah yang tinggal di negeri Selangor, Kedah dan Wilayah Persekutuan Kuala Lumpur juga mempunyai indeks modal sosial yang lebih tinggi daripada di Terengganu. Namun, indeks modal sosial bagi mereka yang tinggal di Johor adalah lebih rendah daripada Terengganu. Pengaruh pendapatan terhadap indeks modal sosial adalah positif dan signifikan.


    Berdasarkan hasil kajian, tingkat pendapatan adalah paling releven dengan implikasi dasar. Individu yang mempunyai pendapatan tinggi akan mempunyai indeks modal sosial yang lebih tinggi. Maka kerajaan seharusnya menyusun lebih banyak strategi yang boleh membantu masyarakat khususnya mereka yang berpendapatan rendah untuk meningkatkan pendapatan mereka sama ada melalui pinjaman modal perniagaan ataupun memberikan mereka peluang untuk belajar dalam kemahiran tertentu. Selain itu, pemboleh ubah dami lokasi menunjukkan responden di kawasan bandar mempunyai indeks modal sosial yang lebih tinggi berbanding kawasan luar bandar. Maka kerajaan harus memainkan peranan dalam memajukan dan membangunkan kawasan luar bandar khususnya dalam aspek pembangunan infrastuktur dan peluang pekerjaan untuk mengurangkan jurang perbezaan sosioekonomi antara kawasan bandar dan luar bandar. Hal ini juga selaras dengan dapatan kajian yang menunjukkan isi rumah yang tinggal di negeri-negeri yang lebih maju mempunyai indeks modal sosial yang lebih tinggi. Dalam konteks ini pembangunan seimbang amatlah diperlukan dengan cara memajukan negeri yang masih terkebelakang melalui penjanaan aktiviti ekonomi dan penjanaan peluang pekerjaan yang lebih lancar.


    Kajian ini mempunyai beberapa batasan dan ia boleh diperbaiki untuk kajian yang akan datang. Kajian selanjutnya perlu merangkumi kesemua negeri di Malaysia supaya perbandingan boleh dilakukan dengan lebih luas. Selain itu ia perlu mengambil kira etnik yang berbeza bagi melihat sejauh mana perbezaan modal sosial antara etnik dan menjawab persoalan agihan pendapatan antara etnik di Malaysia. Penggunaan sampel yang lebih besar sudah tentu dapat memberi gambaran yang lebih menyeluruh dan menjawab persoalan kajian dengan lebih tepat.
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    ABSTRACT


    The recognition accorded to George Town as UNESCO World Heritage Site on 7 July 2008 has opened a new challenge for the state government in terms of heritage management and town planning. As the listing was conducted on the basis of a “living” cultural site, the government has since initiated several moves to safeguard the city’s intangible cultural heritage. One such initiative comes from the George Town World Heritage Incorporated (GTWHI) which initiated a pilot oral history documentation project in 2013. Using the project as a case study, this paper seeks to illustrate the role of an oral history project in creating public awareness and appreciation for heritage as well as in encouraging community engagement in the heritage discourse.


    Keywords: Penang, world heritage site, intangible cultural heritage, oral history, community engagement


    INTRODUCTION


    The recognition of George Town as Penang’s World Heritage Site by UNESCO on 7 July 2008 brought a new responsibility and challenge to the government and the people of Penang. In order to ensure the recognition’s sustainability a few organisations were formed by the state to manage, monitor and promote George Town as World Heritage Site. These include the formation of the George Town World Heritage Incorporated (GTWHI) in April 2010. In close cooperation with the federal and state government, and non-governmental organisations (NGOs) GTWHI promotes activities related to heritage. GTWHI also co-operates with various individuals such as conservation experts, historians and cultural experts to ensure the participation of every community in maintaining George Town as a World Heritage Site.


    On July 2011 the state government formed the Department of Heritage Conservation which is responsible in drawing up a plan to manage the outstanding universal values of George Town World Heritage Site. The department’s objectives and functions are closely related to the tangible heritage aspect, in particular, the management and conservation or development of buildings within the heritage site (http://www.mbpp.gov.my/web/guest/jabatanwarisan). This tangible heritage is well maintained through regular monitoring and improvement. However, the same cannot be said for the intangible heritage that involves humans in and around structures, buildings, and spaces within the heritage enclave. This is where the GTWHI comes in. Since 2013, GTWHI has started an oral history project to fill the research gap on living heritage at the heritage site. This project provides the much-needed balance as the focus is no longer on buildings and building conservation per se but it also centralises many histories and unspoken narratives behind these physical edifices in line with the selection of George Town as a World Heritage Site based on its importance as a cultural heritage site.


    THE ESTABLISHMENT OF GEORGE TOWN AS A MULTICULTURAL COLONIAL PORT-TOWN


    George Town’s successful listing as UNESCO World Heritage was based on three of the six criteria relating to world cultural heritage:


    
      	Exhibiting the importance of interchange of human values worldwide over a span of time or within a cultural space, be it architecture or technology, monumental arts, town planning or landscape design. Historical George Town foregrounds exceptional examples from various cultures in a trading town in East and South East Asia where through trade Malay, Chinese, Indian and European civilisations met.


      	Presenting a unique or exceptional testimony to brilliant cultural tradition or civilisation which is still alive or has disappeared. Historical George Town is testimony to a variety of cultural heritage and Asian traditions where religion and great cultures once met. The common existence of different beliefs seen in places of worship, is testimony to religious variety in Asia.


      	Examples of outstanding buildings, architecture and technology ensemble or landscape which illustrate significant stages in human history (A. Ghafar, 2010: 11–12).

    


    Penang’s history as a trading port in the Straits of Malacca paved the way for it to fulfill the aforementioned criteria. Its strategic position in the middle of the trade route between India and China enabled Penang to dominate regional and inter-regional trade. Penang developed as a trading port, dominated by migrants and administered by Europeans after the arrival of Francis Light in 1786. Indeed, the arrival of people from a variety of ethnic groups in Asia provided the basis for the creation and subsequent growth of ethnic enclaves in the new town. Most retained their culture, language and religion but cooperated in business dealings and daily life (Nordin, 2007: 316). Light did not put in place any form of town planning when he took over the area from the Kedah Sultanate. However, he marked the area between Light Street, Beach Street, Malabar or Chulia Street and Pitt Street for development as a commercial centre. Owing to an increase in population, this area was extended to Farquhar Street, Love Lane, Penang Road and Battery Lane. In 1800 the town area was less than five miles in radius (Nordin, 2002: 89).


    Penang developed rapidly and attracted diverse groups of people from all over the world. In the mid-19th century, the percentage of people of Chinese descent had increased substantially at the expense of the Malays and other ethnic communities. Eventually, the Chinese had also dominated the business and commercial sectors in George Town. Braddell (1861: 2) had noted that in 1860 there were 18,887 Malays and 28,018 Chinese in Penang. By 1938, the Chinese had increased to 156,271 as opposed to 40,785 Malays (Straits Settlement Annual Report, 1900–1938). One reason for the increase was the growing number of Chinese females arriving in Penang. By 1881, females accounted for a third of the total population of George Town but by the early 20th century there was an influx of female Chinese due to the change in colonial policy (Tjoa-Bonatz, 2000: 56). With the stabilisation of the community in Malaya, Chinese sojourners became permanent settlers by bringing in family members to Malaya.


    With the growth of the economy and population, shop houses, residential areas and places of worship were built to meet the needs of the different communities. By 1818, there was a total of 1,053 shop houses, buildings and homes. These were concentrated in Beach Street which had a total of 337 buildings, followed by Chulia Street with 199, Penang Street with 103 and Penang Road with 102 buildings (Nordin, 2002: 89). As each ethnic community or clan had concentrated in a particular area, road names came to reflect this ethnicity. China Street and King Street were the commercial and social areas of the Chinese. Penang Street became a Cantonese area; it was also known as “Chinamen’s Street” while the Hokkiens called it “Macao Street”. The Malays and the Tamils concentrated along Market Street. Subsequent addition of these ethnic groups resulted in the expansion of residential areas to accommodate family members and to perpetuate their monopoly in particular economic activities (Tjoa-Bonatz, 2000: 55; 57).


    Pre-war terrace houses and shop houses were the standard architecture in George Town, then and now. Based on the inventory of heritage buildings in Malaysia prepared in the early 1990s, there were 30,000 pre-war buildings located in 162 towns. Out of this 20,876 were shop houses and free standing buildings. Penang state had 5,057 pre-war buildings with 4,336 of them located in the George Town area (Mohammad and Mohd Bashir, 2006: 112).


    Most of the heritage buildings were shop houses, semi-detached houses, detached houses and houses that stand on their own. With the arrival of more migrants in the 20th century, it was quite common to find 10–45 people living in a shop house that could accommodate 15 occupants (Tjoa-Bonatz, 2000: 58–59; 1998: 123–136). Today these shop houses served as shops on the ground floor while the living quarters are on the upper level. The system of extended family is still in place although their number is very much reduced.


    “CHERITA: LIVING ON CHULIA STREET, 1945–1970”: THE DEVELOPMENT OF THE PROJECT


    As emphasised by the oral historian Jan Vansina, “without oral tradition we would know very little about the past of large parts of the world, and we would not know them from the inside” (Vansina, 1985: 198). The need to explore stories from the inside formed the basis of the oral history documentation project titled “Cherita: Living on Chulia Street, 1945–1970” (henceforth “Cherita”) in 2013. Realising the unique nature of George Town’s multicultural heritage, the GTHWI is convinced that stories of residents of shophouses located on major streets are worth documenting so as to benefit the public. The main objectives of the pilot project were: (1) to develop professional resource persons who can contribute to oral history documentation as part of a capacity building plan; (2) to explore baseline standard for oral history as a valid reference for future work in Penang; (3) to create a knowledge enrichment culture and to develop a strong sense of identity for all project participants including interviewers and interviewees; and (4) to forge a working relationship with professional institutions for future collaborations and the sharing of research.
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      Figure 1: George Town World Heritage Zone.


      Source: GTWHI Diary (2013).

    


    Located within the heritage site, Chulia Street was chosen for this documentation project because it was the first of four streets which was opened by Francis Light (refer to Figure 1). Initially, it was known as Malabar Street but in 1798 it became known as Chulia Street. The names Malabar and Chulia implied that the area was dominated by South Indians (Khoo, 2014). Besides being one of the first roads to be opened in George Town, Chulia Street along with Beach Street was also a busy street since colonial times. According to Nordin Hussin, 18% of shop houses in George Town in the 19th century were located in Chulia Street. Most of them were owned by the Chulias or traders who came from the Coromandel Coast and Bengal although there were also Malay shop owners (Nordin, 2002: 90). In the early 20th century, many old buildings in the area were transformed into budget hotels (Khoo, 1993: 68–70). Today, Chulia Street is no longer a residential area although there are still a few families living in these shop houses. The period from 1945 to 1970 was chosen for the pilot project because of its significance to the lives of residents and traders. In 1969, Penang lost its free port status which it had enjoyed since 1957 when Malaya gained independence. Penang also experienced the hartal of 1967 and racial riots of May 1969 which had affected other parts of the country. These events left a big impact on the socioeconomic life of the inhabitants of Penang.


    This pilot project took place between March 2013 and February 2014 using curatorial framework. Janet Pillai, one of the project’s advisors, stressed the project coordinator’s myriad roles:


    
      to move to and fro between creative exhibition the traditional roles of oral history curator, as a custodian of information, to an exhibition curator, organizing a creative exhibition of the oral and visual materials based on concepts and themes of memory and recollections.


      (Pillai, 2015: 164)

    


    The project began with a discussion of its theme and content with the top management of GTWHI and advisors consisting of a project consultant, cultural mapping consultant and historian. The site for the project was identified through geographical and physical mapping. This was followed by profile studies to prepare inventories on traders and residents of Chulia Street. With this profile, the coordinator and her team proceeded with preliminary interviews looking for potential respondents who were the area’s longtime residents or had lived or worked in Chulia Street. From the preliminary interviews, the coordinator and the team selected suitable respondents.
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      Figure 2: List of interviewees.


      Source: GTWHI (2013).

    


    The actual interview was carried out with 12 selected respondents who had close relationship with Chulia Street (refer to Figure 2). They were from various backgrounds, ethnicities, religions, age, gender and occupations. The interview covered economic activities, living situation, food, transportation, sanitation system, social and cultural activities in Chulia Street as well as important events that had taken place in the locality (refer to Figure 3). Other than using oral history method to map data from individuals, the coordinator also documented the history of the area with visual material such as old photographs, postcards, documents and old books (refer to Figure 4).


    
      [image: art]


      Figure 3: An interview session with a resident of Chulia Street.


      Source: GTWHI (2013).
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      Figure 4: One of the documenters at work re-shooting some framed old photographs.


      Source: GTWHI (2013).

    


    THE CHALLENGE


    George Town has potential in the oral history and memory project because there are local residents who still have good memories of their locality and who were willing to share their memories of old Penang. The most challenging part was getting a sustainable team of trained documenters. As the project had to handle different ethnic groups, it was necessary to have a multiracial team for the interview process. The group of documenters were trained by Dr. Lye Soo Choon from the Singapore Oral History Centre who is a well-known oral history expert in the method and practicality of conducting oral history. As these documenters worked on a part-time basis, the project faced problems in keeping them for future interviews. After one or two interviews, the documenters would leave the project to find permanent jobs. This necessitated the training of new ones which affected the quality of interviews. This problem will continue until GTWHI comes up with a viable structure of recruiting permanent staff for its oral history project. With the conclusion of the pilot project, the challenge is to develop a feasible plan for a longer term oral history project that takes into consideration sustainability and continuous development of the existing talent pool. A final challenge would be to align the future oral history project with the larger mission and vision of GTWHI in safeguarding intangible cultural heritage.


    COMMUNICATING THE DATA, COMMUNITY ENGAGEMENT AND PROJECT OUTCOMES


    The final stage of “Cherita” involved the interpretation of data collected either through oral history, secondary sources or visual materials. The interview materials were transcribed and kept at the GTHWI head office in Acheen Street as oral history archive material. The team also worked diligently to bring the project to the public so as to create public awareness on the importance of local history and heritage. One of the mediums used is a homepage which was administered by the project coordinator (http://penangoralhistory.wordpress.com). This website documents ongoing processes, thoughts and reflections during the oral history documentation project. The “Cherita” website was created to provide information on this project and to promote it to the public. It provides various information such as community engagement, workshop for documenters, interviews which included conversations with reluctant interviewees, and production and dissemination through video making of “Cherita Lebuh Chulia” (Story of Chulia Street).


    Based on stories collected from respondents, the process mapping of “Cherita” was carried out smoothly which enabled the mapping of socioeconomic activities along Chulia Street as noted by the project coordinator (refer to Figure 5):


    
      Last night, the interviewer team …, came together to celebrate the completion of the interview phase. It was a great opportunity to share our interview experiences and stories that each of us have collected. An A0 size map was put up on the wall where we marked locations of significant places, events, businesses and activities mentioned by our interviewees. It was interesting to make connections between stories and memories, and we were able to imagine fragmented pictures of how life was in Chulia Street from 1945–1970. Based on recurring stories and memories, we identified some popular topics for further interpretation and dissemination:


      
        	Secret societies


        	Popular businesses on the street


        	Games and pastimes


        	Night life


        	Festival and procession


        	Housing


        	Transportation


        	Food

      

    


    Lesson learnt: This mapping method is useful because it helps to visualise underlying trends and values, which in turn, contributes to an understanding of the sense of place in Chulia Street during the selected period (1945–1970). (https://penangoralhistory.wordpress.com/category/interpretation).
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      Figure 5: A partial view of the “Cherita” map (draft) marking locations of significant places, events, businesses, activities mentioned by the interviewees.


      Source: GTWHI (2013).

    


    As “Cherita” was a community project, the team brought the project to the public in due course. Through the merger of creativity and conventional method, the project was successful in producing the following products to be shared with the community and the public during a programme and exhibition in conjunction with the 5th anniversary of George Town as World Heritage Site from 29 June to 7 July 2013 (refer to Figures 6 and 7):


    
      	A comic size book titled Cherita Lebuh Chulia illustrating collective memories on Chulia Street between 1945 and 1970.


      	“Cherita TV”, a video documentary screened at coffee shops, where the residents shared their memories and experiences about the street.


      	“Cherita Living Room” held at no. 167, Chulia Street, an instructive exhibition featuring 3D map, video and panel printed.


      	“Cherita moments” where the visitors learn about 10 “moments” of event which happened in Chulia Street between 1945 and 1970.


      	“Cherita Walk and Talk”, a specially designed guided walk that brings people up close and personal with Chulia Street and its residents (refer to Figure 8).

    


    
      [image: art]


      Figure 6: A partial view of the “Cherita” map (draft) marking locations of significant places, events, businesses, activities mentioned by the interviewees.


      Source: GTWHI (2013).
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      Figure 7: Centerpiece of the exhibition is this 5-feet long “Cherita Memory Map”.


      Source: GTWHI (2013).
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      Figure 8: A guided walk on Chulia Street.


      Source: GTWHI (2013).

    


    Based on the crowd at the exhibition which was held from 29 June to 7 July, the project not only succeeded in collecting “stories from inside” from selected residents but also in recalling past memories for the community through the products that were created. The project has also shifted from the private homes of the local residents to occupy public space when it became a public event. The sharing of information would be continued when artifacts loaned by local residents were displayed in exhibitions held in Chulia Street. Old photos would often trigger visitor memories that led to story-telling sessions. These memories were written on post-it notes and pasted as extra captions. Local residents and the public will not only be instilled with the awareness to know and share personal, family and community history for the purpose of documenting hidden heritage but also a project that could be educational for the younger generation in terms of history and local heritage. As for the outcome, the project has succeeded in producing individual groups with basic skills to conduct interviews as well as to form preliminary database of oral history at the GTWHI Resource Centre.


    STORIES FROM THE INSIDE


    One of the significance of “Cherita” was the documenting of “stories from the inside”; the history and memories of present and past residents of Chulia Street. This chance to saunter down memory lane is important as it helps provide a form of historical record and new insights of life in George Town in the old days. Ong Liang Ching reminisced on the atmosphere in Chulia Street when he first started his business in the 1950s. He did not live in Chulia Street but rented a shop house for his business. Throughout the day he would be in Chulia Street which he felt was a suitable site for business. The following is his memory of Chulia Street in the 1950s:


    
      When we first started, the city was not that crowded. So it was easy to cycle along. We had no motorbike and all that. So we had to manoeuvre through the trishaws. They had plenty of trishaws. And they even had rickshaws then [...] It started with rickshaws; later years only the trishaws were introduced. And there were very few cars. There were bullock carts, there were handcarts, and there were no lorries. Later on they had small lorries, not the big ones you have now. Lorries that may be about the size of maybe 10 feet long or something. Very small lorries. So it wasn’t a problem to cycle at that time, or to walk. The trams that were plying between Dato Keramat and the wharves, all belonged to Eastern Smelting. They don’t carry passengers. They carry only tin ore. Part of the route passed through Chulia Street, so we had the tram lines there. And later on we had trolley buses, where they used electricity. After that they had some motor buses. That means they didn’t use the trolley buses anymore. You use gasoline, like now, and they did away with the trolley buses. That [the trolleybus system] was quite a nuisance. They have lines across [the roads], and they have to draw the power from the lines. And they have the connectors, trailing along. If they don’t have the connectors, the lines running across the road, they wouldn’t be able to move. So when the motor buses were introduced, they did away with the trolleybuses (GTWHI Acc. No. 1309: 2–4).

    


    On gambling in Chulia Street, Ong Liang Ching recalled the area as the centre for mah-jong gamblers:


    
      Yah, mah-jong, certain coffee shops. Then they have one or two mah-jong dens along Kampung Malabar, the next street. Then later on, the law was introduced that you can’t have more than three tables in your coffee shop playing mah-jong, so there were no more gambling dens. Previously, they have even 10 mah-jong tables, because they know when they played mah-jong, they can always bet. Usually, they have tables at the back end of the coffee shop. There they play mah-jong until there are bettings and all (GTWHI Acc. No.1309: 31–32).

    


    Waras bin Mohammad has lived on Chulia Street since migrating to Penang from India in 1947 when he was about the age of one. Waras remembers well gangsterism in Chulia Street. As one of the busiest streets with a variety of businesses, secret society activities were not alien to Chulia Street. The following is Waras’ memory of secret societies in Chulia Street:


    
      They collect protection money. All are ruffians. “You come and join my 04. Each month you pay $1.00. Whatever happens to you we will be there”. It was membership. “Ok. Ten of us will join”. This was how a fight would start. There were Malays and Indian Muslims too, but mostly Chinese. Just pay protection money. “I give you money. Whatever happens you will look after me”. The 04 gang used sign language to identify themselves. A finger in the pocket and four fingers out means 04. Gang 08 was different. They had a finger in each pocket to signify 08. They just used sign language. Malays didn’t have any gangs. They join those gangs (GTWHI Acc. No. 1302: 30).

    


    Tan Chin Wah who inherited his father’s business in Chulia Street remembers the rhythm of business in this area in the 1960s and 1970s:


    
      So, when we started in Chulia Street, it’s due to my father’s business. I was there since 1972. And the business started actually in Chulia Street itself. It’s engineering. [The street has] more on engineering hardware shop, a lot of food stalls and eating place. But now, it’s because of budget hotels coming in, maybe created more environment, more people that come to Chulia Street because of package or what we call backpack hotels around. Formerly, in this area, it started off with quite a very simple life in Chulia Street, where people will do more on marketing, engineering and retailing section. In business in Chulia Street in the 1960s and the 1970s, they are quite slow. Not comparing to now, the 1980s and the 1990s, coming to the 2000. A lot of changes is because of, as I say, backpack hotels, yah. It really grew and built the atmosphere, a very genuine atmosphere of life, competitive life in Penang now. See? So, whereas … when our business started, actually it’s quite a small area … at this premise where we are holding. It was originally an old building with at least seven families inside living in the building itself … Address is 222 Chulia Street. We started operating in 1963. That is where we first registered as a company, as Cheng Hai on Chulia Street. As for him [my father], he is actually from China. He came from China and he worked also in many places. When he came in, he was in Teluk Bahang doing this belacan [Malay – paste made from prawns or small fish] factory. And from there, he diverted [branched out] (GTWHI Acc. No. 1306: 1).

    


    Tan Chin Wah remembers Cheapside or Lorong Pencuri (Thieves’ Lane) which was well-known among the locals of George Town as a place to buy things cheaply:


    
      That original [place] where he started how to learn business in engineering is in Cheapside, also known as Lorong Pencuri [Malay – Thieves’ Lane]. This is actually a very interesting thing. A lot of this area where all ships and whatever they came also. This is the area that they release goods on hardware and tools. So there are often stolen properties, tools, all sold there too. That’s very important. Because this actually is a fact. That’s why they call it Cheapside as Lorong Pencuri… These are all things that come from the port, where all these materials like anchor, chain, all those imported products coming in from Penang [port]. From there, they just smuggled a little bit out. Then they sell it to this people around there [Cheapside]. From there they distribute and they sold back to the owner, the ship owners. So that’s called Lorong Pencuri. That’s one thing very unique about it. Business really grew because of this type of … barter trade, where they buy and sell, take back and sell back to you (GTWHI Acc. No. 1306: 1–2).

    


    Tan Chin Wah remembers vividly the festivals celebrated in George Town including Chulia Street:


    
      School bands were not many. Only once, twice only so far, I remember. Only twice, school bands marching along Chulia Street. It coincided with the Chingay and the Kuan Yin celebration. Coincide only, that’s all … You enjoy the atmosphere … The entertainment and the atmosphere were there. So you really looked forward to that procession … Oh, during the 1960s? Normally it’s on a Sunday. The procession would always start on a Sunday. So, early morning, normally around 9 am, 8.30 am to 9 am, they started. Then would pass through a lot of streets and they came down. By evening, normally by three or four o’clock, would be completed. Not like now, night, more on the evening side. Last time was early morning … We would be at the shop maybe around 9 am–8.30 pm, 9 am, we are there already waiting for them to pass through. By the time they reached Chulia Street, it will be lunch time already. Everybody would be standing outside already waiting for the procession to come. It’s actually enjoyable, very enjoyable, with neighbours asking all this and that … Admire the way they passed, the ringing of the gong and all these. Admiring the sound and all this. That time, when you’re young, you don’t really ask for what, you don’t have the idea of what. Not like now, they ask for prosperity. That time, we just flowed with it only (GTWHI Acc. No. 1306: 43–44).

    


    Abdul Aleem Siddiqui bin Sata, owner of a textile shop Medina Store, spoke about business and customers, the atmosphere at night in front of the shop and his feelings for Chulia Street as his home since 1962. Until 2013, when the interview took place, it had been 51 years of continuous residence. With regard to his textile business, Abdul Aleem remembers his customers’ innovative idea to evade paying tax to the customs:


    
      Yes, they bought a lot of things because of the free port status. They bought pulikat, batik which they bound around their waists, like this. Then they wore their clothes. The custom didn’t check. They only checked things which are hand carried. Things worn were not checked, so they just walked through (GTWHI Acc. No. 1301: 34).

    


    Abdul Aleem recalled how the five foot way of his shop became a place where poor people, especially port labourers, slept at night:


    
      There were many poor people before. They slept in the corridor. In the 1960s, all slept in the corridor with no disturbance. They went to work in the ships or went elsewhere. At night, they came back here to sleep. Poor people slept here too. All slept here. We didn’t disturb. In the morning at 6.00 or 7.00 am, they left to bathe at Kampong Kolam where there was a [government] public toilet. Whoever came early, slept there first. They slept on newspapers for mats. No mattresses, newspapers would do. For pillows, they used their arms. There were many Hindus. There were no problems. Sometimes after drinking alcohol, they would sleep there too. We didn’t disturb them. They would get angry and retaliate and it would be a problem. In the 1960s and 1970s, all were there. Sometimes about 10 or 20 people. They didn’t sleep at the opposite shop because there was no protection there. At my shop there was a wall. The wall shielded them from the light so they could sleep well (GTWHI Acc. No. 1301: 55–57).

    


    From the interview, it is found that Abdul Aleem is very emotionally attached to the shop house where he lived on Chulia Street:


    
      In 1962, the rent was only $115 under Rent Control Act. The rent could not be increased. But the Rent Control Act was repealed … Then they [the owner] increased the rent slowly. Now it is RM2,500 a month. I am happy. Yes, I am used to it. Moreover, my children and family help me in the business. The mosque is nearby … I am used to the place and I am happy. Business is slow but it is ok (GTWHI Acc. No. 1301: 13–18).

    


    When asked if he has plans to move out because of the high rental and with business not catching up, Abdul Aleem reiterated:


    
      I have a house in Macallum Street which I rented out. I don’t want to leave although I have a house. I am happy here. Everything is easily available. It is easy here. There is no problem. The road is busy but that is alright. I can endure. No plans to move. Everything is easily available. If I want to go out, there is the Esplanade. I can go there easily. It is special and it is in George Town (GTWHI Acc. No. 1301: 49–50).

    


    Yip Wai Kong who has a photo studio still remembers the antics of customers who were superstitious when taking wedding pictures:


    
      People were very superstitious back then. A girl cannot take wedding photo before the wedding day, because “that girl is married twice!” When we shoot wedding photo, it has to be frontal view, close-up view. To see if one has bad skin or not? Has mole or not? Has arms and legs or not? This is the right way to shoot a wedding photo. Then you can bring the photo to the registrar, once they approved, then this photo became the evidence of your marriage. Later on if you have any quarrel, divorce … you can claim his property! That’s why last time people developed a lot, one, two, three, four, five, six dozens. Distribute to those who came to the wedding banquet so that they could become witnesses, as a safety measure for the future (GTWHI Acc. No. 1304: 33).

    


    Several women were also interviewed for this project about their past lives in Chulia Street. Women are often sidelined in historical and cultural research because society is prejudiced as they believe that women’s place is only in the home. This renders them invisible and their reflections and experiences insignificant. This project empowers the women as it grants them voice and agency to share their thoughts and feelings for continuously living in Chulia Street. Madam Gan Gaik Ying, for instance, was burdened with various duties being a housewife living with her in-laws’ family. She was born in 1941 in Green Lane which is outside George Town and was married in 1961. After her marriage she moved to Chulia Street to live with her parents-in-law. Her sister-in-law and husband who had six children also lived there. Her husband’s family were soya milk hawkers at Carnavon Street. Her mother-in-law managed the domestic part of the family including family finance. As Madam Gan was the only daughter-inlaw, she had to manage the household as well as help to prepare soya milk. She had to wake up as early as 4.00 or 5.00 in the morning and only went to bed at 9.00 at night:


    
      Have to work every day, even when not feeling well. Regardless if your head was heavy and your hands shaking, you still have to work. Unless you were bed-ridden, otherwise you have to work. Many people and neighbours knew that life in our family was very difficult. I seldom go out. Seldom see people other than family members. Outsiders only got to see me if they happened to come into the house to look for my mother-in-law. Maybe even the other tenants in the house did not get to know me … everybody knew I don’t go out much (GTWHI Acc. No. 1303: 15).

    


    Although she led a difficult life when she was young, Madam Gan is nostalgic about Chulia Street:


    
      This [Chulia Street] is a good place. I got married to this place, and then successfully raised my children here. That’s why I think it is good. Time flies, one generation after another. My mother-in-law, my father-in-law, my husband had passed away one by one. For me, I don’t think so much, it is all good (GTWHI Acc. No.1303: 28).

    


    Soh Fung Jie @ Soh Fung Sin spoke about working at a hair salon for men, “Vincent’s Hairdressing Saloon” in the 1960s (refer to Figure 9). At that time there were many perm parlours and hairdressing salons for women. Her husband was also a barber who had a salon in Chulia Street. The staff at “Vincent’s Hairdressing Saloon” were all women. Workers who were from outside Penang lived on the first floor of the shop house. Two of the longest serving workers had retired in 2014.
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      Figure 9: Old name card used by Vincent Hairdressing Saloon.


      Source: GTWHI (2013).

    


    Equipped with beautiful decorations, neat and modern equipments such as electric massaging chair, the shop attracted many clients. But it was not easy to erase perceptions of the local society which viewed such vocation as unbefitting for women. Women who worked at such outlets were often regarded suspiciously as women of loose morals or character. Most respondents who worked at hair salons try to challenge such a perception. Madam Soh emphasised that they were professionals in their jobs and their clients were good people:


    
      It was happening during the opening. Many friends and clients came, it was full house … The photo that you see on this name card was taken on the opening day. That time we wore uniform, it was a jacket over a dress. Working here, everybody was equal, no boss-staff hierarchy. Because I was also once working for the people, I know it was hard-earned money. It was not easy to stand on your own at that time, one had to work hard to earn a livelihood (GTWHI Acc. No.1305a: 6).

    


    Excerpts of memories above display a “sense of place” which is widely prevalent among the interviewees who still live in the shop houses in Chulia Street despite the high rentals. Feelings of old residents are important to the stakeholders including the state government since they have an impact on town planning of the heritage enclave.


    CONCLUSION


    The oral history documentation project “Cherita” is an example of the use of oral history method to explore the living heritage within the George Town World Heritage Site. It must be stressed here that a location only becomes a place when memory is attached to it. Without memory, a building is only a lifeless tangible heritage that is devoid of any life or value. The oral history method enables the researcher to explore the lives and history of people “from the inside”. Residents of Chulia Street between 1945–1970 not only shared various happy and sad memories of their lives in the same locality but they also voiced out their refusal to be relocated elsewhere despite the sharp rental increase. This admission is crucial and should be given due attention by the government, town planners and those involved in conservation efforts as not everyone embraced modernity and are willing to leave behind their significant past within a certain locality. Based on this pilot project, support must be given to enable more oral history projects to be carried out within the George Town Heritage Site. Through hard work, understanding and creativity in implementing the programme and to stage the exhibition the team managed to disseminate public views with regard to communal space that enable people to share their experiences and understanding of place-making. This is important to ensure the unity of both tangible and intangible heritage to emerge stronger in defending George Town as a World Heritage Site.


    ACKNOWLEDGEMENTS


    All the photographs, illustrations and excerpts of oral interview transcriptions which appeared in this paper were reproduced with permission from GTWHI, copyright 2013 of which the authors were deeply grateful for. This study was funded by George Town World Heritage Incorporated. Project name: Oral History Documentation Project Phase 1.


    REFERENCES


    A. Ghafar Ahmad. 2010. Pemuliharaan bangunan warisan di Malaysia: Pengalaman dan cabaran masa hadapan. Pulau Pinang: Penerbit Universiti Sains Malaysia.


    Braddell, T. 1861. Statistics of the British possessions in the Straits of Malacca. Penang: Penang Gazette.


    George Town Oral History. 2013. Mapping “Cherita”. https://penangoralhistory.wordpress.com/category/interpretation (accessed 5 November 2015).


    Khoo, Salma Nasution. 2014. The Chulia in Penang: Patronage and place-making around the Kapitan Kling Mosque 1786–1957. Penang: Areca Books.


    Khoo, Su Nin. 1993. Streets of George Town, Penang. Penang: Janus Print & Resources.


    Majlis Bandaraya Pulau Pinang. n.d. Jabatan Warisan. http://www.mbpp.gov.my/web/guest/jabatan-warisan (accessed 1 September 2015).


    Mohammad Abdul Mohit and Mohd Bashir Sulaiman. 2006. Repeal of the rent control act and it impacts on the pre-war shophouses in George Town, Malaysia. Journal of the Malaysian Branch of the Royal Asiatic Society 79(1): 107–121.


    Nordin Hussin. 2007. Trade and society in the Straits of Melaka: Dutch Melaka and English Penang, 1780–1830. Copenhagen & Singapore: NIAS Press and NUS Press.


    ______. 2002. A tale of two colonial port-towns in the Straits of Melaka: Dutch Melaka and English Penang. Journal of the Malaysian Branch of the Royal Asiatic Society 75(2): 65–98.


    Pillai, J. 2015. Engaging public, professionals, and policy-makers in the mapping process. In Cultural mapping as cultural inquiry, eds. N. Duxbury, W. F. Garrett-Petts and D. MacLennan, 153–169. New York: Routledge.


    Straits Settlement Annual Report. 1900–1938.


    Tjoa-Bonatz, Mai Lin. 2000. Penang’s historic city centre before the repeal of the rent control act. Journal of the Malaysian Branch of the Royal Asiatic Society 73(2): 53–69.


    _____. 1998. Ordering of housing and the urbanisation process: Shopshouses in colonial Penang. Journal of the Malaysian Branch of the Royal Asiatic Society 71(2): 123–136.


    Vansina, J. 1985. Oral tradition as history. Wisconsin: The University of Wisconsin Press.


    INTERVIEW


    Interview with Mr. Ong Liang Ching, interviewed by Ong Ke Shin, Cherita: Living on Chulia Street, 1945–1970, GTWHI, catalogue accession number 1309.


    Interview with Waras bin Mohammad, interviewed by Muhammad Izuan Abdul Rahman, Cherita: Living on Chulia Street, 1945–1970, GTWHI, catalogue accession number 1302.


    Interview with Tan Chin Wah, interviewed by Kuah Li Feng, Cherita: Living on Chulia Street, 1945–1970, GTWHI, catalogue accession number 1306.


    Interview with Abdul Aleem Siddiqui bin Sata, interviewed by Dr. Mahani Musa, Cherita: Living on Chulia Street, 1945–1970, GTWHI, catalogue accession number 1301.


    Interview with Yip Wai Kong, interviewed by Ooi Yee Hui, Cherita: Living on Chulia Street, 1945–1970, GTWHI, catalogue accession number 1304.


    Interview with Madam Gan Gaik Ying, interviewed by Kuah Li Feng, Cherita: Living on Chulia Street, 1945–1970, GTWHI, catalogue accession number 1303.


    Interview with Madam Soh Fung Jie (alias Soo Fung Sin), interviewed by Ling Chang, Cherita: Living on Chulia Street, 1945–1970, GTWHI, catalogue accession number 1305a.

  


  
    BOOK REVIEW


    © Penerbit Universiti Sains Malaysia, 2016


    The Oil Palm Complex: Smallholders, Agribusiness and the State in Indonesia and Malaysia, edited by Rob Cramb and John F. McCarthy. Singapore: NUS Press, 2016, 512 pp.


    
      To cite this article: Harvey Neo. 2016. The oil palm complex: Smallholders, agribusiness and the state in Indonesia and Malaysia (Book review). Kajian Malaysia 34(2): 145–147. http://dx.doi.org/10.21315/km2016.34.2.7


      To link to this article: http://dx.doi.org/10.21315/km2016.34.2.7

    


    Rob Cramb and John F. McCarthy, both leading scholars of the social-political impacts of the oil palm industry in Southeast Asia, have edited an impressive volume on the topic. The diverse contributors to the volume, ranging from scholars to government officials to activists, is testament to the complexities and widespread implications of this ever growing agricultural sector. Indeed, the growth of the oil palm industry has been nothing short of astounding. In 1974, global production of oil palm stood at 14 million tonnes with the top two producers (Nigeria and Malaysia) producing 5 million tonnes each, followed by Indonesia (1.3 million tonnes), Congo (1 million ton) and Ghana (0.1 million ton). In 2014, global output jumped to 249 million tonnes with the top producer country, Indonesia, producing 127 million tonnes. Malaysia was the second biggest producer of oil palm in 2014 with 96 million tonnes.


    It is thus especially useful that the empirical focus of the volume is on Indonesia and Malaysia. While the volume covers a range of issues associated with the development of the oil palm industry, the editors have sought to coalesce these diverse issues around the concept of a “complex”. They argue that,


    
      The oil palm industry in Indonesia and Malaysia needs to be understood as a complex while in which land, labour, and capital, the various modes of production in which they are combined, and the value chains into which they are inserted are closely interconnected across the region, giving rise to a discernible pattern of economic, social and environmental outcomes over time (p. 1).

    


    This complex, along with its attendant components, is very eloquently explicated in the introductory and second chapters. Pages 38–62 succinctly show how land, labour and capital are drawn into particular modes of production in both Malaysia and Indonesia. Beyond laying out a framework to understand the complexities of the oil palm industry, the volume has an equally important objective of assessing the future of small holding oil palm producers in the face of large agribusiness expansion. Indeed, a few of the chapters (Chapters 3 to 5 and Chapter 7) concern themselves explicitly with the fate of small holders and how their livelihoods can be made more resilient.


    The oil palm complex is a highly political one. Conflicts can arise from multiple sources with the tension between plantation agriculture and small holders given prominence in the volume. For example, Levang, Riva and Orth (Chapter 8) details the different sources of grievances that might arise from the encroachment of oil palm plantation in West Kalimantan. These ranged from well-known ones such as land grabbing and environmental degradation to less obvious ones such as theft of indigenous crops and sense of unfair treatment by the agribusinesses towards different groups of locals. In Chapter 10, Acciaioli and Dewi take the argument further to explore how activist groups and villagers contest oil palm plantations. Their strategies are pivoted upon valorising the ethnic identities of the peoples not so much to reject the presence of the plantations but to open up spaces of opportunities such that they can benefit from the former’s presence. This is a nuanced and interesting conclusion that circumvents the stereotypical view of “us against them” in the context of oil palm plantation development in Kalimantan.


    As one of the key components of the oil palm complex, labour was also discussed in detail in Chapters 11 and 12. Tania Li provides an illuminating chapter that questions the extent to which oil palm plantation can ameliorate under-employment in rural areas. Sanderson (Chapter 12) describes the plight of Indonesian migrant workers drawn to work in the plantations in Sarawak, Malaysia. Where it lacks in explicit conceptual underpinning, Sanderson does well in making the reader invested in the dire straits of migrant workers who are exploited in multiple ways by various actors.


    Overall, the volume does very well in narrating the social-economic reality of the oil palm sector in both Malaysia and Indonesia. It is also heartening, for this reviewer, that the arguments presented are for the most part, non-polemic. Rather, they are intent on finding a clearer path of livelihood improvements among the most marginalised in the oil palm complex. These include smallholding oil palm farmers, local and migrant workers in plantations as well as indigenous people whose land might be taken over by oil palm plantations. The solutions suggested are pragmatic and situated in clear cognisance of the political realities of Malaysia and Indonesia.


    The chapters in the volume are also clearly written even as one might wish for a more consistent engagement with the concept of the complex. In addition, apart from Chapter 13, where Pye explores the politics of environmental governance of sustainable palm oil, the volume does not include notions of nature and environment in any substantive manner. To be sure, the editors did admit to this neglect and in some sense it is understandable. Yet, one cannot help but feel a lost opportunity given that “environmental outcome” was specifically included as one of the components of the oil palm complex.


    These are, however, relatively minor complaints. Given the pre-eminence of oil palm as an essential ingredient for countless types of consumer products, this volume is requisite reading for all those who are interested in the under-belly of plantation agriculture. It is also useful for those who are interested in the political economy of Malaysia and Indonesia, given that many of the chapters, in their discussion of oil palm, shed light on the politics of governance and economic development in these countries. In short, this is a timely and highly readable volume.


    Harvey Neo


    Department of Geography


    National University of Singapore


    harveyneo@nus.edu.sg
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    The main thrust of this book is the evolution of Malaysian English (ME), a localised variety of English which is considered as a new variety of English within the World Englishes (WEs) framework. Evolutionary theories of new Englishes suggest that local varieties of English are the outcome of evolutionary processes that the English language experiences from the time it was transplanted until the present due to various local sociocultural and political factors. This is Tan’s point of departure in investigating how ME has evolved within the Malaysian diverse cultural and linguistic scenery. The book analyses selected features of contemporary ME using a contact linguistics approach which takes into consideration the historical, linguistic, political and cultural factors that influenced the evolution of English in Malaysia throughout the period of colonial Malaya until the present. With this approach Tan argues that the evolutionary changes in ME can be observed, not just as linguistic outcomes of the contact between English and the languages of the local community, but also importantly as “manifestations of the sociohistorical aspects of the contact situation” (p. 1).


    The book comprises six chapters beginning with an introductory chapter which sets the background for the book’s overall aim to study contemporary ME and how it has evolved due to its contact with two major speech communities in Malaysia, namely Malay and Chinese. This is achieved by examining three categories of linguistic features in ME, namely lexical borrowings, lexical creations and syntactic and lexical variation which have emerged in ME due to various linguistic factors. The second chapter is a solid discussion of the history of Malaysian English beginning with a description of the feature pool of ME. This and a geo-historical account of the Malay Peninsula which follows help to set the background for the language contact situation in British Malaya until the present. The third chapter titled “The Malaysian English Newspaper Corpus” is essentially the methodology chapter. As with many current studies on New Englishes, Tan’s study used language corpora (5-million-word corpus of Malaysian English) to obtain data required for a systematic analysis of variation and change in the ME linguistic system. This chapter is similar to a thesis methodology chapter in terms of format and content. In chapters four and five, Tan discusses the findings of her study, focusing first on lexical borrowing and creation that are essentially deliberate innovations by efficient Malaysian bilinguals and then on group Second Language Acquisition (SLA) which involves an analysis of “how group SLA has influenced the syntactic and lexical structures of ME” (p. 101). In the final chapter, a theoretical model of contact-induced change in Malaysian English is proposed. In general the overall presentation, content and style of the book are at par with most scholarly publications. However, the one downside of the book is the organisation of its chapters and the inclusion of a methodology chapter (despite its title), which reminds one of the format of an academic dissertation.


    Tan’s book makes a valuable contribution to the existing literature on Malaysian English for two important reason. First, despite the increase in Malaysian English research in the last three decades, there are very few books that discuss Malaysian English linguistic features in depth. Notable early publications on Singapore and Malaysian English (SME) by Tongue (1974), Platt and Weber (1980), as well others which were published later such as Lowenberg (1991; 1992), Baskaran (1987; 2005), and Schneider (2007) are important sources of information for recent works on the linguistic features of ME, including Tan’s work. However, compared to other similar varieties such as Singapore English, there is still a dearth of resources on the linguistics of ME. Tan’s work is therefore a much needed addition to the body of existing work. Secondly and also more importantly is the contact-induced change in ME discussed in Tan’s work which takes into account the life-cycle of the language that goes beyond the description of the features alone. It offers a comprehensive examination of the main processes that lead to the incorporation of the features and also importantly “an account of the wider contact phenomena that have shaped” contemporary Malaysian English (p. 15).


    Another dimension to Tan’s work which is missing in earlier books on ME is the utilisation of real language data derived from a large corpus of Malaysian English in the analysis of its linguistic features. Tan’s use of language corpora in her study is in keeping with “the theoretical developments in World Englishes (WEs) as well as the increase in corpus-based studies on a number of WEs” in the description and use of English as a new local variety (Hajar, 2014). Indeed, there is increasing consensus among researchers that the empirical nature of corpora facilitates the analysis and description of a language as it allows the different linguistic aspects (e.g. lexical, syntactic, discourse, pragmatics) to be quantitatively analysed and their patterns to be observed and measured. Such information provides hard evidence for an objective interpretation of language change and evolution. Hence, in employing language corpora in her study, what Tan has been able to achieve in discussing contact-induced change in ME is to use authentic data to analyse lexical borrowing and lexical creation. Focusing on the influence of Malay and Chinese in ME particularly, Tan drew extensive examples of loanwords, loantranslations and compound blends in the two languages from the corpus of study. The data presented in chapters four and five are a useful source of linguistic information for any researcher who is interested in investigating lexical innovation and distribution pattern in ME. The same corpus also generated data for the analysis of group SLA. As with her analysis of lexical borrowing and lexical creation, Tan provides extensive instances drawn from the corpus to exemplify group SLA in ME with regard to syntactic and lexical variation.


    The book culminates in a discussion of a theoretical model for the description and explanation of contact-induced change in ME and also possibly other New Englishes. This model is premised upon two contact-induced phenomena, i.e. language maintenance and group SLA. Tan argues that lexical borrowing and creation are contact-induced processes that are associated with language maintenance while group SLA “results in changes that are similar to those which occur in situations of language shift” (p. 137). The model has yet to be tested in other contexts of New Englishes but as it stands, it does merit recognition as a framework for the analysis of new varieties of English.


    The limitation of the study, if there is any, is the corpus of the study comprising a collection of news texts published in two mainstream dailies namely the New Straits Times (NST) and The Star (STAR), which qualify as standard ME. Despite the advantages of using newspaper data, there are limitations when one considers the various other genres of ME, both written and spoken, standard and non-standard. The motivation for focusing on Malay and Chinese influences because they are considered dominant communities is also arguable as Indians are also a major speech community in Malaysia. For instance, the inclusion of other standard ME texts in the corpus of study, such as Malaysian English literature texts, would yield data on the Indian community cultural influences in ME, particularly from the Tamil language.


    Notwithstanding the above-mentioned shortcomings, Tan’s book is a useful addition to the field of Malaysian English studies with regard to the issue of structural nativisation as part of the evolutionary process of ME in particular, and new varieties of English in general. It does not only provide a new perspective as well approach to the study of ME linguistic features, but also documents valuable data on ME, particularly its lexis, that can be an important source of information for researchers. Besides the data in chapters four and five, the appendices on lexical forms borrowed from Malay and Chinese provide detailed information on the words that were generated from the corpus of study including source texts and contexts of occurrence.


    Siew Imm Tan’s book Malaysian English: Language Contact and Change in my opinion, is comparable to some of the best books published on ME in terms of its quality of content and presentation, and its contribution of new theoretical knowledge to the study of new varieties of English, particularly Malaysian English.
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